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ABSTRACT 
The present study aims at eliciting attitudes of university Business students in 
Hong Kong towards English，Putonghua, and Cantonese. The participants' views 
towards Cantonese as their first language were used to compare how they viewed 
English and Putonghua as their target languages. 
In the present study, quantitative and qualitative research methods were adopted. 
Questionnaires eliciting participants' attitudes towards English, Putonghua，and 
Cantonese in terms of integrative, instrumental, and travel orientations, were 
distributed. Apart from concentrating on these three motivational orientations, other 
orientations and ideas were looked at through interviews with some of the 
participants. 
According to the gathered results, the Business major participants regarded 
English and Cantonese with high integrative value, but not Putonghua. However, it 
was found that being interested in the culture of the target language, such as English, 
did not imply that participants would pay more effort in learning the language that 
they rated with high integrative value. Also, Business major participants treated 
English and Putonghua as languages with high instrumental value. However, 
participants did not regard Cantonese as a useful instrument in their daily lives. Added 
to this, the participants were easily discouraged by their previous failures in language 
i 
learning. Still，they paid particularly more effort in language learning when facing 
examinations. Apart from the above, the perceived identities of the Business major 
participants affected their views on which languages they should be fluent in. Most 
importantly, the Business major participants were willing to leam and maintain their 
proficiency in English, Putonghua, and Cantonese, which would help increase their 
competitiveness among the job seekers. However, the Business major participants did 
not pay much attention to current issues in the business world, which might in turn 
affect their competitiveness in the job market, and thus the competitiveness of Hong 
Kong in the region. 
It is hoped that the results gathered for the present study could provide some 
insight on how to equip Business students with the languages and skills that they need 
for surviving and thriving in the business world. And with the present study, the trend 
of language change and language planning in Hong Kong, and social identities of 
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CHAPTER ONE INTRODUCTION 
Language Use in Hong Kong 
The Handover and Language Use in Hong Kong 
On 1 July 1997，Hong Kong went through a historical moment, that is, the 
Handover of sovereignty from Britain to China. The Handover signaled the end of a 
British colony and marked the birth of the Hong Kong Special Administrative Region 
of China (HKSAR). Even though the sovereignty of Hong Kong has undergone a 
drastic change, the official languages of Hong Kong remain the same, which are 
English and Chinese. The latter one is a "somewhat ambiguous term which refers to 
written Chinese and the majority's vernacular, Cantonese" (Li, 1999, p. 68). Added to 
this, Putonghua is also regarded as one type of Chinese. It refers to standard spoken 
Chinese, with origins in Beijing, and has been adopted as the official language of 
Mainland China. And the literal translation of the word Putonghua is common speech. 
Though both English and Chinese are the official languages of Hong Kong, 
Cantonese is the first language of most of the population in Hong Kong. According to 
the HKSAR government (2007), 89.2% of the population speaks Cantonese as their 
first language. Therefore, English and Chinese are the two main languages used in 
Hong Kong. 
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The Significance of Cantonese in Hong Kong 
Cantonese, as mentioned before, is the mother tongue of most of the population 
in Hong Kong. According to Pierson (1994), "Cantonese is the vernacular of Hong 
Kong and of many overseas Chinese communities . . . ” (p. 185). After the Handover, 
Cantonese continues to be a high variety of language in Hong Kong. There are two 
reasons for that. First, Hong Kong was a British colony. And Hong Kong was “cut off 
from the direct political control" of the Chinese central government, and this allows 
"Cantonese to remain firmly entrenched as the vernacular of Hong Kong" (Pierson, 
1994, pp. 185-186). Second, the status of Cantonese seems to be further strengthened 
after the HKSAR government announcing the policy for the education sector in Hong 
Kong, that is, "biliteracy and trilingualism". According to Li (1999), "biliteracy" 
refers to the ability to be fluent in written English and written Chinese; "trilingualism" 
refers to the capability of speaking fluent English, Putonghua and Cantonese. In this 
sense, Cantonese carries the same value as English and Putonghua, the former is an 
international language, while the latter is the official language of Hong Kong's 
motherland. Mainland China. Therefore，from the above, Cantonese is the first 
language of most of the people in Hong Kong, and one of the most important 
languages in Hong Kong. 
2 
The Significance of English in Hong Kong 
English is another language which is frequently used in Hong Kong. According 
to Lai (2001), before the Handover, “English was the prestigious language of the 
government, law courts, education, and business . . . ” (p. 112). After the Handover, 
English has remained to be a very important language in Hong Kong. Also according 
to Lai (2001), after 1997, English continues to be a core subject in school, and the 
language is still widely used in different sectors in Hong Kong. Furthermore, policies 
implemented by the HKSAR government help maintain the high status of English in 
Hong Kong. As mentioned before, the policy of "biliteracy and trilingualism" has 
been introduced. And it emphasizes the importance for people in Hong Kong, 
especially students, to have the ability to write and speak fluent English. Added to this, 
the introduction of the education policy of dividing secondary schools into CMI 
(Chinese as the medium of instruction) and EMI (English as the medium of 
instruction) schools in March 1997, has unexpectedly raised the status of English in 
Hong Kong. 
By implementing the policy of dividing secondary schools into CMI and EMI 
ones, according to Tacey (2000), only 114 secondary schools have been allowed to be 
EMI schools. All other schools must adopt Chinese as their medium of instruction. 
This policy aims at increasing students' opportunity to encounter Chinese (Cantonese), 
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and to help students to obtain a better knowledge of the subjects that they are studying 
through their mother tongue. However, an unexpected result has followed. This policy 
has aroused and strengthened people's awareness, especially parents' awareness, of 
the importance for their children to be equipped with good English. The reason is that 
"Hong Kong parents [fear] that their children will be less competitive in an English 
language global society" if their children are given fewer opportunities to encounter 
and leam English in school (Tacey, 2000, p. 9; see also Bolton & Lim, 2002, p. 305). 
And Tong & Clem (2007) quote in the South China Morning Post, Lawrence Lour 
Tsang-tsay, the former chairman of the English Medium School Association, as 
having said that the English medium schools would still be the preference for most 
parents for their children. As a result, it is not surprising that parents are eager for 
their children to attend EMI schools rather than CMI schools, due to the status of 
English as an international language. From the above, one can see that after the 
Handover, English maintains its position as a high prestige code for communication in 
Hong Kong. 
The Significance of Putonghua in Hong Kong 
Putonghua seems to be a rising star in Hong Kong especially after the Handover. 
Not only do government policies play a part in boosting the status of Putonghua in 
Hong Kong, but also people increasingly realize of the need to speak fluent 
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Putonghua in the business world in Hong Kong. 
According to the Education and Manpower Bureau (2005) of the HKSAR 
government, in order to increase students' understanding of the motherland, China, 
and their sense of belonging to the motherland, a new curriculum which aims at 
assisting students to "understand their national identity and be committed to 
contributing to the nation and society, i.e., to enhance students' national consciousness 
through different Key Learning Areas and by providing them with various learning 
experiences," has been implemented (“LCQ6 History and national education"). One 
of the policies is to start teaching Putonghua in primary schools. Therefore, the ability 
to speak Putonghua is linked to promoting national identity, which emphasizes the 
significance of Putonghua in Hong Kong. The policy of "biliteracy and trilingualism" 
introduced by the HKSAR government also stresses the importance of learning 
Putonghua. 
Apart from the above, people working in the business sector may find Putonghua 
increasingly common for operating their business and networking in Mainland China. 
According to the Census and Statistics Department of Hong Kong, the number of 
Hong Kong residents working in Mainland China rose from 133,500 in 1998 to 
228,900 in 2005 (Cheung & Lee, 2007). Also, according to the South China Morning 
Post (2007), it will be very hard for job seekers in fields like engineering, accountancy, 
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and marketing to find a job in the field if they are unwilling to go on business trips in 
Mainland China (Cheung & Lee，2007). Therefore, people realize the need to be able 
to speak Putonghua, the official language of Mainland China, in order to have a 
prosperous future. 
Furthermore, policies issued by the central government in China after the 
Handover help boost the economy of Hong Kong, and thus strengthen the importance 
of Putonghua in Hong Kong. The CEPA (Closer Economic Partnership Arrangement 
between Hong Kong and the Chinese mainland), effective from 1 January 2004, was 
signed between the HKSAR government and the Central Government of China. 
According to the Hong Kong Trade Development Council, with the implementation of 
CEPA, different industries which are based in Hong Kong are given an easier entry 
into the China market. It is expected that an increasing number of people from 
different sectors in Hong Kong would be allowed or asked by their employers to work 
in Mainland China; consequently, there is an added incentive for them to leam 
Putonghua, the official language of Mainland China. 
Also, under the CEPA, according to the Hong Kong Trade Development Council, 
the individual visit scheme, implemented since 2003, allows residents of 44 mainland 
cities to visit Hong Kong on an individual basis. With more and more visitors from 
Mainland China coming to Hong Kong, service sectors like travel agencies, hotels， 
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restaurants, department stores, and shops, benefit from CEPA. In order to 
communicate with these visitors, Putonghua is needed by people working in the 
service sector in Hong Kong. 
These examples show that since the Handover, the HKSAR government and the 
central government of China have worked together to carry out measures to help with 
the economic development of Hong Kong. Moreover, due to the policies mentioned 
above, especially for education and economic policies, Putonghua is gradually 
becoming regarded by people in Hong Kong as a language that they should be 
equipped with. Therefore, one can see that English, Putonghua, and Cantonese have 
now become the three most important languages in Hong Kong. 
Social Identities and Languages in Hong Kong 
According to Brewer (1999), three identities have been developed among people 
in Hong Kong. They are Hong Konger, Hong Kong Chinese, and Chinese. 
Brewer (1999) states that Hong Konger refers to an identity which is "defined by 
both regional and ethnic identity"; people who identify themselves as Hong Kongers 
differentiate themselves from "non-Chinese Hong Konger and Mainland Chinese" (p. 
192). Brewer (1999) claims that in the pre-1997 era, the Hong Kong Chinese identity 
included both Hong Konger identity and Chinese ethnic identity; however, the 
Chinese ethnic identity was regarded as subordinate to the Hong Kong identity. At the 
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same time, people adopted the Hong Kong-Chinese identity to distinguish themselves 
from Hong Kong culture which has undergone Westernization. 
However, the Hong Kong Chinese identity has changed over time. Based on 
Hong, Chin, Fu & Tong (1996), Brewer put forward the idea that the Hong 
Kong-Chinese identity is defined by people "in terms of its distinctiveness from the 
rest of China" (1999, p. 193). Finally, Brewer (1999) proposes that people who 
identify themselves as Chinese in Hong Kong place the importance of the identity of 
being an ethnic Chinese as more important than their identification with Hong Kong 
as a region. 
According to Jackson (2002), the majority of her participants, who were English 
majors in university, considered themselves as Hong Kong Chinese. Jackson (2002) 
states that this "dual label" of Hong Kong Chinese helps the participants to relate 
themselves as ethnic Chinese, and to emphasize the "regional differences of Hong 
Kong (e.g., a unique blend of East and West)" of their identity (p. 42). 
Apart from Brewer's (1999) and Jackson's (2002) work on identities in Hong 
Kong, Lau (1997) proposes the term Hongkongese. And it is suggested by Lau (1997) 
that language can be used to strengthen one's identity. According to Lau (1997), 
Hongkongese identity is first formed to describe Chinese from China who have settled 
in Hong Kong, and where Hong Kong is their only home in the world. Added to this, 
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Lau (1997) states that the dominant role played by Cantonese in the life of the 
population in Hong Kong, and the "distinctive popular culture" developed out of 
Cantonese, help shape the Hongkongese identity (pp. 3-4). 
Attitudes, Motivation and Orientation: Three Important Ideas to be 
Discussed in this Study 
In this study, attitudes, motivation and orientation are three important ideas that 
will be adopted to explain learners' views towards English, Putonghua, and Cantonese. 
They will be explained as follows. Attitudes refer to "an evaluative reaction to some 
referent or attitude object, inferred on the basis of the individual's beliefs or opinions 
about the referent" (Gardner, 1985, p. 9). Also according to Gardner (1985), 
"motivation in the present context refers to the combination of effort plus desire to 
achieve the goal of learning the language plus favorable attitudes toward learning the 
language" (p. 10). Some studies regard orientation as motivation, and vice versa. 
However, they should not be considered as equivalent to each other. Gardner and 
Maclntyre (1991) have clarified this difference: "orientations refer to reasons for 
studying a second language, while motivation refers to the directed, reinforcing effort 
to leam the language" (p. 58). Also, motivation is not equal to orientation: 'the 
operative variable is motivation, not orientation" (Gardner, 2001, p. 13). 
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Purpose of this Study 
The purpose of this study is to explore attitudes of university Business students 
in Hong Kong towards English, Putonghua, and Cantonese. English, an international 
language, continues to be prominent in Hong Kong in both education and business 
sectors. After the Handover of sovereignty in 1997, business transactions have 
steadily increased between Hong Kong and Mainland China suggesting a greater role 
for Putonghua. Education policies have also emphasized the importance of learning 
Putonghua. Furthermore, as Hong Kong has been reunited with China, people in 
Hong Kong are encouraged by the HKSAR government to leam Putonghua, so as to 
develop a sense of belonging to the motherland. As a result, the importance of 
Putonghua in Hong Kong is emerging. Cantonese, the first language of most of the 
Hong Kong Chinese, keeps on flourishing. 
People's views towards these three dominant languages will probably affect their 
willingness to leam and preserve them. During the past decades, researchers have 
already investigated language attitudes of people in Hong Kong towards English, 
Putonghua, and Cantonese (Lai, 2001，2005; Yang & Lau, 2003). However, what they 
focus on is often the relationship between people's language attitudes and their 
identity issues, or simply people's attitudes towards English. There is a lack of 
investigations regarding people attitudes towards learning these three languages, 
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especially on Business students, who will enter the business world right after their 
graduation and battle for Hong Kong's future. By having a better understanding of 
Business students' attitudes towards English, Putonghua, and Cantonese, we may 
generate suggestions on how to encourage Business students to equip themselves well 
with these three languages, and thus how to make Hong Kong a stronger competitor 
regionally and internationally. 
Significance of this Study 
Data collected for the present study can help show Business students' attitudes 
towards English，Putonghua, and Cantonese. Also, the investigation of business 
students' attitudes towards Cantonese as a first language can be used to compare with 
their attitudes towards English and Putonghua, which are often the second and third 
language of students in Hong Kong. As a result, the difference between participants' 
attitudes towards their first and second/third language can be discovered. 
The present study has adopted both qualitative and quantitative methods for data 
collection. Questionnaires and interviews have been used to elicit data from 
participants. And both insider and outsider perspectives have been gathered, which 
will make the present study a more comprehensive one. Consequently, the results and 
discussion of the present study will be more convincing. 
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Research Questions 
The research questions of the present research are as follows. 
1. What are the participants' attitudes towards English, Putonghua, and Cantonese in 
terms of integrative, instrumental, and travel orientations? 
2. Apart from adopting integrative, instrumental, and travel orientations to explain 
learners' attitudes, what are the other motivational orientations and ideas that can 
be used to explain learners' attitudes towards English, Putonghua, and Cantonese? 
3. Why do the participants have such attitudes towards English, Putonghua, and 
Cantonese? 
Organization of this Study 
The present study is divided into five chapters. Following this introductory 
chapter. Chapter Two will present and review approaches, theories, and models in the 
research literature related to motivation and attitudes in second language learning. 
Chapter Three will describe the methods of data collection adopted for the 
present study. Details on research design, research questions, participants of the 
questionnaires and interviews, data collection and processing, analysis of the data, and 
the validity and reliability of the research methods, will be discussed. 
Chapter Four will report the results and findings elicited from questionnaires and 
interviews. Mean and standard deviation of each statement in the questionnaires will 
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be presented. And interview excerpts will also be included as part of the findings in 
this chapter. 
The purpose of Chapter Five will be to discuss and account for participants' 
attitudes towards English, Putonghua, and Cantonese. Their different attitudes 
towards the three investigated languages will be compared. 
Finally, Chapter Six will be the concluding chapter. The three research questions 
presented in both the introductory chapter and Chapter Three will be answered. 
Implications emerging from the present study on attitudes of Business students 
towards English, Putonghua，and Cantonese will be presented. Also, limitations of the 
present study will be reported. And possible research topics for future studies will be 
suggested. 
13 
CHAPTER 2 LITERATURE REVIEW 
Introduction 
When looking at language learners' attitudes, motivation will often be discussed. 
The reason is that attitudes research has long been fond of making use of motivational 
orientations to explore learners' attitudes. Various models and theories have been put 
forward in the past decades to explain motivational orientations of language learners. 
And they can be adopted to explain language learners' attitudes too. Almost all these 
theoretical models and approaches have been subjected to criticism before undergoing 
revised versions. And, new ideas to learners' attitudes and motivation have also been 
introduced. 
In this chapter, different motivational orientations which are relevant to the 
present research will be discussed. And other topics related to the present research 
such as attribution theory, identity and investment in language learning, as well as 
code-switching and mixing will also be discussed. 
Various Motivational Orientations: Attitudes and Motivation Research 
According to Domyei (2005), there are two main approaches to look at 
motivational orientations. They are the socio-psychological approach and the 
cognitive-situated approach. As Domyei (2005) has suggested, integrative and 
instrumental orientations of motivation, along with friendship, travel related, 
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knowledge, and media factors should be classified under the socio-psychological 
approach. Self-determination theory and attribution theory should be categorized 
under the cognitive-situated approach. The following paragraphs are dedicated to 
present how the different types of motivational orientations help explain learners' 
attitudes and motivation to language learning. 
Socio-psychological Approach to Motivational Orientations 
As put forward by Lambert (1963a), the socio-psychological approach to 
motivational orientations emphasizes that attitudes and motivation play a significant 
role in second language (L2) acquisition. Lambert (1963a, 1963b，1967，& 1974) also 
introduces the socio-psychological model. According to this model, several factors 
contribute to the success of L2 learning. These factors include learners' ethnocentric 
tendencies, attitudes towards the other community, orientation towards language 
learning, and learners' motivation. This model implies that social milieu is significant 
in language learning. 
According to Gardner and Lambert (1972), socio-psychological theory of L2 
learning also suggests that the "successful learner of a second language must be 
psychologically prepared to adopt various aspects of behaviour which characterize 
members of another linguistic-cultural group" (p. 3). 
Dating back to the research carried out in the 1950's and 1960，s in North 
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America, it is recognized that reasons for studying a L2 can be measured by statistical 
method. Gardner and Lambert (1959) utilized a measuring instrument known as the 
Orientation Index to help rank the reasons that contribute to participants' L2 learning. 
In Gardner and Lambert's (1959) study, the participants were a group of 
English-speaking high school students who were studying French in Montreal, a 
context of learning English as a second language (ESL). In such a context, language 
learners have quite a lot of exposure to the speakers of their target language. 
In this study, it was found that participants whose motivation was more towards 
the “integrative，，one, "where the aim in language study is to leam more about the 
language group, or to meet more and different people,，，achieved a higher fluency in 
French than participants whose motivation was more towards the "instrumental" one, 
"where the reasons reflect the more utilitarian value of linguistic achievement" 
(Gardner & Lambert，1972, p. 192). 
A follow-up study was done by Gardner (1960) with a larger sample than that of 
the 1959 study. The participants were English Canadian students in Montreal, which 
was an ESL context. Integrative motivation was investigated, and the result of the 
study corresponds with that of the 1959 study. 
The socio-psychological approach to motivational orientations becomes the 
foundation of the socio-educational model. The socio-educational model explores the 
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relationship between the cultural context where the language learners are situated, and 
how it affects their language learning. 
Socio-educational Model 
The socio-educational model stresses the idea that “the particular role of various 
individual differences in the language learning will influence second language 
acquisition" (Gardner, 1985, p. 146). Gardner and Maclntyre (1991) later noted that 
"a basic tenet of the socioeducational model is that the integrative motive facilitates 
second language acquisition because it reflects an active involvement in language 
study" (p. 59) 
The socio-educational model centres on four variables which are viewed as 
"involving a particular causal interplay within themselves" (Gardner, 1985, p. 146). 
They are the social milieu, individual differences，language acquisition contexts, and 
outcomes. It is emphasized that these four factors are crucial for success in L2 
acquisition. Most importantly, the role of motivation, which stems from learners' 
attitudes, highly contributes to language learning achievement. 
The socio-educational model has gone through a number of changes. The most 
updated version is proposed by Gardner (2001). It posits that integrativeness and 
attitudes towards the learning situation are two interrelated variables which affect 
learners' motivation in their L2 learning. Added to this, motivation and language 
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aptitude are regarded as having an effect on learners' language achievement. 
Regardless of which orientation is the more effective one, integrative and 
instrumental orientations are empirically proved by Gardner and Lambert (1959) as 
the key reasons that explain why learners engage in their L2 learning. In order to have 
a deeper understanding of these two orientations, the following paragraphs are going 
to present what integrative and instrumental orientations are. 
Integrative and Instrumental Orientations of Motivation 
Integrative Orientation of Motivation 
In Gardner and Lambert's (1972) research, integrative motivation refers to the 
reflection of "a willingness or a desire to be like representative members of the ‘other’ 
language community" (p. 14). In this sense, people with more of an integrative 
motivation are influenced by the desire to be a member of their target language. In 
addition, the term integrativeness is raised in the discussion of learners' integrative 
orientation towards their L2 learning. It implies "an openness to, and respect for other 
cultural groups and ways of life" (Gardner, 2001, p. 5). Moreover, Gardner and 
Maclntyre (1991) have recognized the significance of integrative orientation to the 
success of language learning. 
Instrumental Orientation of Motivation 
In contrast to integrative motivation, learners who are instrumentally motivated 
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do not necessarily have positive feelings towards the people and culture that their 
target language involves. These learners are characterized as having a desire to obtain 
social recognition or to gain economic rewards by equipping themselves with an 
additional language. In this case, people may simply believe that their target language 
is a useful tool for making money and obtaining a promising job. 
Different Views towards Integrative and Instrumental Notions in Explaining Learners， 
Motivation 
Integrative and instrumental orientations of motivation have been applied by 
researchers to discuss participants' attitudes and motivation towards learning a 
language. Different arguments which point to the comprehensiveness of adopting the 
integrative and instrumental notions to explain learners' attitudes and motivation have 
been raised. 
First of all, it has been empirically proved that integratively motivated learners 
achieve more in 12 learning. Still, there is some doubt about whether having an 
integrative orientation of motivation is comprehensive enough of a notion to explain 
why learners learn their L2. The reason is that integrative motivation may not be 
applicable to learners of L2 and learners in the EFL context all over the world. 
Domyei (2003) asserts that without a significant target language group in the learning 
environment, learners usually associate the learning of their target language with its 
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academic value. Early studies which contribute to the formation of integrative 
orientation of motivation by Gardner and Lambert (1959) and Gardner (1960) were 
done in Montreal, an ESL context where French is mainly used. As Domyei (2003) 
explains, there is a significant target language group in Montreal. Living in such a 
cultural context, participants who are learning French as an L2 in Montreal may have 
strong preference for French culture as well as the language. But, how about language 
learners who live in an environment without a significant target language group? Can 
the same be true for them? Not likely. Therefore, integrative orientation of motivation 
may not be suitable to apply to all learners who are learning their additional 
language(s) apart from their first language. 
Another issue to be pointed out is that early studies of integrative and 
instrumental motivations, like Gardner and Lambert's (1959) studies, argue that 
integrative motivation maybe more effective in motivating learners in an ESL context. 
At the same time, instrumental motivation has also been empirically proved to be 
effective in motivating learners to leam their L2. However, in LoCastro's (2001) study, 
instrumental orientation of motivation has been reported to be a negative drive when 
motivating learners. This study will be discussed later. 
Around two decades after the initial research in the 1950s, Gardner and Lambert 
(1972) carried out a study in the Philippines, a context where people leamt English as 
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a foreign language (EFL context). Learners who leam their target language in an EFL 
context have only limited exposure to the target language speakers. Gardner and 
Lambert's (1972) study shows that instrumental motivation is also significant to L2 
learning, particularly in settings where the L2 is only used by a limited number of 
people. In this study, 103 senior high school students in Manila were recruited as 
participants. They had six years of formal training in English as a school subject. The 
motivational orientations, attitudes towards people in the target language culture, 
learners' aptitude, English proficiency, and some other variables were investigated. 
The results confirmed that integrative motivation contributed to higher language 
proficiency. At the same time, participants who had an instrumental motivation 
towards English, with parental support in doing so, had a higher proficiency in 
English than those who lacked instrumental motivation. Gardner and Lambert (1972) 
argued that having an instrumental outlook could be as important as having an 
integrative outlook towards learning an additional language. Also, they proposed that 
when there is a sense of urgency in mastering an additional language, the instrumental 
orientation of motivation will become a very effective tool for their foreign language 
learning. This case could be applied to the Philippines study, for the participants were 
living in a society where people seldom used English in daily lives, which can be 
defined as an EFL context. However, the participants needed to master English in 
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order to have a prosperous future. Therefore, an instrumental orientation of 
motivation has been declared as a "powerful motivator" (Gardner & Maclntyre, 1991, 
p. 58). 
One more issue that should be noted is that there are disagreements among 
researchers on what should constitute integrative or instrumental reasons for L2 
learning. According to Gardner (1977)，Lukmani (1972) categorizes 'travel abroad' 
under instrumental orientation of motivation. Burstall, Jamieson, Cohen, and 
Hargreaves (1974) categorize it as integrative orientation of motivation. One can see 
that determining which elements belong to an integrative or instrumental orientation 
of motivation still lacks a clear system. 
As is evident, the integrative orientation of motivation is criticized for not being 
able to explain motivation of L2 learners all around the world. Also，it seems that both 
integrative and instrumental orientations of motivation succeed in motivating learners 
in their L2 learning. Furthermore, there are different opinions on what integrative or 
instrumental orientation of motivation is composed of. Moreover, in recent years, 
studies have been done to explore how learners are motivated by 
integrative-instrumental motivation in their L2 learning. To understand more about the 
current development of integrative-instrumental motivation in L2 learning, recent 
related studies will be discussed. 
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Related Integrative and Instrumental Orientations of Motivation Studies 
Lai (2005) carried out a study in Hong Kong, an EFL context, so as to explore 
the language attitudes of Hong Kong secondary school students after the Handover in 
1997. Cantonese, English, and Putonghua were the focus of the research. For the 
purpose of generalization, 1,048 secondary school students were recruited as 
participants. A questionnaire that aimed at finding out students' attitudes on the scale 
of integrative and instrumental orientation was distributed. 
It was found that participants had both a strong integrative and instrumental 
orientation towards Cantonese. Lai (2005) suggested that it might be because 
Cantonese was considered as a "vernacular identity marker" of Hong Kongers (p. 
380). And 65 % of her participants identified themselves as Hong Kongers. For 
English, participants' integrative orientation towards the language was not as strong as 
that of Cantonese. And it was discovered that participants' attitudes towards English 
were more instrumental than integrative. Concerning Putonghua, participants' 
integrative and instrumental orientation towards the language were the weakest ones 
among the three studied languages. The researcher was surprised "to find students 
expressing stronger integrative orientation toward English (the colonizers' language) 
than toward Putonghua (the national language of their motherland)" (Lai, 2005，p. 
377). Lai (2005) believed that "the market value" of a language was important for it to 
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flourish in Hong Kong (p. 381). Added to this, Lai (2005) pointed out that if 
Putonghua was regarded as the "linguistic capital" by Putonghua learners, it would 
then be recognized as a language with high social status, and be popular among 
language learners. 
Another study that focused on both the integrative and instrumental orientation 
of motivation was done in Japan, an EFL context. LoCastro's (2001) study reported 
the attitudes of Japanese L2 learners of English towards their target language, their 
reactions towards the L2 pragmatic norms, and the factors that motivated them to 
learn these pragmatic norms. The participants of this research were students who 
enrolled in an intensive English program at International Christian University in 
Japan. 
First, it was found that the participants had an instrumental purpose in learning 
English. Second, the researcher found that the participants also had an integrative 
orientation towards their target language. The reason was that some participants 
believed that it was necessary for them to learn the culture as well as the language of 
the target language community. 
LoCastro (2001) associated negativity with an instrumental orientation of 
motivation. LoCastro (2001) believed that the participants had a "positive . . . yet 
instrumental orientation towards the learning of English as a foreign language" (p. 83). 
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In this sense, the researcher seemed to imply that participants who had an 
instrumental orientation were equal to having a negative attitude towards English 
learning. This seems to be rather unfair because when learning a foreign language, 
one can also keep one's own identity at the same time. Not to integrate himselfilierself 
into the target language community does not mean that one is not willing to leam the 
language. 
Some studies have concentrated on exploring only one of the motivational 
orientations, specifically the integrative one. Lamb (2004) reported a study in which 
the participants were 219 high school students in Sumatra, Indonesia, an EFL context. 
They were aged between 11 to 12 years old. All of them were asked to complete a 
questionnaire survey. Then, twelve students were selected for interview purpose. 
Added to this, the researcher carried out observations on these twelve interviewees in 
their English classes. 
From the questionnaire, it was found that most of the participants believed that 
English was very important to them integratively, instrumentally, and intrinsically. 
Moreover, they noted that their parents had the expectation that they would leam 
English, and the participants did not want to disappoint their parents. Most 
importantly, it was discovered from the interviews that the participants had an 
integrative orientation of motivation towards the whole world. According to the 
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researcher，interviewees' descriptions on their integrative orientation of motivation 
were targeting “the 'west' in general,” but not towards any particular Western country 
(Lamb, 2004，p. 13). 
Domyei and Csizer (2002) reported the results of a survey derived from two 
Hungarian-based longitudinal studies. These studies were done in 1993 and 1999 in 
Hungary, an EFL context. The participants were 4765 students in 1993 and 3828 
students in 1999. They were 13 to 14 years old，attending their final year of the 
primary school system in Hungary. Participants were not only from Budapest, the 
capital of Hungary, but also from other cities, towns, and villages in Hungary. One of 
the aims of this study was to find out how the attitudes and motivation of participants 
in 1993 and 1999 had changed towards English, German, French, Italian and Russian. 
Seven motivational dimensions were adopted in the study. They were integrativeness, 
instrumentality, direct contact with L2 speakers, vitality of L2 community, cultural 
interest (indirect contact with L2), and, milieu and linguistic self-confidence (Domyei 
& Csizer, 2002，pp. 433-436). Among these five languages, English obtained the 
highest mean concerning all the above motivational dimensions. With these obtained 
data, Domyei and Csizer (2002) put forward that participants had the strongest 
language learning commitment towards English, in comparison to the other four 
languages. 
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The above section demonstrates the emergence of socio-psychological theory 
and socio-educational model to look at motivation. Both integrative and instrumental 
orientations of motivation are proposed together with these two approaches. However, 
flaws are found in these two types of motivational orientations. In this sense, they 
might not be comprehensive enough to explain L2 acquisition. Therefore, the 
following additional motivational orientations have been brought into the field of 
attitudes and motivation research for L2 learning. 
Additional Motivational Orientations: Friendship，Travel related, Knowledge，and 
the Media Factor 
Clement and Kruidenier (1983) conducted a study due to their observation of 
contradictory results obtained in studies investigating learners' orientations to L2 
acquisition. They argued that these conflicting findings were found probably because 
of the lack of consensus of what elements constitute the integrative or instrumental 
orientation, and the different cultural contexts where these studies were done. 
As a result, Clement and Kruidenier (1983) carried out a study in which learners 
from "all possible" cultural contexts were recruited as participants. The participants 
were 871 grade eleven students in Quebec City, London, Ontario, and Ottawa, Canada. 
They were divided into eight groups representing the “possible combinations of 
setting (multicultural and unicultural), ethnicity (English or French), and target 
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language (official or minority language)” (Clement & Kruidenier, 1983，p. 278). The 
following orientations were common to all participants regarding why they leamt 
their L2: instrumental orientation, travel orientation, friendship orientation, and 
knowledge orientation. 
According to Clement and Kruidenier (1983), instrumental orientation is similar 
to the construct found in early studies done by Gardner and Lambert (1959, 1972). 
Travel orientation indicates that participants want to leam the target language because 
they believe it will be useful for them when visiting other countries. Friendship 
orientation points to participants' will to leam the target language and its culture, so as 
to develop relationships with local speakers. Knowledge orientation emphasizes 
participants' interest to know more about other cultures related to their language 
learning. 
In addition to the research of Clement and Kruidenier (1983), Clement, Domyei 
and Noels (1994) reported a study in which 301 secondary school students in different 
parts of Budapest, Hungary, were recruited as participants. The participants were 
found to leam English to: (1) Make friends and be able to communicate when 
traveling, (2) Identify with Americans and the British, (3) Know more about the 
culture of the English world, (4) Become more educated and obtain more knowledge 
for work and studies, and (5) Understand English media such as films, magazines and 
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songs (Clement, Domyei, & Noels, 1994). 
In contrast to Clement and Kruidenier's (1983) study, Clement, Domyei, and 
Noels (1994) provided a clearer explanation of the friendship orientation. The latter 
study discovered that, owing to the absence of native English speakers in Hungary, 
participants would like to "sustain distal friendship (through travel)" (Clement, 
Domyei & Noels, 1994，p. 433). This implies that friendship and travel orientation are 
intertwined. Also, Clement, Domyei and Noels (1994) identified the English media 
factor as being similar to, but more general than, the English media-related 
dimensions which were recognized by Domyei (1990). Domyei (1990) put forward 
the "reading for nonprofessional purposes" and "the passive sociocultural" 
dimensions in his study. These two dimensions indicate that learners are interested in 
the English media because of their integrative tendency towards the target language 
and its culture. Furthermore, through their increasing contact with the English media, 
learners hope to achieve more in their target language learning. In this sense, 
integrative orientation and English media are interrelated. Added to this, Clement, 
Domyei and Noels (1994) emphasized that participants developed an instrumental 
orientation due to their media usage in their daily lives. 
With the limitations observed in the studies done on integrative and instrumental 
orientation of motivation before the 1980's, the friendship, travel, and knowledge 
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factors are suggested to compensate for these limitations. The media factor is later 
identified as one of the dimensions to look at when considering learners' attitudes and 
motivation in their L2 learning. To a certain extent, these new dimensions are largely 
related to integrative and instrumental orientations of motivation. However, Crookes 
and Schmidt (1991) believe that the integrative-instrumental motivation are often 
looked upon to in explaining learners' attitudes and motivation in their L2 learning. 
And other approaches to look at attitudes and motivation in L2 learning are 
overlooked. They call for alternative approaches to look at issues related to attitudes 
and motivation. One of the ways they suggest is to look at intrinsic and extrinsic 
orientation of motivation. 
Cognitive-situated Approach to Motivational Orientations 
Self-determination Theory—Intrinsic and Extrinsic Orientations 
Intrinsic and extrinsic orientations of motivation are classified under the 
self-determination theory, which was first developed in the field of psychology. This 
theory is "an approach to human motivation and personality . . . that highlights the 
importance of humans' evolved inner resources for personality development and 
behavourial self-regulation" (Ryan & Deci，2000，p. 68). According to Ryan and Deci 
(2000), the orientations of motivation under self-determination theory include 
intrinsic motivation, extrinsic motivation, and amotivation. 
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Intrinsic Orientation of Motivation 
Intrinsic orientation refers to the "reasons for L2 learning that are derived from 
one's inherent pleasure and interest in the activity; the activity is undertaken because 
of the spontaneous satisfaction that is associated with it" (Noels, 2001, p. 45). 
Intrinsic motivation refers to "the innate, natural propensity to engage in one's 
interests and exercises one's capacities . . . to seek and conquer optimal challenges" 
(Deci & Ryan，1985, p. 43). According to Deci and Ryan (1985), intrinsic motivation 
is "based in the organismic needs to be competent and self-determining" (p. 5). 
'Organismic needs' refers to the need which is borne out from the learners 
themselves. 
According to Vallerand and his colleagues (Vallerand, 1997; Vallerand, Blais, 
Briere, & Pelletier，1989; Vallerand, Pelletier, Blais, Briere, Senecal, & Vallieres, 
1992，1993，see also Noels, 2001)，intrinsic orientation of motivation can be divided 
into 3 subtypes: (1) Intrinsic-Knowledge, i.e., "feelings of pleasure that come from 
developing knowledge and satisfying one's curiosity about a topic area"; (2) 
Intrinsic-Accomplishment, i.e., the sensations in relation to the attempt to master a 
task or achieve a goal; (3) Intrinsic-Stimulation, i.e., the sensations that arise from 
performing particular tasks (Noels, 2001，p. 45). 
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Extrinsic Orientation of Motivation 
Extrinsic orientation is regarded as the "reasons that are instrumental to some 
consequences apart from inherent interest in the activity" (Noels, 2001, p. 46). In this 
sense，apart from being attracted by the nature of the activity, why learners participate 
because they want to gain rewards by engaging in the activity. Extrinsic motivation 
involves "the performance of an activity in order to attain some separable outcome" 
(Ryan & Deci，2000, p. 71). Also, Ryan and Deci (2000) propose that learners are 
extrinsically motivated because they want to obtain rewards such as good grades in 
their academic study or a raise in salary in their job. 
Similar to intrinsic orientation of motivation, according to Vallerand (1997)， 
extrinsic orientation of motivation can also be divided into several types. Added to 
this, as explained in Noels, Pelletier, Clement, and Vallerand (2003), Deci and Ryan 
(1985) have perceived these different types of extrinsic orientation of motivation as a 
continuum according to "the extent to which the motivation is 'self-determined'" (p. 
39). These four types of extrinsic orientation of motivation are, from the least to most 
self-determined: (1) external regulation, (2) introjected regulation, (3) identified 
regulation, and (4) integrated regulation. 
According to Ryan & Deci (2000), for learners who are externally regulated, 
they simply perform in order to respond to "an external demand or reward 
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contingency," especially when they feel that they are “controlled or alienated" (p. 72). 
For learners who are undergoing introjected regulation, they agree with the regulation 
that is imposed on them. However, they do not totally accept that the regulation 
matches what they really want to do. They are simply "reacting to pressure" (Noels, 
Pelletier, Clement & Vallerand, 2003, p. 39). And they may perform just because they 
want to prove themselves to other people. For those whose extrinsic motivation points 
towards identified regulation, they involve themselves in performing due to reasons 
that are relevant and important to them. Learners who are in the most self-determined 
form of extrinsic motivation, integrated regulation, assimilate the external regulations 
for language learning to their own values and needs. 
Ryan (1995) has emphasized that while these different types of extrinsic 
motivation occur along a continuum; it is not necessary for learners to go through 
them stage by stage. Instead, learners might reach any type of extrinsic motivation. 
For instance, they might jump from being externally regulated to integrated 
regulation. 
Amotivation 
^motivation is “the situation in which people see no relation between their 
actions and the consequences of those actions" (Noels, Pelletier, Clement, & 
Vallerand, 2003，p. 40). Learners who undergo amotivation are neither intrinsically 
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nor extrinsically motivated. Moreover, they think that there is no reason for them to 
continue learning their target language. 
Influence of Teachers on Intrinsic and Extrinsic Orientations of Motivation 
Noels (2003) has pointed out that the role of the teacher is vital to learners' 
intrinsic motivation. Noel (2003) has reported a study in which she looked into 
students who leamt Spanish as their L2. The participants of the study were 322 native 
English-speaking university students at a university in California. From the 
questionnaire survey, whenever students believed that their teachers looked more 
controlling to them, they felt that they were forced to leam the L2 and could not find 
pleasure when learning it. One flaw found in this finding lies in the term controlling. 
丁his term is far too vague to explain teachers' behaviours clearly. Does controlling 
mean that once the teacher enters the classroom, he/she will just order students to do 
certain teaching activities in class and refuse to listen to the students' opinion? Or 
does it mean that the teacher not only controls the teaching activities, but also the 
students' behaviour in class, so students find their teacher controlling? 
Applying Intrinsic and Extrinsic Orientation of Motivation to the Hong Kong Context 
Lin and Detaramani (1998) explored the relationship of intrinsic and extrinsic 
motivation with students' achievement in English in Hong Kong, which is an EFL 
context. The participants were 524 first-year full-time university students in the City 
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University of Hong Kong. They were randomly chosen from one tutorial group from 
each department that was willing to join the study. All of the participants were given a 
questionnaire on eliciting their motivation towards learning English. Also, they were 
given a written cloze test and a listening cloze test for obtaining information on their 
English level. Moreover, their grades in HKCEE for English were collected. 
It was found that the participants believed that they were sometimes forced to 
learn English. Linking participants' achievement in English and their motivation, the 
researchers discovered that participants with high proficiency in English were those 
who had high intrinsic motivation. In contrast, those who had a high extrinsic 
motivation towards English learning obtained low scores in the cloze tests. Added to 
this，participants who were more intrinsically motivated did not feel strongly that they 
were forced to learn English. 
Prom the above, one can see that the self-determination theory provides another 
perspective regarding the attitudes and motivation of language learners. Apart from 
the self-determination theory, another theory which also originates in the field of 
psychology is often brought into the discussion on attitudes and motivation of L2 
learning. It is attribution theory. 
Attribution Theory 
Advocates of attribution theory claim that researchers who focus on explaining 
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motivation of language learners miss the mark of "actual thoughts and feelings of 
participants" in their studies (Williams & Burden, 1999, p. 194). The reason is that 
these researchers explain learners' motivation according to their own perspective. 
However, Weiner (1986) proposes that attribution theory is introduced to explain 
learners' motivation. Therefore, in attitude and motivation research, attribution theory 
should also be considered so that both etic and emic views can be drawn. Etic view 
refers to outsider perspective, while emic view indicates insider perspective. As a 
result，the research will become a more comprehensive one. 
Attribution theory specifies that how learners see their successes and failures 
contributes to their attitudes and motivation towards their learning in future. Learners 
react to their success or failure of a particular task affectively and cognitively. Their 
reactions might lead to further affective and emotional reactions towards their 
learning. And this will affect their view on whether they should continue or put an end 
to their study. 
Influences on Learners，Reactions to Learning 
Studies have been carried out to look for attributes that bring successes and 
failures. Weiner, Russell and Lerman (1979) conducted an experiment aimed at 
identifying the factors learners accounted for their successes or failures of an 
achievement task. The participants were 79 male and female students at the 
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University of California, Los Angeles. They were given a questionnaire which asked 
them to think of the reasons why they succeeded or failed in a particular task, and 
what attributed to these successes or failures. The attributes that they could choose 
among were ability, unstable effort, stable effort, personality, the help of other people, 
and simply out of luck. 
There is a key weakness in this study. It is assumed that one's ability, effort, 
personality, influence of other people, and luck are the reasons learners use to explain 
their successes or failures. However, it maybe criticized that these are the attributes 
simply based on the view of the researchers, because the participants could only 
express their views on what they believed that led to their successes or failures by 
choosing from the list of attributes prepared by the researchers. They were not 
supposed to add other attributes onto the list. Therefore, these attributes prepared by 
Weiner, Russell and Lerman (1979) may not able to represent all the reasons that 
learners would use to explain their successes or failures. 
Finding the weakness in Weiner, Russell and Lerman's (1979) research. Little 
(1985) reported on a study which found out the attributes of successes and failures 
based on emic perspective. The participants of Little's (1985) study were 149 pupils 
ranging from 5 years old to 14 years old. They were from one primary school and one 
secondary school in Sussex, England. The participants were interviewed individually. 
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During the interview, they had to read six stories. These stories described various 
situations in a typical British classroom where achievement in learning had occurred. 
They were asked to suggest what led to the success and why the protagonist 
succeeded. 
The participants' responses were transcribed into 262 statements. Then，these 
statements were divided into 18 categories by two independent judges and the 
researcher. The 18 categories and participants' related responses on the success or 
failures were drawn from Little's (1985) study and are presented in Table 1. 
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Category Example 
Performance ability He does nice writing 
Specific competence She knows how to do sums 
General competence He's intelligent 
Previous achievement He did good work in the infants class 
Effort and interest She's interested in what she's doing 
Motivation He wants to get into higher sets 
Time spent One started school before the other one 
Other persons His parents help him 
Task difficulty The work is too easy for students in 
lower sets 
Behaviour He mucks about 
Age She's older than the other one 
Facilities He had a nice paint brush 
Mood and physical state Maybe she was in a temper 
Domestic situation She's got problems at home 
Speed She works faster than he does 
Sex stereotype Girls think that boys are supposed to be 
good at maths 
Personality She's a nice girl 
Chance There is a low chance of being moved 
up from a low set and a high chance of 
being moved down from a high set 
Table 1: Little，s (1985) 18 categories explaining academic successes and failures (p. 
13) 
One should notice that the participants of Little's (1985) study were 
schoolchildren. And these attributes may not be applicable to adult learners. Still, 
Little's (1985) 18 categories of attributes present a general framework of the factors 
that may contribute to learner academic successes or failures. 
Three Main Dimensions of Attributes 
When Weiner, Russell and Lerman (1979) presented the causes that lead to 
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people's reactions to learning, they also put forward the dimensions of causal 
attributions simultaneously. Causal attributions can be categorized into 3 dimensions. 
They are locus of causality, locus of stability and controllability. Locus of causality 
can be divided into two types: internal and external locus of causality. Weiner (1986) 
explains them with the following example. He states that a person who fails in an 
exam may have two conclusions, "That was because (or not because of me)" (Weiner, 
1986, p. 239). In this sense, this person tries to search for internal or external reasons 
for his/her failing in the examination. Internal reasons refer to factors that the learner 
can control, while external reasons indicate factors that are out of the learners' control. 
Weiner (1986) also reveals two other dimensions: locus of stability and controllability. 
The former refers to whether the attributes will go under changes over time; the latter 
one is about whether the learner can control the outcome of the issue and whether the 
learner has the intention to do so. 
Originating in the field of psychology, attribution theory posits that individuals' 
experiences in learning would affect their way of dealing with their current and future 
knowledge acquisition. Studies adopting the attribution theory identify causes that 
lead to successes or failures. Also, three dimensions of attributes that lead to successes 
or failures are discovered. From the above studies，one can see that learners analyze 
what leads them to succeed, or what makes them fail. Based on the analysis, 
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individuals reflect on their learning and decide what approach they should take so as 
to tackle their learning. Should they pay effort in their study? Or should they give up? 
Whether learners will choose to engage in or quit their learning can also be 
determined by how they see themselves, that is, what they think their identities are. 
This can be explained by Norton's (2000) theory which is related to identity, language 
learners, and the idea of investment in learning. 
Identity, Language Learners, and Investment of Language Learning 
In the previous sections, socio-psychological and cognitive-situated approaches 
regarding attitudes and motivation of L2 learning were presented. These 
psychological approaches, self-determination theory and attribution theory, aim at 
exploring the psychological condition of learners. However, according to Norton 
(2000)，Rampton (1995) has suggested that the field ofL2 learning will benefit if the 
"socio-historically sensitive arena in which language learner identity is socially 
negotiated" is examined (pp. 293-4, see also Norton, 2000，p. 6). Therefore, the 
following section is dedicated to looking at how social environment is related to one's 
identity, and how the identity of a language learner affects his/her attitudes and 
motivation towards L2 learning. 
Identity and Language Learners 
The issue of language learners' identity and the way it is constructed socially 
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should be discussed. First of all, according to Norton (2000)，identity refers to “how a 
person understands his or her relationship to the world, how the relationship is 
constructed across time and space, and how the person understands possibilities for 
the future" (p. 5). There is also a term known as social identity. Tajfel (1974) states 
that social identity refers to “That part of an individual's self-concept which derives 
from his knowledge of his membership of a social group (or groups) together with the 
emotional significance attached to that membership" (p. 69, see also Mitchell & 
Myles, 2004, p. 246). Discussing how learners construct their identity which in turn 
affects their language learning, Norton (2000) emphasizes that identity construction 
"must be understood with reference to relations of power between language learners 
and target language speakers" (p. 6). The term power signifies "the socially 
constructed relations among individual, institutions and communities through which 
symbolic and material resources in a society are produced, distributed, and validated" 
(Norton, 2000, p. 7). According to Norton (2000), adopting Bourdieu's (1991) idea, 
symbolic resources refer to "language, education, and friendship"; material resources 
consist of "capital goods, real estate and money" (p. 7, see also Bourdieu, 1991). 
Norton (2000) believes that the existing theories, such as the integrative and 
instrumental orientations of motivation, are unable to explain the relationship between 
power, language learners, and identity construction. In response, she reports on a 
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study which explained how relations of power between learners and target language 
speakers motivate students to learn their target language. 
Bonny Norton (see Pierce 1995) carried out a longitudinal study in 1991 in 
which the participants were five language learners of English who recently 
immigrated to Canada. They wrote diaries, participated in personal and group 
interviews, and were visited at home by the researcher. It was found that the 
participants made an effort to learn the target language so as to realize the identity in 
the new environment that they want to attain. Also, the participants were found to 
create and sometimes resist the chances to speak English. Furthermore, it was 
discovered that they used the target language as a tool to obtain power in hand in 
different circumstances. In this way, they could avoid being inferior to people who 
own English as their first language. 
Attitudes of Language Learners and Investment of Language Learning 
From the results gathered for this study, Bonny Norton proposes that the notion 
of investment, rather than the notion of motivation, captures more exactly the 
relationship between her participants' reaction to the learning of English and the 
social environment around them. According to Norton Peirce (1995), the conception 
of investment explains "the relationship of the language learner to the changing social 
world" (p. 17). This theory also regards language learners "as having a complex social 
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identity and multiple desires" (pp. 17，18). This concept assumes that when language 
learners are involved in a conversation, "they are constantly organizing and 
reorganizing a sense of who they are and how they relate to the social world" (Peirce, 
1995, p. 18). 
Peirce (1995) states that the notion of investment can be explained by the idea of 
cultural capital. Learners view language as a property they can get hold of, which will 
boost them to pay effort to invest in language learning. Based on Bourdieu and 
Passerson's (1977) notion of cultural capital, Peirce (1995) argues that when learners 
invest in their L2 learning, they aim at obtaining "a wider range of symbolic and 
material resources" which will increase their cultural capital (p. 17). This means that 
by gaining more cultural capital, language learners know more about things like 
language norms, the forms of language to be used in different social situations. They 
will then be able to gain the power to speak and adopt the language which indicates 
their power in control. Moreover, learners hope that by investing their effort to attain 
more cultural capital, they can receive good return for their investment. This good 
return includes "access to hitherto unattainable resources," including both symbolic 
and material resources (Peirce, 1995, p. 17). This implies that language learners make 
effort on master their target language. And they regard their proficiency in the target 
language as significant for their power-attainment in society. Moreover, by attaining a 
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larger amount of cultural capital, they can present others with the identity they want to 
be associated with. 
The Notion of Investment and the Notion of Instrumental Motivation 
Peirce (1995) stresses the notion of investment as not equal to the notion of 
instrumental motivation. The main difference between these two conceptions is noted 
as follows. Motivation is viewed as a "fixed personal trait" of language learners 
(Peirce, 1995，p. 17). Peirce (1995) argues that instrumental motivation presumes that 
learners motivated instrumentally are "unitary, fixed, and ahistorical" (p. 17). And 
they attempt to attain the material resources that are exclusive to the target language 
speakers. In contrast, the notion of investment, as mentioned before, means that 
language learners are regarded as having multiple social identities and desires in their 
L2 learning (Peirce, 1995). Learners want to obtain both symbolic and material 
resources. Therefore, the notion of investment and the notion of instrumental 
motivation represent different approaches in L2 learning. 
One can see that by examining language learners' identity and their investment 
of learning, more information can be elicited to understand language learners' 
attitudes towards their target language. Another aspect which could help to achieve 
the same purpose is how language learners view the behaviour of code-switching and 
code-mixing. 
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Code-switching and Code-mixing 
Code-switching and code-mixing are phenomena that usually occur in society 
where more than one language is used. The trend of performing code-switching and 
code-mixing, to a certain extent, reveals a person's attitude towards the languages 
adopted for his/her code-switching and mixing behaviour. According to Gibbons 
(1987)，one of the factors that affects the code choice of a language speaker is his/her 
"long term attitudes towards codes and their speakers" (p. 129). The long term 
attitudes "might derive from history, experiences and socio-political situation" of the 
learners' ethnic group (Gibbons, 1987，p. 129). Code-switching and mixing are quite 
an easily observable common phenomenon among people in Hong Kong. Therefore, 
only by examining how language users switch and mix the languages they can speak, 
can their attitudes towards different languages be discovered. 
Definition: Code-switching and Code-mixing 
First of all, the terms code-switching and code-mixing should be defined. 
Bokamba (1989) observes that code-switching occurs when there is "clause-level 
switches", while code-mixing means "switches [take place] within a clause" 
(Bokamba, 1989，see also U, 1998，p. 166). This indicates that when the word mix is 
used，only words are mixed into the matrix language that the speaker is using. When 
the word switch is applied, clauses are switched from one language to another or vice 
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versa. 
Attitudes towards Languages for Code-switching and Code-mixing in Hong 
Kong 
The following studies demonstrate learners' attitudes towards languages adopted 
for code-switching and mixing in Hong Kong. Gibbons (1983) examined attitudes of 
Hong Kongers towards Cantonese, English, and the mixing of these two languages in 
their speech. A matched-guise test was used to collect data on the issue. The 
participants of the research were undergraduate students from the University of Hong 
Kong. Both male and female participants were recruited. They were required to listen 
to recordings with speech in English, Cantonese, and a mixture of Cantonese and 
English. 
Different opinions on code-switching and mixing were drawn. The participants 
had a negative view towards people who code-mixed rather than simply using 
Cantonese or English. These people were regarded as "more ill-mannered and more 
prone to 'showing off'" (Gibbon, 1983, p. 137). Also, the participants believed that in 
comparison to those who used English only, people who performed code-mixing or 
simply used Cantonese were viewed as lacking in knowledge. Yet, these people were 
also considered as having good looks. In addition, the participants also thought that 
using code-mixing or only Cantonese was the ideal situation. Added to this, the 
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participants viewed people who used English or performed code-mixing as "ambitious, 
proud, confident, prestigious school, and modem" (Gibbons, 1983，p. 137). Moreover, 
participants rated code-mixing in the intermediate position in the following four 
scales: whether using a mixed-code should be perceived as successful; what cultural 
orientation was one towards; how fashionable; and how aggressive a person was when 
code-mixing. 
Concerning how code-switching and code-mixing is viewed when being used in 
cyber space, James (2001) carried out a study to investigate this issue. He used the 
ICQ exchanges of two university students in Hong Kong to explore the way 
Cantonese particles, like la, ar, wor, were inserted in the ICQ messages in which 
English was the matrix language. 
It was discovered that participants believed that this practice helped them to 
build up a sense of solidarity. The reason was that only Hong Kong students 
understood how this system worked. On the one hand, the students liked to code-mix 
Cantonese particles into their English ICQ messages. On the other hand, they were 
afraid that people might think they were using bad English. Therefore, they were not 
interested to discuss this behaviour with the researcher. 
To a certain extent, code-switching and code-mixing seemed to be considered as 
a necessity in life in Hong Kong. Li and Tse (2002) investigated university students' 
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reflections on not being allowed to perform code-switching and code-mixing. The 
participants of this research were 12 students from the City University of Hong Kong. 
After completing the "one-day no code-switching and mixing，，experiment, the 
participants were required to write down the English words they wanted to use. They 
had to write a diary entry to reflect their one-day experience. Also, focus group 
interviews were carried out. 
The participants felt that communication problems had arisen due to their being 
prohibited from using English. Also, the participants could not help using English 
though they were asked not to do so. Furthermore，the participants believed that some 
English words, such as people's names and technical terms, could not be avoided in 
speech. 
Furthermore, according to Lai (2001), a mixed-code is viewed as part of Hong 
Kong identity. In Lai's (2001) study, some of her participants believed that speaking a 
mixed-code with both Cantonese and English made them identify themselves more as 
"Hongkonger". Added to this, it seems that some people in Hong Kong employ 
code-switching and mixing as a tool to accommodate the choice of language of those 
with whom they speak, and to compensate for their incompetence in either English or 
Cantonese. This is presented in Yau's (1997) study. Yau (1997) looked at the language 
choice and code-switching situation in the Hong Kong Legislative Council during 
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1991-1995. 
The explanations given by the researcher on code-switching behaviour in the 
Council were as follows. First, code-switching in the Legislative Council could be 
explained by referee design theory. This theory emphasizes that people code-switch in 
order to conform to their referee's preference language. The referee of directly elected 
Council members was the constituents in Hong Kong. Therefore, the directly elected 
members chose to speak in Hong Kongers' mother tongue, Cantonese. Also, some 
people in Hong Kong were not proficient in English. By using Cantonese, the directly 
elected Council members would be able to show that they did fight for the benefit of 
their constituents. Second, it was believed that Council members code-switched from 
English to Cantonese due to their inadequacy in English. Finally, the researcher 
suggested that by that time, a fixed code to be used in the Council had not yet been 
established. As a result, code-switching became a choice for members in the Council 
to communicate with each other effectively. 
This study was done before the handover of 1997; as a consequence, two 
observations are important to note. The situation may have changed since 1997. Next, 
there may be key differences between language use in the Legislative Council and in 
people's daily lives, requiring caution in how one applies Yau's (1997) findings. Still, 
this study provides an informative view on the usage of code-switching, and why it is 
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used in Hong Kong. 
Summary 
In this chapter, various approaches regarding learners' attitudes and motivation 
are introduced. They are the socio-psychological approach and the cognitive-situated 
approach, which involve the discussion of integrative and instrumental orientation of 
motivation, friend, travel, knowledge and media factors; and self-determination theory 
and attribution theory, respectively. Furthermore, how one's identity affects one's 
attitudes and motivation towards learning the target language was also explored. And 
this is done with the discussion on the relationship between one's identity and his/her 
investment of language learning. Finally, the significance of how learners' attitudes 
can be investigated through learners' views towards languages used for 
code-switching and mixing was discussed. 
All the above ideas provide the basis to explain the significance of the present 
research. And they will help facilitating and enriching the discussion concerning the 
collected data. To understand more about the present research, it is important to 
explore the methodology adopted. Chapter three will demonstrate the methodology 
employed for the present study. 
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CHAPTER 3 METHODOLOGY 
Introduction 
This chapter provides details on the research design, including what the research 
questions and who the participants were. Also, research protocols that were used are 
presented. Furthermore, how the results were gathered and analyzed are discussed. 
Research Design 
The present research explores attitudes of Business students towards the three 
languages that they can speak: English, Putonghua, and Cantonese. For all, Cantonese 
is their first language. In this way, a comparison can be drawn to see what the 
differences are between the participants' attitudes towards their first language and 
other languages. 
Research Questions 
The research questions of the present research are as follows. 
1. What are the participants' attitudes towards English，Putonghua, and Cantonese in 
terms of integrative, instrumental, and travel orientations? 
2. Apart from adopting integrative, instrumental, and travel orientations to explain 
learners' attitudes, what are the other motivational orientations and ideas that can 
be used to explain learners' attitudes towards English, Putonghua, and Cantonese? 
3. Why do the participants have such attitudes towards English, Putonghua, and 
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Cantonese? 
Types of Collected Data 
The data collection adopted the mixed methods research, which both quantitative 
and qualitative approaches were used in the process of data collection. According to 
Creswell and Piano Clark (2007), mixed research method "focuses on collecting， 
analyzing, and mixing both quantitative and qualitative data in a single study or series 
of study" (p. 5). The reason for adopting mixed methods research which include both 
quantitative and qualitative research methods is that "the use of [these two] 
approaches in combination provides a better understanding of research problems than 
either approach alone” (Creswell & Piano Clark, 2007，p. 5) 
A quantitative approach "employs categories, viewpoints and models as precisely 
defined by the researcher in advance as possible, and numerical or directly 
quantifiable data are collected to determine the relationship between these categories, 
to test the research hypotheses and to enhance the aggregation of knowledge" 
(Domyei, 2001，p. 192). However, a quantitative approach is criticized as “impossible 
to do justice to the subjective variety of an individual life," because only the 
researcher's perspective can be shown (Domyei, 2001, p. 193). In order to 
compensate for the weakness posed by a quantitative approach, a qualitative approach 
is adopted in the present research. The reason is that a qualitative approach 
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concentrates on "the participants' rather than the researcher's interpretations" 
(Domyei, 2001, p. 193). Therefore, by applying the mixed methods research, in which 
both quantitative and qualitative approaches were employed, both etic and emic 
perspectives can be drawn. 
Quantitative Approach Adopted in the Present Research 
For the quantitative approach, a set of three questionnaires examining participants' 
attitudes towards English, Putonghua, and Cantonese respectively were distributed. 
Qualitative Approach Adopted in the Present Research 
Concerning the qualitative approach, semi-structured interviews were conducted 
for data collection. A total of 13 interview questions were set. After reviewing the 
results of the questionnaire, interviews were done with selected participants. 
Two Stages of Data Collection 
The data collection was divided into two stages. Originally, it was planned that 
all data would be collected from a course entitled 'Business Communication' offered 
by the English Language Teaching Unit (ELTU) of The Chinese University of Hong 
Kong (CUHK) in Summer 2006. Seven students registered for the course. However, 
the present research aimed at distributing the questionnaire to around 60 participants. 
To deal with the situation, the data collection was then split into two stages so that 
more participants could be recruited. 
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The first stage of data collection was from June to July 2006. Data were 
collected from the students enrolled in ‘Business Communication' in the summer 
session. The second stage of data collection was from September to October 2006. 
Data were collected from three classes of students who enrolled in 'Business 
Communication' offered in Fall 2006. 
Participants of the Research 
Selection Criteria 
The participants were carefiilly chosen as to fulfil the following criteria. All the 
participants should be university students who are Business majors. The reason is that 
this study aims at exploring attitudes of Business students towards English, 
Putonghua and Cantonese. Secondly, they should speak Cantonese as their first 
language. In this way, their attitudes towards English and Putonghua as 
second/foreign language can be compared with Cantonese as their first language. Also, 
they should be Year 3 students. Except for students who have applied for an exchange 
programme, Business students in CUHK should graduate after their third year of 
study. As they were about to graduate, it would be interesting to see whether their 
attitudes towards English and Putonghua are more directed to instrumental orientation. 
It is because they may feel an urgent need to leam or improve their English and 
Putonghua so as to be competent job seekers. 
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Questionnaire Respondents 
Stage One: June to July 2006 
Out of the seven students enrolled in ‘Business Communication' in the summer 
session, one of the participants was speaking Putonghua as his/her first language. 
Therefore, none of the data collected from this student was analyzed. In other words, 
there were 6 participants at this stage of data collection. 
Stage Two: September to October 2006 
Students from three classes of 'Business Communication' were invited to be 
participants. Each class consisted of 22 students. Therefore, 66 students were invited 
to fill in the questionnaire. Similar to the class offered in the summer session, some 
students did not speak Cantonese as their first language. Also, some students were in a 
rush and left the class without completing the questionnaires. As a result, at this stage, 
the number of questionnaires collected each time was fewer than 66. 
Questionnaire Collected in the Two Stages of Data Collection 
The following table presents the number of participants and thus questionnaire 
collected for specific questionnaires during the two stages of data collection. 
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Questionnaires No. of questionnaires collected in the 
two stages of data collection 
Questionnaire examining participants' 63 
attitudes towards English 
Questionnaire examining participants' 60 
attitudes towards Putonghua 
Questionnaire examining participants' 66 
attitudes towards Cantonese 
Table 2: Number ofparticipants and questionnaire collected for the three specific 
questionnaires during the two stages of data collection 
Interviewees 
A total of seven participants, four females and three males, were recruited as 
interviewees. Based on the results of the questionnaires, participants whose results 
were of typical or extreme cases were selected as interviewees. These seven 
participants were asked to be the interviewees during Stage One and Stage Two of the 
data collection process. 
Stage One: June to July 2006 
After analyzing the questionnaires, four participants were invited to attend the 
interviews. They were selected, because at least one of their questionnaires showed an 
extreme scale of answers. They were not chosen due to whether they were of a typical 
case as there were only six participants completing the questionnaires. The profile of 
the interviewees in Stage One can be found in Appendix A. 
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Stage Two: September to October 2006 
Due to time limitations, only the data from the questionnaire investigating 
participants' attitudes towards English was analyzed to select and recruit three 
participants as interviewees. They were chosen for their extreme or typical responses 
in comparison to that of other participants. The profile of the participants recruited in 
Stage Two can be found in Appendix B. 
Instrumentation 
As mentioned before, both quantitative and qualitative approaches were used in 
the present research. Questionnaires and interviews were adopted. The following 
paragraphs are going to discuss why questionnaires and interviews have been selected 
and how they have been designed. 
Questionnaires 
According to Brown (2001), a questionnaire refers to "any written statements to 
which they [participants] are to react either by writing out their answers or selecting 
them among the existing answers" (p. 6). In this sense, a questionnaire can obtain 
learners' responses on a research topic. And the researcher can then analyze and 
interpret the responses. . 
Reasons for Using Questionnaires 
First，questionnaires were employed to investigate whether participants' have an 
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attitude towards integrative, instrumental, and travel orientation, which are some of 
the possible explanations for participants' attitudes towards English, Putonghua, and 
Cantonese. Most importantly, previous related studies produced well-developed 
questionnaires to elicit learners' integrative, instrumental, and travel orientations. It 
was decided that adopting these previously developed questionnaires would help to 
collect useful data on learners' attitudes in terms of motivational orientations. Also, 
according to Mackey and Gass (2005), one of the advantages of using a questionnaire 
is that it can “elicit comparable information from a number of respondents" (p. 94). In 
this sense, utilizing questionnaires can help the researcher to compare learners' 
attitudes towards English, Putonghua, and Cantonese with each other. 
Design of the Questionnaires 
Integrative, instrumental and travel orientation were chosen as the orientations to 
be focused on in the questionnaires. The questionnaire used in the present research 
was adapted from Clement, Domyei and Noels' (1994) motivation questionnaires on 
learners' motivation towards learning English (Appendix C & D). The questionnaire 
included items examining integrative, instrumental, and travel orientation, learners' 
English anxiety, attitudes towards learning, attitudes towards learning English, 
English class anxiety, and group orientation of participants in learning English. 
Since the questionnaire of the present research aimed to explore learners' 
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attitudes in terms of integrative, instrumental, and travel orientation, only items 
investigating the above three orientations were adapted. 
A set of questionnaires were produced for examining participants' attitudes 
towards English, Putonghua, and Cantonese. They were all written in English. In 
these three questionnaires, the sentence patterns and choice of words were similar. 
Only specific wordings had undergone changes. Therefore, the results drawn from 
these questionnaires can be compared with each other. In addition, to avoid halo effect, 
four identical unrelated items acted as distractors were also drawn from Clement, 
Domyei and Noels' (1994) questionnaire and put into each set of questionnaire. Halo 
effect refers to when participants "pick up cues from the researcher related to what 
they think the researchers want them to say, thus potentially influencing their 
responses" (Mackey & Gass, 2005, p. 174). As a result, participants would not be able 
to guess easily what the researcher wanted to elicit. In this way, the internal validity of 
the present research can be ensured. The following paragraphs explain the features of 
each set of questionnaires used in the present research. 
Questionnaire Investigating Participants，Attitudes towards English 
In this questionnaire, most of the original items that started with "Studying 
English is important to me because . . . ” were adapted (Appendix E). However, 
whenever the British or the Americans were used in the original statement, they were 
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changed into words that described people who had high proficiency in English. For 
instance, items which were originally written as "The Americans are sociable and 
hospitable" and “The British are open-minded and modem people" were changed into 
"People who speak fluent English are sociable and hospitable" and "Native English 
speakers are open-minded and modem people.，，The reason is that previous research 
(e.g.，Lamb, 2004) found that people do not necessarily have an integrative orientation 
towards a particular Western country. Therefore, terms that represent Native English 
speaker replaced The British and The Americans used in Clement, Domyei, and 
Noels' (1994) questionnaire. 
Questionnaire Investigating Participants 'Attitudes towards Putonghua 
Since this questionnaire (Appendix F) for the present research was utilized to 
elicit learners' attitudes towards Putonghua, the word English in the original items 
was replaced by the word Putonghua. Also, the term Native Putonghua speakers was 
substituted for the British and the Americans. Moreover, the order of the items was 
different from that in the questionnaire used to elicit learners' attitudes towards 
English in order to prevent the participants from thinking that the two sets of 
questionnaires were identic科，and not paying attention when completing this 
questionnaire. 
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Questionnaire Investigating Participants 'Attitudes towards Cantonese 
In this questionnaire (Appendix G), statements like "Studying Cantonese is 
important to me because..." was not adopted. Instead, "Knowing Cantonese is 
important to me because.. .，，was used. Participants of this research were native 
Cantonese speakers. People seldom study their first language in order to speak it. 
They have acquired it since their birth. Therefore, knowing was chosen to replace 
studying. Similar to the other two questionnaires, the words the British and the 
Americans were replaced, this time, by Cantonese speakers. Furthermore, the order of 
the items was also mixed up so that it would be different from that of the previous two 
questionnaires. 
Interview 
There are various types of interviews. In the present research, the semi-structured 
interview was adopted. The nature of the semi-structured interview lies between an 
open interview and a closed interview. An open interview refers to an "almost 
conversational" interview in which no interview question is prepared (Richards, 2003, 
p. 64). For a closed interview, it refers to an interview which is almost a "verbally 
administered questionnaire'； (Richards, 2003，p. 64). In this sense, a semi-structured 
interview involves both conversation and communication between the interviewer and 
the interviewee, with a set of interview questions. 
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Reason for the Using Semi-structured Interview 
First of all, the semi-structured interview was utilized because there are flaws in 
both open and closed interview. According to Johnson and Weller (2002), the 
disadvantage of an open interview is that it is “difficult for the researcher to make 
reasonable and valid comparisons across informants" because participants were asked 
different questions (p. 499, quoted in Richards, 2003, p. 64). In order to compare the 
participants, also according to Johnson and Weller (2002), the same set of interview 
questions should be used. For a closed interview, it is difficult to elicit in-depth 
information from the participants for only the prepared interview questions will be 
asked. No follow-up questions will be generated, which are keys for gathering more 
interesting and useful data from the participants. In contrast, a semi-structured 
interview involves both identical interview questions and different follow-up 
questions for every participant. Therefore, the semi-structured interview was adopted 
for the present research. 
Design of Interview Questions 
The interview questions were adapted from the "Interview Guide 1 for SES 
Students (Pre-sojoum) 2006" (Jackson, 2006). Some sections of the interview guide 
focus on eliciting participants' attitudes and motivation towards English and other 
languages that they can speak. 
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The 13 interview questions of the present research were adapted during the 
ongoing analysis of the questionnaire (Appendix H). There were several purposes for 
setting these 13 questions. First, to avoid overlooking other orientations, the interview 
I 
questions were set to see whether participants' attitudes comprised features of other 
motivational orientations. Second, the questions were designed to elicit reasons why 
the participants had certain attitudes towards English, Putonghua, and Cantonese. 
Also, these questions aimed at verifying whether the results gathered from 
questionnaires matched with that gathered from the interviews. 
Data Collection and Processing 
Questionnaire 
For both Stage One and Stage Two of data collection, all the questionnaires were 
distributed and collected by the researcher. The questionnaires were distributed week 
by week in the following sequence: (1) Questionnaire exploring learners' attitudes 
towards English; (2) Questionnaire exploring learners' attitudes towards Putonghua; 
and，(3) Questionnaire exploring learners' attitudes towards Cantonese. It was decided 
that there should be at least a 5-day gap between each time when the questionnaires 
were distributed. As mentioned before, the sentence structures adopted in these three 
questionnaires were similar. And the order of the questionnaire items in these three 
questionnaires was different from each other. Still, the 5-day gap was implemented so 
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as to reassure that the participants would not treat the three questionnaires as identical 
ones. 
In both Stage One and Stage Two of data collection, the instructor of the class 
emphasized to the students that the researcher needed their help to complete a set of 
three questionnaires. After entering the class, the researcher introduced herself and 
told the students how important their help would be. And the students were informed 
that questionnaires would be used to understand their views towards 
English/Putonghua/Cantonese. The researcher also asked the participants to kindly fill 
in their contact information on the last page of the questionnaire. And the participants 
were notified that they might be contacted for an interview with the researcher. All the 
questionnaires were collected by the researcher. 
Stage One: June to July 2006 
Three questionnaires were distributed on May 29, June 14，and June 23. The 
researcher was allowed to distribute and collect the questionnaires during the break of 
the lecture. 
Stage Two: September to October 2006 
The three questionnaires were distributed to three classes (Class X，Y, and Z 
[pseudonyms]). The researcher distributed questionnaires to Class X on Sep 5, 12，and 
19; Class Yon Sep 6，12，and 18; Class Z on Sep 7，14，18，and 21. The researcher 
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distributed and collected the questionnaires at the end of class. 
Interviews 
All the participants were asked on the phone whether they were willing to be 
interviewed. They were asked to choose a place where they felt comfortable to be 
interviewed. The researcher suggested that the interview could be done in her office 
on campus. All the interviews were recorded with an mp3 player. Before the interview 
started, the participants were invited to read the interview questions first. They were 
asked whether they wanted to answer in Cantonese or English. 
Stage One: June to July 2006 
Four participants were interviewed. Two participants chose to be interviewed in a 
canteen on campus. One participant was interviewed in the researcher's office. The 
other one was interviewed in E-Zone of the English Department on campus. The 
length of the interviews was between 26 minutes to 46 minutes. All of them chose to 
answer in Cantonese. 
Stage Two: September to October 2006 
Three more students were invited to be the participants. Two participants were 
interviewed in the researcher's office. One participant was interviewed in the common 
room of his hostel. The length of the interviews at this stage was between 44 minutes 




For each item in the questionnaires, basic descriptive statistics were generated 
through computer software, namely, SPSS. The means and the standard deviation 
were discovered. Means were worked out because they demonstrated whether or not 
the participants agreed with the statements in the questionnaires. Also, by finding the 
standard deviation of each item, the researcher could discover whether the choices of 
the participants were of a similar or a diverse trend. According to Mackey and Gass 
(2005)，"the larger the standard deviation, the more variability there is in a particular 
group of scores. Conversely, a smaller standard deviation indicates that the group is 
more homogenous in terms of a particular behaviour" (p. 260). 
Interviews 
All interviews were fully transcribed and carefully examined. The interview 
transcriptions were first read once without any highlighting or underlining. Then, the 
interview transcriptions were read once more. This time, the researcher categorized 
the transcriptions according to the topics they belonged to. And they were highlighted 
or underlined with different colours. This would help the researcher to identify useful 
data for further discussion. 
67 
Triangulation of Data 
All the collected data was triangulated. Triangulation of data refers to "testing 
one source of information against another to strip away alternative explanations and 
prove a hypothesis" (Fetterman, 1998，p. 495). This means that by triangulating the 
data, the researcher could determine whether or not the results elicited from 
questionnaires and interviews matched. In this way，the validity and reliability of the 
collected data would be increased. 
Validity and Reliability 
Internal Validity 
Factors like language proficiency level of participants, participant attrition, 
location of data collection, and instructions for the participants, may affect the internal 
validity of a research. And they will be discussed as follows. 
English Proficiency Level 
Since the questionnaires were in English, one might worry that the English 
proficiency level of participants might affect how they interpret the questionnaire 
items. It is believed that no such problems have occurred in the present research. 
Business students often have a rather high admission grade in English when entering 
the Business Faculty of CUHK. It is expected that they can fully understand the 
questionnaires which are in English. Also, students admitted into the Business Faculty 
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of CUHK with Grade D in HKALE (examination for university admission) are 
required to take an English language course in the first semester of their university 
study. Therefore，it is expected that the English standard of the participants is 
sufficient for them to understand the questionnaire items which are in English. 
For the interviews, as mentioned before, participants could choose to answer in 
Cantonese or English. And all of them chose to answer in Cantonese. Also, when they 
seemed to have problems in understanding the interview questions which were in 
English, the researcher explained the questions clearly to them. As a result, the 
English proficiency level of participants would not pose any threat to the internal 
validity of the present research. 
Participant Attrition 
As mentioned before, the number of questionnaires collected for all three 
questionnaires was different. That is, some participants did not complete all the 
questionnaires. Still, it is believed that the internal validity of the present research will 
not be affected. The present research did not involve pretests and posttests which 
required having the same participants. Therefore，missing a small number of 
participants for a questionnaire will not have huge effect on the validity of the data 
collected and its analysis. 
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Location of Data Collection 
The place where data were collected may affect the results of a study. According 
to Mackey and Gass (2005), "the environment for two groups given the same test 
might influence the results if one group is in a noisy or uncomfortable setting and the 
other is not" (p. 115). Therefore，the researcher of the present research tried her best to 
create a comfortable environment for her participants. 
The questionnaires were collected in the participants' class. After entering the 
classroom, the researcher closed the door of the classroom to ensure the participants a 
quiet environment to complete the questionnaires. 
For the interviews, the participants were invited to choose and agree on a place 
where they felt comfortable to be interviewed. Also, the participants were given 
details of the interviews on the phone when they were invited to be the interviewees. 
For instance, they were asked if they minded that the interview would be recorded by 
an mp3 player. And they were told what the interview questions were about. In this 
way, the comfort level of the participants could be raised. Consequently, they would 
be willing to open up themselves and tell their true feelings to the researcher 
concerning the research topic. 
Instructions for the Participants 
According to Mackey and Gass (2005), "one must make sure that the instructions 
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are clear and appropriate to the developmental level of the participants in the study" 
(p. 117). In the present research, clear instructions were given to the participants. For 
the questionnaires, instructions were written and bolded on the first page of all the 
three questionnaires. The participants would notice the instruction easily. And the 
instructions simply asked the participants to circle the number on the scale that best 
indicated their view towards the statements in the questionnaire. For the interviews, 
the participants were presented with a set of interview questions before the interview 
started. And they were told that follow-up questions to their answers might be asked. 
Therefore, it was clear that the participants understood how the interview would be 
conducted. By doing so, their comfort level would be elevated which helped with 
eliciting more useful data from the participants. 
External Validity 
When discussing external validity, people often pay attention to the 
generalizability of the research. One may say that the sample of the present research is 
not representative enough to make generalizations about all Business students in 
Hong Kong. In contrast to the usual practice, data collected for the present research 
does not aim at generalization. It is targeted to elicit a picture of Business students' 
attitudes towards English, Putonghua, and Cantonese. All in all, it is hoped that the 
present research would provide some insights for other researchers when carrying out 
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studies on related research topics. 
Reliability 
Reliability of a research study depends on the consistency of instruments used in 
data collection (Mackey & Gass, 2005). Concerning the questionnaires, the following 
actions were taken to ensure the reliability of the three questionnaires adopted in the 
present research. To avoid the phenomenon of 'the fallibility of single items,” more 
than one item in the questionnaire was targeted at a particular orientation (Dornyei, 
2001，p. 202). Also，statements that might be interpreted by participants in more than 
one way were avoided. Furthermore, a four-point Likert scale was applied so as to 
avoid responses of a central tendency. For the interviews, though follow-up questions 
were different, the same set of interview questions was designed for all the 
participants. As mentioned before, participants' responses in the interviews could be 
compared only when they were asked same interview questions. It was ensured that 
participants' responses in the interviews could be compared. Therefore, the protocols 
used in the present research were reliable tools for data collection. 
Ethics 
First of all, the present study followed the ethics preview procedures of the 
Chinese University of Hong Kong. Also, the participants in this study were 
guaranteed that the questionnaires with their contact information would only be 
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reviewed and analyzed by the researcher. Furthermore, for participants who attended 
the interviews, they were given a consent form (Appendix I). The main purpose of the 
consent form was to make sure the participants understood the purpose of the 
interview and the fact that their identities would not be revealed. As a result, they 
would be more willing to share their views with the researcher. 
Limitations 
One of the limitations of the present research is that, in Stage Two of data 
collection, the researcher was unable to get know the interviewees' attitudes towards 
all the three investigated languages before the interviews. As time was limited，in 
Stage Two of data collection, participants of interviews were invited after the 
questionnaires investigating attitudes towards English were analyzed. If the 
participants for interviews in Stage Two of data collection had been invited after the 
results of all the three questionnaires were generated, the researcher might have more 
information concerning participants' attitudes towards the three languages. As a result, 
more follow-up questions maybe added, and interesting data may have been gathered. 
Also, the questionnaires investigating participants' attitude towards Putonghua 
and Cantonese were not translated into Chinese. Interesting data might have been 
elicited if a Chinese version of these two sets of questionnaire had been available for 
participants. Their choice of completing English or Chinese versions of the 
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questionnaires might have given rise to further discussion concerning their attitudes 
towards English and Chinese. 
Summary 
The present research adopted both quantitative and qualitative approach in data 
collection. The participants were Business students in The Chinese University of 
Hong Kong. A set of three questionnaires investigating participants' attitudes towards 
English, Putonghua, and Cantonese were distributed. And interviews were done with 
selected participants. Data collected for the questionnaire were processed by SPSS. 
Means and standard deviation of each questionnaire item were found. Interviews were 
fully transcribed and analyzed. Moreover, all data collected for the present research 
were triangulated. 
This chapter has depicted how the present research was carried out，and how the 
data was collected and analyzed. Chapter four will present the results elicited from the 
participants for the present study. 
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CHAPTER FOUR RESULTS AND FINDINGS 
Introduction 
In this chapter, results gathered from a questionnaire survey and interviews will 
be reported. To begin with, a general picture of participants' attitudes towards English, 
Putonghua, and Cantonese will be provided through presenting the overall results 
obtained from the questionnaire survey. Also, results gathered from the questionnaires 
and interviews on the three investigated languages will be demonstrated in further 
detail. Excerpts extracted from interviews will be presented to enhance the reporting 
of the collected data. 
Participants' Attitudes Towards English, Putonghua, and Cantonese: 
Integrative, Instrumental, and Travel Orientation 
The subsequent paragraphs are going to present the average means and standard 
deviation (SD value) of the questionnaire adopted to elicit participants' attitudes 
towards English, Putonghua, and Cantonese in terms of integrative, instrumental, and 
travel orientation respectively. The formula used for finding the average means and 
SD values of the statements in the questionnaires were as follows: 
The sum of the meail/S'Z) value of all statements (for English/Putonghua/Cantonese^ 
Total no. of statements (for English/Putonghua/Cantonese) 
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Language English Putonghua Cantonese 
Mean SD Mean SD Mean SD 
Integrative 2.6838 0.68038 2.4499 0.63787 2.7272 0.76262 
Instrumental 3.1851 0.67156 2.7999 0.71434 2.4848 0.79720 
Travel 3.0793 | 0.71514 2.6270 0.70806 2.9242 0.75385 
Table 3: Overall means and standard deviation of attitudes towards English, 
Putonghua, and Cantonese in terms of integrative, instrumental, and travel 
orientation elicited from questionnaires 
English 
English obtained the second highest mean for integrative orientation. It was 
lower than that of Cantonese, the first language of Hong Kongers; but English was 
higher than that of Putonghua, the national language used by the motherland of Hong 
Kong, Mainland China. For instrumental orientation, English was rated the highest. 
As seen from Table 3, it obtained the highest mean among all the means obtained for 
other languages and other orientations. This implied that participants believed English 
was probably the most useful language that could bring them success at work or at 
school. Similarly, English also ranked first for travel orientation. It seemed that to the 
participants, in comparison to Cantonese and Putonghua, English was most useful for 
them when going on trips outside of Hong Kong. 
Putonghua 
Putonghua had the lowest mean among all the three languages on integrative 
orientation. It obtained a mean of 2.4 out of a scale of 4. This showed that participants 
might agree with the culture portrayed through Putonghua; however, they tended to 
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agree more with the culture depicted through Cantonese and English. Concerning 
instrumental orientation, Putonghua ranked second, English ranked first, and 
Cantonese ranked third. This showed that participants recognized the instrumental 
value of Putonghua more than that of Cantonese, though less than that of English. For 
travel orientation, participants seemed to think that they did not really need Putonghua 
for travel; in comparison to English and Cantonese, Putonghua obtained the lowest 
mean for travel orientation. 
Cantonese 
As shown in Table 3 above, in terms of integrative orientation, Cantonese 
received the highest mean among the three investigated languages. However, 
concerning instrumental orientation, Cantonese obtained the lowest mean among the 
three languages. For travel orientation, Cantonese attained the second highest rating. 
Its rating was lower than that of English but higher than that of Putonghua. This 
revealed that participants believed they needed Cantonese more than Putonghua for 
travel, which was quite a surprising finding. And this will be discussed later. 
Participants' Attitudes Towards English 
Having a general idea on how participants viewed English, Putonghua, and 
Cantonese, there is a need to have a deeper understanding regarding how participants 
viewed the three investigated languages respectively. The following paragraphs are 
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going to present results gathered from both questionnaires and interviews. First, 
participants' attitudes towards English will be presented. 
Attitudes Towards Integrative Orientation 
Questionnaire 
Twelve statements were adopted to elicit participants' attitudes towards English 
in terms of integrative orientation. Table 4 presents the means and their rankings, and 
the SD values of the statements investigating participants' attitudes towards English in 
terms of integrative orientation. 
Statements Rank Mean S.D. 
1. It is important for me to know English in order to know the life of the 3 2.8889 0.84455 
English-speaking nations. 
2. Native English speakers are open-minded and modem people. 7 2.6984 0.68709 
3. Studying English is important to me so that I can understand English 11 2.3175 0.71449 
pop music. 
4. People who speak fluent English are sociable and hospitable. 6 2.7302 0.65270 
5. The more I leam about Westerners, the more I like them. g 2.5238 0.59180 
6. It is important for me to know English in order to think and behave 10 2.3651 0.72516 
like native English speakers do. 
7. I like the way native English speakers behave. 9 2.4762 0 .59180~ 
8. Studying English is important to me so that I can keep in touch with 2 3.0476 0.63318 
foreign friends and acquaintances. 
9. Studying English is important to me because it will enable me to get 1 3.1746 0 .66088~ 
know various cultures and peoples. 
10. I would like to know more about native English speakers. 4 2.8730 0 68373 
11. Native English speakers are friendly people. 5 2.7937 o 59997 
12. It is important for me to know English in order to be similar to the 11 2.3175 0.77928 
native English speakers. 
Table 4: Means and standard deviation of statements concerning integrative 
orientation towards English 
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The statement that received the highest mean was Statement 9. This showed that 
participants were interested in cultures and people of English-speaking countries. The 
SD value of this statement was neither high nor low in comparison to those of the 
other statements. Therefore, the dispersion of choices among participants for 
Statement 9 was not particularly large or small. 
Statements 3 and 12 obtained the lowest mean among all other statements. This 
was probably because the participants did not think that they really leamt the cultures 
of English-speaking countries through pop music. Also, maybe the participants 
believed that they were interested in cultures in English-speaking countries not 
because they wanted to act like native English speakers, but because they simply 
wanted to understand more about Western cultures. The SD values of these two 
statements were higher than that of Statement 9, the statement which received the 
highest mean. This implied that the opinions of the participants towards Statements 3 
and 12 were more divided than their views towards Statement 9. 
Interviews 
Data gathered from interviews matched with the results elicited from 
questionnaires. It seemed that the interviewees were open to Western cultures. They 
wanted to know more about them, and they were interested in them. The following 
excerpts depict interviewees' attitudes towards English integratively. 
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Excerpt #1 (I: Interviewer, C: Charmaine) 
I： You mean you are interested in their cultures? 
C: Yes. 
I: Western cultures? 
C: Yes. 
I: Is there any culture of a particular country that you are greatly 
interested in? 
C: I don't think so. In general, Western cultures. I want to know more about 
everything... 
Excerpt #2 (I: Interviewer, S: Stella) 
I: So, you watch these drama series because you want to be 
entertained? 
S: Yes, but I also think that through watching these drama series, I can leam the slang 
used in Western countries. And I think that, after watching these dramas, when I use 
the slang in daily conversation, I can gradually speak the slang with a foreign 
accent which is similar to what I have heard from the drama series. 
Excerpt #3 (I: Interviewer, A: Annie) 
I: Part of your life? 
A: Part of my life. English is part of my life. 
Excerpt #1 suggested that Charmaine hoped to "leam about everything" in 
Western cultures. Excerpt #2 demonstrated that Stella was very interested in Western 
cultures for she would like to understand the slang used in the drama. For Stella, slang 
is often popularized due to daily usage by people in a particular culture; in other 
words, the slang that a person used showed where he/she came from and thus 
represented the culture where the person was from. Therefore, one can see that 
Stella's interest in slang indicated that she had opened herself to Western cultures. 
Also, she wanted to speak the slang with a foreign accent. This implied that she 
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wanted to behave like English native speakers. In Excerpt #3, Annie even declared 
that English was part of her life. In this sense, it seemed that Annie believed that she 
lived in English and probably the culture brought through English. Therefore, they 
looked at English integratively. 
Attitudes Towards Instrumental Orientation 
Questionnaire 
Nine statements were used to elicit participants' attitudes towards English in 
terms of instrumental orientation. Table 5 presents the means and their rankings, and 
SD values generated for these statements. 
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Statements Rank Mean S.D. 
1. Studying English is important to me so that I can be a more 2 3.3810 0.72798 
knowledgeable person. 
2. Studying English is important to me because I will need it later (for 1 3.7143 0.58000 
job, studies). 
3. Studying English is important to me because an educated person is 5 3.1905 0.66858 
supposed to be able to speak English. 
4. Studying English is important to me because I would like to get a 7 2.9365 0.61887 
good grade in the English course, 
5. Studying English is important to me so that I can understand 4 3.2381 0.64042 
English-speaking films, video, TV or radio. 
6. Studying English is important to me because without it one cannot 8 2.9206 0.84818 
be successful in any field. 
7. Studying English is important to me so that I can read English books, 3 3.2698 0.67696 
newspapers or magazines. 
8. Studying English is important to me because it will enable me to 6 3.1111 0.57111 
leam more about what is happening in the world. 
9. Studying English is important to me because it will enable me to 9 2.9048 0.71198 
leam more about the English world. 
Table 5: Means and standard deviation of statements concerning instrumental 
orientation towards English 
Statement 2 obtained the mean which was the highest one among those of the 
nine statements. Participants agreed with the idea that English was important to them 
because they needed it for job-hunting, work, or further studies after graduation. The 
SD value of this statement was the second lowest one among those of the above 
statements. The lower SD value of Statement 2 showed that participants had a similar 
view: English was a language that they would need later for job or studies. 
In contrast to Statement 2, Statement 9 attained the lowest mean in terms of 
participants' attitudes towards instrumental orientation for English. They seemed to 
disagree with the view that English was a tool for them to leam more about the 
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English world. One should pay attention to the SD value of Statement 9，which was 
the third highest SD value among the nine statements. This result revealed that 
participants' views towards Statement 9 diverged. 
Interviews 
Most of the interviewees viewed English in terms of instrumental orientation. 
They believed that by achieving fluency in English, they could obtain good results in 
examinations, they could deal with job interviews, and they could get good jobs. The 
following three excerpts portray how participants viewed English as an instrument, 
for instance, a tool for them to gain economic reward or obtain a promising job. 
Excerpt #1 (1: Interviewer, M: Miranda) 
I： Is there any other reason that makes you pay effort to learn 
English? 
M: I don't think so. For my own future, interviews, in order to prepare for the lELTS 
examination. 
Excerpt #2 (Interviewer: I, G: Gary) 
I: What are the factors that push you to learn English and Putonghua? 
For English? 
G: There is a need to learn English, for future at work. 
Excerpt #3 (Interviewer: I, C: Charmaine) 
I: You want to improve your English because you want to understand 
more about Western culture, and for future at work. Which of the 
reason is the more important one? 
C: I think it should be the need of using English at work. Because in the workplace, 
you have to, if I want to understand more about Western culture, maybe I can do 
this by reading books, and travel guide which are not in English, for example, I 
think, when reading books in English, you can check the dictionary when you 
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encounter words that you don't understand. You don't have to know the words 
when reading these books, because you can check the dictionary immediately. But 
when in the workplace, when you want to use certain words in English, if you 
don't know the word, you can't check these words from the dictionary every time 
when you want to use it, so, I think the need of using English at work is more 
important to me. 
Excerpt #4 (I: Interviewer, D: David) 
I：... Do you want to get good grades when attending this course? 
D: Actually, I have another concern now, which is job-hunting. In order to obtain a job, 
I have to reach a certain standard of English. This is the biggest drive which 
pushes me to leam and attain high proficiency in English. 
Excerpt #5 (I: Interviewer, G: Gary) 
I: When you learn English, do you want to speak with an accent, like 
British accent, American accent? Or do you think as long as you 
can communicate with others, and that will be fine? 
G: I think as long as I can use English for communication, and that will be okay. 
I: You don't think you should speak with an accent. 
G: I think there are different accents in different places, Australia has its own accent. I 
don't think there is a need to imitate a specific type of accent. I don't think I need to 
speak with a British accent, or American accent. 
I: You don't think there is a need to do so. You think language is 
mainly for communication. 
G: Actually, I think language is for communication, as long as we can understand each 
other's speech, and that will be fine. 
These first four excerpts presented the same concept: the participants wanted to 
leam or improve their English as they believed they had to use English in future at 
work. In this sense, they viewed English instrumentally. The last excerpt stated that 
language, not only English, was regarded as a tool for communication. 
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Attitudes Towards Travel Orientation 
Questionnaire 
Four statements were adopted to elicit participants' views towards English in 
terms of travel orientation. Table 6 below presents the means and their rankings, and 
SD values of participants' responses. 
Statements Rank Mean S.D. 
1. Studying English is important to me because I would like to spend 3 3.0317 0.80258 
some time abroad. 
2. Studying English is important to me because I would like to travel to 1 3.3333 0.67202 
countries where English is used. 
3. Studying English is important to me because it will help me when 2 3.3175 0.61763 
traveling. 
4. Studying English is important to me because without English I won't 4 2.6349 0.76836 
be able to travel a lot. 
Table 6: Means and standard deviation of statements concerning travel orientation 
towards English 
Among the four statements, Statement 2 received the highest mean. Participants 
believed it was important for them to be able to use English when traveling in 
English-speaking countries. Concerning the SD value, Statement 2 attained the second 
lowest SD value among the four statements, which was 0.67 approximately. In other 
words, participants' choices for Statement 2 did not diverge in comparison to the 
ratings that participants chose for the other three statements. 
The statement which obtained the lowest mean was Statement 4. Statement 4 
stated that "Studying English is important to me because without English I won't be 
able to travel a lot." This revealed that participants believed that they could "travel a 
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lot" even if they could not speak good English. 
Interviews 
All the interviewees agreed that having knowledge in English was important for 
them for travel. In fact, most of them believed that English was the most important 
language for this purpose. 
Excerpt #1 (Interviewer: I, A: Annie) 
I: Which language do you think can help you when you go travel? 
A: English. 
I: So, let's say, English, in which place do you think English can help 
you when you travel? 
A: Everywhere. 
I: So, which language can help you when you travel? 
A: English, it really helps me a lot. 
Excerpt #2 (I: Interviewer, S: Stella) 
S: For traveling, I haven't been in situations in which I have to use English. But, next 
year, I will go to Canada for an exchange program, English will be used for travel 
by that time. 




S: Yes. Just now I have named the countries using Putonghua，they are almost only in 
Southeast Asia. But for English, it is used in North America, Europe, Australia, its 
coverage is much bigger. 
Excerpt #3 (I: Interviewer, G: Gary) 
I: Which of the language do you think is most important when you 
travel? Cantonese, English, Putonghua? Why? 
G: I think English is the most important one. Because a lot of countries use English as 
their official language, and a lot of people speak English in their daily lives. 
Putonghua, I think it is only used in Chinese society. Also, a lot of Chinese can 
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speak English, so, I think English can be used all over the world. That's why I think 
English is more important for travel. 
From the excerpts above, interviewees believed that English was the most 
important language when they traveled. Even though some of the interviewees had 
never used English when traveling, they still believed that English would be important 
for them if they had trips outside Hong Kong. 
Attitudes Towards Friendship Orientation 
From the interviews, the interviewees expressed that English was important for 
them to develop friendship with native English speakers when traveling. At the same 
time, several of the interviewees used English to maintain friendship with local 
friends, no matter if they were in Hong Kong or in overseas countries. To a large 
extent, interviewees seemed to view English as a language for them to maintain 
friendship. 
Excerpt #1 (I: Interview, J: Jeff) 
J： Because we lived in youth hostel. When I was in Nanjing, I needed to go to the 
youth hostel, we phoned the hostel beforehand, but it was quite difficult to get there. 
My friend and I were walking around, finding the hostel. And, we met another 
traveler from Switzerland. He could not understand Chinese, and you know, no 
English is written on the street signs in Mainland China...he saw us, who also had 
big bags on our back. We traveled together when we were in Nanjing. Then, when 
he traveled to Hong Kong, we took him to different places in Hong Kong. 
Excerpt #2 (1: Interviewer. A: Annie) 
A: For English, I think it can also express my feelings, when I use English for 
communicating with my friends. I communicate with some of my friends in 
English. It is because some of my friends speak English. My friends are people 
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that speak English in their daily lives, they know very little Chinese. Therefore，I 
need to use English terms when communicating with them in Cantonese. 
I: Do you want to improve your English and Putonghua? 
A: I want to improve my English. 
I: Why? 
A: Because English is really useful. 
I: You think that it is useful when you are at work? 
A: Because when I am at work in future, everything is in English. 
I： Is it also because you want to communicate with your friends 
better? 
A: Yes. 
I： Do you type Chinese when communicating with friends online? 
A: I won't. 
I: You only type in English. 
A: Yes. 
I: Do you know how to type 倉顔/速成（types of Chinese typing)? 
A: No 
I： No wonder you choose not to type Chinese. 
Excerpt #3 (I: Interview, M: Miranda) 
I： In what situation do you use English? 
M: I use English when encountering exchange students when accomplishing projects, 
and when having fim with friends by using English. 
I： How to have fun by using English? 
M: Actually, when having fim, the English is “ugly English，，. English sentence with 
"la" at the end of the sentence. 
I: When both of you and your friends are speaking in the same way. 
M: Yes. 
In Excerpt #1, English had been used by Jeff to build up and sustain friendship. 
Jeff met a Swiss in Nanjing. They continued their friendship when the Swiss person 
traveled to Hong Kong. In Excerpt #2, Annie needed English to communicate with 
and maintain relationship with her friends in Hong Kong and overseas. Also, Annie 
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believed that one of the reasons that motivated her to learn English was that she 
wanted to communicate with her friends better, probably to speak more fluently as 
well as to understand better what her friends tried to express. Also, she used English 
to communicate with her friends on the Internet simply because she was not familiar 
with Chinese typing. In Excerpt #3，Miranda maintained friendship with her peers in 
Hong Kong through speaking non-standard English. Therefore, English was adopted 
and adapted to start and keep her friendship with old and new acquaintances. 
Attitudes Towards the Media in English 
It seemed that all the interviewees watched TV programs and movies in English 
because they were interested in the culture represented by these programs and movies. 
Added to this, some of the interviewees said that they watched English TV programs 
and movies because they wanted to improve their English. 
Excerpt #l (1: Interviewer, S: Stella) 
I: Why do you follow these drama series? 
S: Because, actually, the first drama series that I watch is “ER,，. This is the first drama 
series in English that I watch on regular basis. At that time, my friend said "ER" 
was really good, so, I tried to watch it. After watching one episode, I think it's 
really different from those produced by the broadcasting companies in Hong Kong. 
And, I think "ER" is interesting, its pace is fast, and, it is broadcasted once per 
week...So, I think'this kind of drama series from another country is quite different 
from what I usually watch, and it's good. That's why I start watching other drama 
series from the West. And I gradually discover some good drama series, for 
example, "Desperate Housewives", I think it's really interesting, it shows us the 
lives of those women, and it's funny. 
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I: So, which aspect of watching drama is more important to you? You 
want to be entertained or you want to learn more slang? 
S: I think it will be more on the aspect of to be entertained... 
Excerpt #2 (I: Interviewen C: Charmaine) 
C: For example, when I watch TV, if I don't know English and Putonghua, I won't be 
able to understand what the program is about. 
I: For example, movies and dramas which are in English? 
C: Yes. And also for programs in Putonghua. 
I: Do you watch the TV programs because you want to learn and 
improve your English? 
C: Yes. 
In Excerpt #1，Stella was interested in the American drama series probably 
because she was interested in the different TV culture presented in American TV 
programs. For example, each episode would be broadcasted once a week, and the pace 
of the drama series was faster than that of Hong Kong TV programs. Therefore, it 
seemed that Stella liked to watch American drama series because she had opened 
herself to American culture. 
In Excerpt #2, Charmaine clearly stated that she watched TV programs in 
English so as to improve her English. And she emphasized that if she did not know 
any English, she would not be able to understand what the English TV programs were 
about. However, it should be noted that most of the English TV programs in Hong 
Kong were broadcasted with Chinese subtitles. It seemed that Charmaine was so 
interested in the English TV programs that she did not want to understand the content 
through Chinese subtitles. Instead, she wanted to understand the programs through her 
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eyes and ears which were equipped with the ability to understand English. 
Attitudes Towards Intrinsic Orientation 
The following interviewees viewed English in terms of intrinsic orientation. The 
excerpt below can help present this view. 
Excerpt #1 (I: Interviewer, J: Jeff) 
I: Are there any factors that push you to learn English and 
Putonghua? 
J: Push me to leam them. For example, 'peer' is an important factor. When I was a 
secondary school student, I was in the debate team, both Chinese and English. 
When I was in the English debate team, we had to encounter a debate team from an 
international school, and they were native speakers of English. We believed that if 
we were to win over them, we had to improve our English a lot. This is probably 
one of the factors that push me to leam English. 
One of the gists of intrinsic orientation was that learners viewed language learning 
as a challenge to overcome. To Jeff, learning English was important for him because 
he needed good English so as to defeat the debate team of another school. Jeff 
encountered a challenge when he knew he needed to face strong opponents who were 
students from an international school, and who often spoke English as their first 
language. In this sense, Jeff paid a lot of effort to leam English so that he could 
overcome the challenge of being a non-native English speaker, be equipped with good 
English, and beat the opposing team. 
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Attitudes Towards Extrinsic Orientation 
Some of the interviewees viewed English extrinsically, especially when they 
were in secondary school. 
Excerpt #1 (I: Interviewer, M: Miranda) 
I: Have you ever paid effort to learn English? 
M: When the examination is coming, I will pay effort to leam it. 
I: You mean probably the week before the examination? 
M: For example, HKCEE and HKALE, I need to be trained by completing a lot of 
past papers. At that time, I paid effort to leam English. There was a need for me to 
remember the grammar rules. 
I: You mean you have to learn the strategy for examination? The 
tactics to deal with the examination, right? 
M: Yes. Sort of. 
I: You particularly paid effort at that time, right? 
M: Yes. 
Excerpt #2 (I: Interviewer, G: Gary) 
I: Why do you learn English? Have you paid effort to learn English? 
Why? 
G: Paid effort? I paid effort when learning English. Because I needed to prepare for 
the public examination. 
I: HKCEE and HKALE. 
G: Yes, Cert, level and A-level. 
I: Do you only pay effort when you would soon encounter the public 
examinations? Or you pay effort when facing examinations in 
school too? 
G: I paid more effort when I had to face Cert, level and A-level examinations, 
I: Because the results of these public examinations determine your 
future path. • 
G: Yes. 
Excerpt #3 (I: Interviewer, J: Jeff) 
I: How about English? Do you like learning English? 
J: Whether I like learning English? I don't think I am really enthusiastic in learning 
92 
English. But, when it comes to examination, I recognize the need to leam English. 
Whether I like learning it or not? So-so, I treat it like one of the subjects that I have 
to deal with. People are saying that language is different from other subjects that 
we leam in school, including the way to leam, and the way of revising what have 
been taught. Still, I treat it as one of the subjects that I need to cope with. 
Miranda, Gary, and Jeff paid effort to leam English as they recognized the value 
of getting good grades in English in examination, especially for public examinations, 
which was one of the major ways to obtain an entry ticket for university. Therefore, 
examinations seemed to have acted as an external force that pushed the interviewees 
to leam English. In this sense, they viewed English extrinsically. 
Influence of Teaching Activities and Style on English Learning 
Teaching activities and style could affect a person's attitude towards his/her 
learning of English. 
Excerpt (I: Interview. M: Miranda) 
I: Do you like learning English? 
M: It depends on whether the instructor teaches well enough to attract me to leam. 
The course that I attended was a required course. I think it was a suffering for me. 
I: Why did you feel like suffering? 
M: I don't know. It's very boring. 
I: It's boring? The teaching activities were boring? 
M: Yes. I don't know. I don't like the lesson anyway. It's boring. 
I: Is that because you didn't know what the instructor was really 
doing? 
M: Not really. Actually, I knew what the instructor was doing. Yet, I think the teaching 
activities carried out were very boring. 
I: How was the lesson carried out? 
M: The instructor taught, and we listened. 
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From the excerpt, one can see that Miranda lost her interest in learning English 
when the teaching activities were boring. Also, she did not like learning English at 
that time because she was not happy with the teaching style of her instructor. 
Therefore, teachers could affect how their students viewed English, and sadly, could 
pull students away from learning their target language. 
Previous Successes and/or Failures that Contribute to English Learning 
Several interviewees agreed that previous successes or failures in language 
learning affected their subsequent actions towards language learning. One of the 
interviewees expressed her view on this issue when talking about her learning of 
English. 
Excerpt #1 (I: Interviewer, A: Annie) 
I: So, you can speak these four languages (Cantonese, English, 
Putonghua, French). Which one of them do you like the most and 
the least? 
A: For English, it's okay for me. 
I: Okay? 
A: Yes. Again, when you reach a certain standard of the language, you won't really 
hate it, unless you cannot speak it fluently. For example, when you were small, 
you could not speaJ；: the language fluently, and you found the language very 
difficult to leam... 
In this excerpt, Annie expressed her view that she found the learning of English 
was okay. This was probably because she achieved early success when learning 
English. Annie believed that learners would be willing to continue his/her language 
learning if he/she achieved success at an early stage in the language learning process. 
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However, Annie pointed out that if failure continued, the language learner might start 
to “hate，，his/her language learning. 
Summary 
The above paragraphs reveal how participants of the questionnaire survey and 
interviewees view English and the learning of English. They looked at English in 
terms of integrative, instrumental, travel orientation, friendship orientation, intrinsic 
and extrinsic orientations. Also, they expressed different views on how they viewed 
media in English, whether they wanted to be entertained by the English media, or 
whether they wanted to leam English from the mass media. Furthermore, the 
participants believed that successes or failures in language learning affected whether 
they would continue or give up learning the language, in this case, English. After 
taking a look at how participants' see English, the following paragraphs are going to 
present how participants look at Putonghua, which are related to various second 
language learning theories. 
Participants' Attitudes Towards Putonghua 
Attitudes Towards Integrative Orientation 
Questionnaire 
Twelve statements were used in this questionnaire. Table 7 below shows the 
means, their ranking, and their SD values. 
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Statements Rank Mean S.D. 
1. It is important for me to know Putonghua in order to know the life 6 2.4262 0.71784 
of the Putonghua-speaking nations. 
2. Native Putonghua speakers are open-minded and modem people. 10 2.0492 0.52998 
3. Studying Putonghua is important to me so that I can understand 5 2.4754 0.94175 
Putonghua pop music. 
4. People who speak fluent Putonghua are sociable and hospitable. 9 2.3443 0.65537 
5. The more I leam about Putonghua speakers, the more I like them. 4 2.4918 0.53613 
6. It is important for me to know Putonghua in order to think and behave 7 2.4098 0.71594 
like native Putonghua speakers do. 
7. I like the way native Putonghua speakers behave, 10 2.0492 0.46283 
8. Studying Putonghua is important to me so that I can keep in touch with 2 2.8197 0.56297 
Putonghua-speaking friends and acquaintances. 
9. Studying Putonghua is important to me because it will enable me to get 1 2.8525 0.54271 
know various cultures and peoples. 
10. I would like to know more about native Putonghua speakers. 3 2.7541 0.67468 
11. Native Putonghua speakers are friendly people. 8 2.3607 0.60643 
12. It is important for me to know Putonghua in order to be similar to the 8 2.3607 0.70788 
native Putonghua speakers. 
Table 7: Means and standard deviation of statements concerning integrative 
orientation towards Putonghua 
As in the previous section pertaining to English, Statement 9 of the present 
questionnaire also obtained the highest mean in comparison to the means of the other 
statements. In this sense, participants believed that it was important for them to study 
Putonghua in order to know more about different cultures and people who speak 
Putonghua. The SD value generated for Statement 9 was the third lowest one among 
those of the other statements. Therefore, in comparison to other statements, it seemed 
that participants had similar choices concerning whether they agreed with Statement 9 
or not. 
96 
Statements 2 and 7 attained the lowest means, which were different from the 
questionnaire items obtaining lowest means concerning participants' attitudes towards 
English in terms of integrative orientation. For Putonghua, participants did not totally 
agree that native Putonghua speakers were open-minded and modem people. Also, it 
seemed that they did not want to act like how native Putonghua speakers behaved. 
The SD values obtained for these two statements were the lowest ones among all 
statements. This implied that, compared to other statements, participants had quite a 
similar choice for these two statements. 
Interviews 
It seemed that the interviewees were not very interested in the culture 
represented by Putonghua. And this coincided with the overall means obtained for 
participants' attitudes towards Putonghua in terms of integrative orientation, which 
was the lowest one in comparison to the overall means gathered for the other two 
investigated languages. When interviewees were asked about their feeling when using 
Putonghua, they had the following responses. 
Excerpt #1 (I: Interviewer, A: Annie) 
I: How about Putonghua? What is your feeling when you speak 
Putonghua? 
A: Putonghua is a language that will simply be used when I have to use Putonghua for 
communication. I will not speak Putonghua with people with no reason at all. 
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Excerpt #2 (I: Interviewer, S: Stella) 
I: How about Putonghua? 
S: Putonghua, what do I feel about it when I speak it? 
I: Yes. When you speak it. 
S: I think I speak it in an ugly way. I speak the piny in wrongly. 
I: You don't think your Putonghua is well enough. 
S: No, I don't think so. But it's difficult. It's difficult for me to improve Putonghua if I 
just depend on what I encounter everyday. 
I: Are you reluctant to speak Putonghua? 
S: Yes, of course. And, I cannot speak it fluently. For example, when I use Putonghua 
in phone. 
Excerpt #3 (I: Interviewer, M: Miranda) 
I: How about Putonghua? 
M: Actually, I have learnt it before. But, I don't know why, actually, I have learnt it 
for several years, but when I use it, I cannot speak it correctly, and I cannot speak 
it fluently. 
One can see that when participants were asked what they felt when speaking 
Putonghua, they either declared that they only used it for communication; or, they 
expressed their difficulties about using Putonghua. In the interviews, they rarely said 
that they were interested in the culture which was expressed through Putonghua. 
Instead, some of the interviewees claimed that they were interested in Western culture 
and wanted to leam more about it. 
Attitudes Towards Instrumental Orientation 
Questionnaire 
Nine statements were adopted to elicit participants' attitudes towards 
instrumental orientation for Putonghua. Table 8 below contains the means, and their 
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ranking, and SD values of these nine statements. 
Statements Rank Mean S.D. 
1. Studying Putonghua is important to me so that I can be a more 4 2.8525 0.67912 
knowledgeable person. 
2. Studying Putonghua is important to me because I will need it 1 3.5410 0.59368 
later (for job, studies). 
3. Studying Putonghua is important to me because an educated 3 2.9016 0.72353 
person is supposed to be able to speak both English and Putonghua. 
4. Studying Putonghua is important to me because I would like to get 7 2.3607 0.77530 
a good grade in the Putonghua course. 
5. Studying Putonghua is important to me so that I can understand 3 2.9016 0.72353 
Putonghua-speaking films, video, TV or radio 
6. Studying Putonghua is important to me because without it one 2 2.9206 0.84818 
cannot be successful in any field. 
7. Studying Putonghua is important to me so that I can read books, 8 2.2787 0.77741 
newspapers or magazines that are published by 
Putonghua-speaking nations or written by authors who are native 
Putonghua speakers. 
8. Studying Putonghua is important to me because it will enable me 6 2.6557 0.72767 
to leam more about what is happening in the Putonghua-speaking 
world. 
9. Studying Putonghua is important to me because it will enable me 5 2.7869 0.58065 
to leam more about the Putonghua-speaking world. 
Table 8: Means and standard deviation of statements concerning instrumental 
orientation towards Putonghua 
Statement 2 had the highest mean among those of the nine statements. In the 
questionnaire eliciting participants' attitudes towards English in terms of instrumental 
orientation. Statement 2 was the one which attained the highest mean, too. This 
implied that, for Putonghua, participants also believed that it was very important for 
them to leam Putonghua as they might need it later for work, for job-searching, or for 
their further studies. The SD value generated for Statement 9 was the lowest one 
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compared to those of the other statements. And participants seemed to have quite a 
similar choice for Statement 9. 
Statement 7 attained the lowest mean. Participants believed that having 
knowledge in Putonghua was not important for them to read materials which were 
published or written by Putonghua-speaking nations and authors. The SD value of 
Statement 7 was rather high compared to those of the other statements. It seemed that 
participants might have quite different opinions towards Statement 7. 
Interviews 
All the interviewees recognized the instrumental value of Putonghua, which went 
in line with the results elicited from the questionnaire. The following excerpts help 
demonstrate their views. 
Excerpt #1 (I: Interviewer, A: Annie) 
I: You think that when you use Putonghua, you are usually in 
situations like job interviews, or any other situations? 
A: When I am looking for jobs, and when I am at work in future, or when I am having 
trips. These are the main ones. 
I: This means that you won't use Putonghua in everyday life? 
A: No, I won't... 
I: You took Putonghua courses in the university, right? 
A: Yes. I took Putonghua courses because I think I may need Putonghua in the 
workplace, and after the Handover in 1997, it is a must for us to leam Putonghua. 
Excerpt #2 (I: Interview, M: Miranda) 
I: How about Putonghua? 
M: Putonghua? 
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I: Why do you want to improve it? 
M: Because I think I need to use it in future. For Putonghua. 
Excerpt #3 (I: Interviewer, G: Gary) 
I: So, do you like learning Putonghua? 
G: Yes, I like learning it. Because it is different from Cantonese, and I often have 
contact with people speaking Putonghua, because I'll have contact with these 
people in future, I may have to work in Mainland China. 
From the above excerpts, interviewees focused on the need to leam Putonghua, 
as they foresaw that they would have the chance to work in Mainland China and thus 
would need to communicate with people from or in Mainland China. In this sense, 
Putonghua seemed to be regarded as an instrument to be used at work. 
Attitudes Towards Travel Orientation 
Questionnaire 
Four statements were used to gather data on the attitudes of participants towards 
Putonghua on travel orientation. Table 9 reveals the means and their rankings, and SD 
values of the four statements on travel orientation for Putonghua. 
Statements Rank Mean S.D. 
1. Studying Putonghua is important to me because I would like to 3 2.4426 0.74217 
spend some time abroad. 
2. Studying Putonghua is important to me because I would like to 1 2.9508 0.71708 
travel to countries where Putonghua is used. 
3. Studying Putonghua is important to me because it will help me 2 2.9344 0.72730 
when traveling. • 
4. Studying Putonghua is important to me because without Putonghvia 4 2.1803 0.64571 
I won't be able to travel a lot. 
Table 9: Means and standard deviation of statements concerning travel orientation 
towards Putonghua 
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Like the questionnaire eliciting participants' attitudes towards English in terms of 
travel orientation, Statement 2 and Statement 4 in the questionnaire for Putonghua 
also obtained the highest and lowest means among the four statements respectively. In 
this sense, the participants agreed with the importance of Putonghua when they 
traveled in Putonghua-speaking countries. At the same time, the participants believed 
that, even if they could not speak Putonghua, they would be able to travel around the 
world. 
Interviews 
Similar to what the participants of the present questionnaire believed, several 
interviewees also expressed that Putonghua helped when they traveled in Mainland 
China. The three excerpts below portrayed the views of some of the interviewees 
towards Putonghua in terms of travel orientation. 
Excerpt #1 (I: Interviewer, J: Jeff) 
I: You had a trip in Mainland China last year, right?.. • Do you think 
having a kind of knowledge in language(s) can help when you go 
travel? 
J： For Putonghua, it helps if I have to deal with the locals... 
Excerpt #2 (I: Interviewer, C: Charmaine) 
I: So, for these three languages, do you think they help when you go 
travel? 
C: Yes. 
I： Could you provide some examples? 
C: ...when you use Putonghua, people in Guangdong can understand Putonghua too. 
Therefore, I think Cantonese is not really important when traveling. But for 
Putonghua, it is very important when you travel in Mainland China. 
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I: How about Mainland China, you went there for work...do you 
think Putonghua is a useful language... 
C: When I was alone with other colleagues, we seldom used Putonghua. We used it 
only when we had to travel by taxi, and told the taxi driver where we would like to 
go to. Because we were having meals together, and our boss would order food for 
us. 
Excerpt #3 (I: Interviewer, G: Gary) 
I: Do you think having a kind of knowledge in language(s) is 
important when you go travel? Could you share any experience 
with me? 
G: I think it's important. For example, for Putonghua, if you can't speak Putonghua, 
and when you go to Northern part of China, people use Putonghua, Cantonese 
cannot be used for communication, though you can use Cantonese in Shenzhen. 
Most of the interviewees believed that Putonghua was important when they 
traveled in Mainland China. Also, they believed that if they could speak Putonghua, 
they could use the language to communicate with the locals so as to travel around. 
Attitudes Towards Friendship Orientation 
Most of the interviewees had the experience of using Putonghua to maintain 
friendship. The following excerpts depict when and how they used Putonghua for the 
above purpose. 
Excerpt #1 (I: Interviewer, G: Gary) 
I: How about Putonghua? Do you think it is a language for public 
(e.g. academic) discourse instead of private/personal 
communication? Do you use Putonghua with friends? 
G: With friends, not much chance...! think I live in Putonghua, because when I was in 
Shanghai, I had to communicate with people there, if I did not use Putonghua, I 
would not have the chance to communicate with them. So, I think I live in 
Putonghua. 
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Excerpt #2 (I: Interviewer, C: Charmaine) 
I: It's great! So, you think that being able to speak English, you can 
communicate with foreigners. When did you use Putonghua during 
the trip? 
J: I used Putonghua with the locals. 
I: For chatting? 
J: Yes. Sometimes, we chatted with the staff of the youth hostel at night, after coming 
back from a whole day of traveling around the city. 
Excerpt #3 (I: Interviewer, D: David) 
I: If you have friends who speak Putonghua，you won't pay effort to 
learn Putonghua even you have friends who speak Putonghua? 
D: I am not sure. Now, I don't have a lot of friends who speak Putonghua, but if I 
have such kind of friends, I might pay effort to leam Putonghua in order to 
communicate with them. 
I: But at this moment，you are not sure about that? 
D: Yes. 
I： Because you don't have a large number of this kind of friends. 
D: I think I would pay more effort as I know Putonghua is important for me 
academically and for my own career. 
Excerpt #4 (I: Interviewer, S: Stella) 
S: I want to improve my Putonghua. 
I: Why? 
S: I want to use it. 
I: To use it when you are at work in future. 
S: Yes. 
I: Mainly, because you want to be able to use Putonghua. 
S: Also, in order to communicate with others...with students from Mainland China. 
So that I can communicate with native Putonghua speakers. I can only 
communicate with them unless I have improved my Putonghua. 
From the above excerpts, the interviewees were eager to use Putonghua to talk 
with the native speakers. Some of them seemed to take the initiative to use Putonghua 
to build up friendship with native speakers, for example, colleagues. Some of the 
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interviewees used Putonghua to communicate with local speakers when they traveled 
in Mainland China. Several of the interviewees wanted to improve their Putonghua so 
as to communicate with native speakers. However, one of the interviewees believed 
that his incentive to leam Putonghua was developed simply because he might need to 
use Putonghua at work in future. In this sense, learning Putonghua and being able to 
communicate with friends who were native Putonghua speakers might only be a 
bonus of Putonghua learning. 
Attitudes Towards the Media in Putonghua 
Interviewees' views towards media in Putonghua diverged. Several of the 
interviewees watched TV programs in order to be entertained. These interviewees did 
not aim at learning Putonghua from the TV programs. In contrast, some of the 
interviewees claimed that they watched TV programs and listened to songs in 
Putonghua because they wanted to improve their Putonghua skills. The following 
excerpts depict the above views towards media in Putonghua. 
Excerpt #1 (1: Interviewer, S: Stella) 
I: Do you watch TV programs in Putonghua? 
S: No, never. Taiwanese drama, but their Putonghua is bad. It's not standard at all, it's 
similar to what we speak when we speak in Putonghua. It's no help for the 
improvement of my Putonghua. But, I still watch them, for example. Meteor 
Garden. 
I: So, it's simply for entertainment. 
S: Yes. They are just for entertaining me. 
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Excerpt #2 (I: Interviewer, A: Annie) 
I: Apart from learning it from the courses organized by the university, 
do you learn Putonghua through listening to songs in Putonghua, 
and TV programs in Putonghua? 
A: No. 
Excerpt #3 (I: Interviewer, M: Miranda) 
I: In Putonghua? Which channel? 
M: I don't know. Phoenix TV...if I watch TV programs in Putonghua by myself, I like 
watching programs on the Entertainment channel. 
I: You understand these programs, simply by listening to them. 
M: Programs broadcasted on the Entertainment Chaimel are easier to understand. I 
think programs on current affairs are more difficult to listen to and understand. The 
pace of the speech is faster. 
I: Do you want to improve your Putonghua and understand what the 
people in these programs are talking about? 
M: I think so. 
Excerpt #4 (I: Interviewer, J: Jeff) 
I： How come you can speak Putonghua? 
J： Maybe because I leam it from watching TV. 
I: Listening to music too? 
J: Yes. Then, I gradually leam how to speak Putonghua. 
From the above, Stella and Annie were the interviewees who wanted to be 
entertained by having contact with TV programs in Putonghua. And they did not 
intend to leam or improve the language through the media in Putonghua. Like Annie, 
maybe she had other ways to leam Putonghua as she believed TV programs in 
Putonghua could not help her to do that. On the contrary, Miranda and Jeff were the 
ones who believed they could leam and improve Putonghua through their contacts 
with the Putonghua media. They seemed to leam Putonghua for pleasure and in 
leisure. 
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Previous Successes and/or Failures that Contribute to Putonghua Learning 
Several of the interviewees indicated that previous experiences in language 
learning affected their attitudes and willingness towards learning Putonghua. The 
excerpts below help depict this idea. 
Excerpt #1 (I: Interviewer, D: David) 
I: You feel good when speaking Putonghua? 
D: I think it's because I practiced quite a lot, I take Putonghua course every semester. 
I have quite a lot of opportunities to speak Putonghua. I see my progress. And, I 
attended Putonghua examination organized by the university, the result I got was 
not bad. 
Excerpt #2 (I: Interviewer, S: Stella) 
I: How about Putonghua? Do you like learning Putonghua? 
S: Not really... 
I: You think the lessons are not interesting enough? 
S: They are not interesting. 
I: How is the lesson conducted? 
S: We first read the text once. Then, vocabulary was taught. It's like the way when I 
was a primary school student. At that time, I needed to memorize the pinyin, 
non-stop. It's just like, they were pushed into my brain. I don't quite like this way 
of learning. But for Cantonese and English, we leam Chinese through Cantonese. 
It's easier to master Chinese by using Cantonese as the medium of instruction and 
to understand what the teacher is talking about, at least, you understand what the 
Chinese lesson is about. For English, at least, you understand A, B, C, I know the 
phonetic system of English, it's easier for me to leam English. But for Putonghua, 
you have to leam all the pinyin right at the beginning, I don't really understand 
what was going on. 
I: You think the way of learning Putonghua is kind of weird? 
S: Yes. Or, it's too old for us to leam Putonghua, from the beginners' level. I started 
learning Putonghua since I was a Form 1, 2，3 student. I was not a little girl 
anymore. I don't think it's good for us to leam a language at the beginners' level 
when we have grown up. I don't think it's good. 
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I: Since you can't master Putonghua well, so you are not that 
interested in learning the language? 
S: Yes. 
From the excerpts, David viewed Putonghua as a language that made him "feel 
good," while Stella seemed defeated by Putonghua as she could not speak it well. 
David loved learning Putonghua, but Stella was not interested in it. This implied that 
since David succeeded in Putonghua learning, he might be encouraged by the 
progress he made and drawn to pay effort to improve his Putonghua. However, for 
Stella, as she found Putonghua too difficult to leam, she declared that she did not like 
learning Putonghua. As a result, she might not take the initiative to further polish her 
Putonghua. 
Relationship between Putonghua and One's Identity 
Some of the interviewees believed that in order to fulfil one's identity, one 
should leam language(s) that match their identities. For example, some people may 
think that a Hong Kong Chinese should be able to speak Cantonese. The following 
excerpts were some of their views. 
Excerpt #1 (I: Interviewer, D: David) 
D: . . . What I want to say more is that I don't like Chinese people who cannot speak 
Chinese, and can only use English, I think living in society, language is part of the 
culture, this language makes me feel comfortable, natural. I live here. 
I: So, you think that being a Chinese, one should have the ability to 
speak Cantonese or Putonghua, or both? 
D: For Chinese, they should be able to speak both languages. 
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Excerpt #2 (I: Interviewer, C: Charmaine) 
I: You think that you are Chinese, so that you have to know 
Putonghua? 
C: Yes. And, now, we often come across people from Mainland China. On the one 
hand, at work; on the other hand, for example, when a person from Mainland 
China pop-in and asks you for direction, if you have difficulties in expressing your 
answer in Putonghua, and I think, being a university student, we should not 
behave in this way. 
In the above excerpts, both David and Charmaine believed that having an identity 
of Chinese, they should be able to speak Putonghua. David even expressed his 
thought that Chinese should be able to speak two languages, Cantonese and 
Putonghua. Added to this, Charmaine also claimed that the identity as a university 
student meant that one should be able to speak Putonghua. In this sense, to these 
interviewees, identity played an important role that determined what languages one 
should be able to speak. 
Attitudes towards Putonghua and Code-switching/mixing 
In the following excerpts, interviewees expressed their views about code-mixing 
Putonghua into Cantonese speech, or code-mixing occurring in Putonghua speech. 
Excerpt #1 (1: Interviewer, C: Charmaine) 
I：... Do you mix Putonghua in your speech? 
C: Rarely. It's difficult to do so. Putonghua does not carry special terms that I must 
use Putonghua in my Cantonese speech. 
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Excerpt #2 (I: Interviewer, C: Charmaine) 
I:…What is your feeling when you listen to others' code-mixing? 
D: I have some particular feeling. I think there is no problem for a Hong Konger to 
code-mix, but I think there is a problem if people from Mainland China code-mix, 
it is unnatural. Well, I also have to see whether that person code-mixes naturally. 
From the excerpts, interviewees believed that Putonghua was not a language for 
code-mixing or code-switching. In Excerpt #1, Charaiaine did not code-mix 
Putonghua into her speech simply because she did not need the terms in Putonghua 
for her daily communication. However, in Excerpt #2, for David, though he did not 
indicate whether he would code-mix Putonghua into his speech, it seemed that David 
would not do so because he found it weird if a native Putonghua speaker code-mixed 
other languages into his/her Putonghua speech. 
Summary 
In this section, participants' attitudes towards Putonghua and their learning of 
Putonghua have been presented. Participants' views towards Putonghua in terms of 
integrative, instrumental and travel orientation are depicted through the findings 
elicited from both questionnaires and interviews. From the interviews, it is found that 
the participants also view Putonghua in terms of friendship orientation. Added to this, 
they also expressed their views on the relationship between Putonghua media and 
Putonghua, the relationship between one's identity and Putonghua, the influence of 
previous successes/failures in Putonghua learning to their subsequent learning, and 
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their attitudes on whether Putonghua should be involved in code-mixing event. 
Participants' Attitudes Towards Cantonese 
Attitudes Towards Integrative Orientation 
Questionnaire 
Again, just as in the case of the other two questionnaires which were used to 
collect data on participants' attitudes towards English and Putonghua in terms of 
integrative orientation, 12 statements were adopted to elicit participants' views 
towards Cantonese on the same orientation. Table 10 below presents the means and 
their rankings, and SD values obtained for these 12 statements. 
Ill 
Statements Rank Mean S.D. 
1. It is important for me to know Cantonese in order to know the life of the 6 2.7576 0.72453 
Cantonese-speaking world. 
2. Native Cantonese speakers are open-minded and modem people. 11 1.3636 0.71546 
3. Knowing Cantonese is important to me as it allows me to understand 4 2.8788 0.79450 
Canto-pop music. 
4. People who speak fluent Cantonese are sociable and hospitable, 10 2.2576 0.86488 
5. The more I leam about Cantonese speakers, the more I like them. 7 2.7121 0.62672 
6. It is important for me to know Cantonese in order to think and behave 9 2.2593 1.05948 
like native Cantonese speakers do. 
7. I like the way native Cantonese speakers behave. 1 3.6515 0.61999 
8. Knowing Cantonese is important to me as it allows me to keep in touch 2 3.5000 0.58835 
with Cantonese-speaking friends and acquaintances. 
9. Knowing Cantonese is important to me because it allows me to get know 8 2.6667 0.77128 
various cultures and peoples. 
10. I would like to know more about native Cantonese speakers. 3 3.0455 0.81206 
11. Native Cantonese speakers are friendly people. 5 2.8769 0.69614 
12. It is important for me to know Cantonese in order to be similar to the 6 2.7576 0.87812 
native Cantonese speakers. 
Table 10: Means and standard deviation of statements concerning integrative 
orientation towards Cantonese 
Statement 7 gained the highest mean in comparison to the means of the other 
statements. The participants loved the way Cantonese speakers behaved. And this 
implied that participants seemed to be proud of their identity as a Cantonese speaker. 
The SD value gained for the statement was the second lowest one compared with 
those of the other statements. In this sense, the participants were having 
comparatively similar choices towards Statement 7. 
Interestingly, the statement that received the lowest mean was also about the 
behavior of Cantonese speakers. And that was Statement 2. This statement was 
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formed to see whether participants viewed Cantonese speakers as open-minded and 
modem people. Though participants indicated they liked how Cantonese speakers 
behaved as proved by the results of Statement 7, they did not agree with the positive 
adjectives which described Cantonese speakers as open-minded and modem. This was 
the same with how participants viewed Putonghua speakers. From the questionnaire 
eliciting participants' attitudes on their integrative orientation towards Putonghua, it 
was Statement 2 which obtained the lowest mean. This meant that participants also 
believed that native Putonghua speakers were not open-minded and not modem. It 
seemed that they believed Chinese speakers did not possess the above qualities. 
Nevertheless, the SD value generated for Statement 2 of the present questionnaire was 
ranked seventh in descending order, which could be regarded as a lower SD value in 
comparison to those of the other statements. Therefore, concerning Statement 2 of the 
present questionnaire, participants had a similar choice in disagreeing with the 
statement. 
Interviews 
The interviewees seemed integrated into their life in Cantonese, and the 
following excerpts demonstrate how they feel about Cantonese. 
Excerpt #1 (I: Interviewen G: Gary) 
I: What do you feel when you speak Cantonese? 
G: It's my mother tongue. I speak Cantonese since my childhood, when 
113 
communicating with others, it's natural for me when I speak Cantonese. 
I: Nothing special, right? 
G: Yes, because I use Cantonese in my daily lives. Very natural. 
I: ...In which situations will you use Cantonese? 
G: In daily lives, I use it every day, basically. 
I: Do you prefer using Cantonese? If you know the other party 
cannot speak Cantonese，you will then switch to another language 
for communication? 
G: Yes. 
I: So, you prefer using Cantonese? 
G: If I think that he/she is from Hong Kong, then, I will use Cantonese. 
I： So, you will first identify whether he/she is from Hong Kong or 
not? 
G: Yes. 
I: You often use Cantonese to approach someone first? 
G: Yes. 
Excerpt #2 (I: Interviewer, C: Charmaine� 
I: What do you feel when you speak Cantonese? 
C: I feel very comfortable, because I don't have to think, I mean, I don't have to think 
about how to translate my speech from Cantonese into English or Putonghua and I 
can say what I want to say. 
I: You mean you don't feel any pressure when speaking Cantonese, 
right? 
C: Yes. 
Excerpt #3 (I: Interviewer, S: Stella) 
I: What do you feel when you speak Cantonese? 
S: I think it's normal. It is used in daily life. Actually, at home, since I wake up, then, 
leave home, go to school，everything, what I encounter, the language that I use is 
always Cantonese. It is used to express what I want to say. 
I: So, you don't have any special feeling when you speak in 
Cantonese, right? 
S: I don't have any special feeling on that. 
I: Do you think speaking Cantonese is kind of innate ability of yours? 
S: Yes, sort of, because it's my mother tongue. 
I: Is it because you think you speak Cantonese since your birth? 
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S: Yes. 
Excerpt #4 (I: Interviewer, D: David) 
I: In what situation do you use Cantonese? 
D: Unless I cannot use it, or else, I use Cantonese. 
I: Unless the other party can't speak Cantonese? Or during 
presentations? 
D: Yes. I should say in this way, in any situation, I fight for opportunities to use 
Cantonese. Unless in situations that I am not allowed to use Cantonese. 
From the interview excerpts, though it was hard to see whether or not the 
interviewees loved the culture represented through Cantonese, one sure thing was that 
these interviewees "lived，，in Cantonese. Gary believed it was "natural" for him to 
speak Cantonese, while Charmaine found that she felt no stress when using Cantonese. 
And Stella even had "no special feeling" when speaking Cantonese. Most importantly, 
Gary and David often took Cantonese as the first choice for communication. David 
even declared that he fought for the opportunities to use Cantonese. All these 
responses showed that these interviewees had totally integrated themselves into a 
Cantonese life. 
Attitudes Towards Instrumental Orientation 
Questionnaire 
Like the questionnaires on instrumental orientation reported in the previous two 
sections, nine statements were used to gather participants' instrumental orientation 
towards Cantonese. Table 11 presents the means, their rankings, and SD values 
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generated for the questionnaires statements on participants' attitudes towards 
Cantonese in terms of instrumental orientation. 
Statements Rank Mean S.D. 
1. Knowing Cantonese is important to me as it allows me to be 3 2.5758 0.80500 
viewed a more knowledgeable person. 
2. Knowing Cantonese is important to me because I will need it 1 2.8485 0.72838 
later (for job, studies). 
3. Knowing Cantonese is important to me because an educated 4 2.5152 0.74920 
person is supposed to be able to speak Cantonese. 
4. Knowing Cantonese is important to me because I would like to 2 2.6667 0.88289 
get a good grade in the Chinese course. 
5. Knowing Cantonese is important to me as it allows me to 5 2.4848 0.76946 
understand Cantonese-speaking films, video, TV or radio. 
6. Knowing Cantonese is important to me because without it one 8 1.8636 0.74186 
cannot be successful in any field. 
7. Knowing Cantonese is important to me as it allows me to read 6 2.4091 0.85893 
books, newspapers or magazines written in oral-Cantonese. 
8. Knowing Cantonese is important to me because it will enable me 1 2.8485 0.70694 
to leam more about what is happening in the world. 
9. Knowing Cantonese is important to me because it will enable me 7 2.1515 0.93220 
to leam more about the Cantonese world. 
Table 11: Means and standard deviation of statements concerning instrumental 
orientation towards Cantonese 
Two statements obtained the highest means among all the nine statements, which 
were Statement 2 and Statement 8 respectively. One observation that should be taken 
notice of was that throughout the three questionnaires eliciting participants' attitudes 
towards English, Putonghua, and Cantonese on instrumental orientation, Statement 2 
attained the highest mean among other statements on instrumental orientation in these 
three questionnaires. Therefore, one can see that, compared with what was said in the 
other statements, participants tended to agree more with the idea that having 
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knowledge in English, Putonghua, and Cantonese was important for their needs in 
future, especially those related to work and further studies. 
As mentioned before, in the present questionnaire, another statement that 
participants most agreed with was Statement 8. In this sense, the participants believed 
that their knowledge in Cantonese would help them to understand more about current 
issues in the world. 
The SD values obtained by Statement 2 and Statement 8 were approximately 0.7 
and 0.72, respectively. They were the two lowest SD values obtained among those of 
the nine statements. This implied that participants had similar views towards these 
two statements when compared with how they looked at other statements on 
instrumental orientation. 
The item that gathered the lowest mean in the present questionnaire was 
Statement 6. The mean was particularly low, which was 1.8 approximately. 
Participants seemed to believe that even if they could not speak Cantonese, they could 
be successfiil, too. The SD value obtained for Statement 6 was the third lowest one 
compared to those of the other statements. Again, participants were having similar 
choices on whether they agreed with Statement 6. 
Interviews 
In the interviews, the interviewees did not focus on how useful Cantonese was. 
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Instead, some of them commented on how Chinese as a written language was 
important to them. However, several of the interviewees believed that Chinese as a 
written language could not provide any help to them even in future at work. The 
following excerpts present the above views towards Chinese as a written language in 
terms of instrumental orientation. 
Excerpt #1 (1: Interviewer, S: Stella) 
I： Some participants told me that they said they had to learn Chinese, 
but they never liked it. 
S: But I think, I think Chinese is really difficult to master. Since I was in primary 
school, I was not able to obtain high grade in Chinese, but, I still think that we have 
to leam Chinese. Whether I like it or not, I think whether I can master the language 
well really matters. The better skill you have on that language, the more you like it. 
But，to me, Chinese is difficult to master, and, I am not crazy with Chinese. Still, I 
think Chinese is useful, so, I will continue learning it. 
Excerpt 杯2 (I: Interviewer, M: Miranda) 
I: Is there any other reason that makes you like learning Chinese? 
M: I heard that when companies carry out recruitment, they require people to translate 
articles from Chinese to English, and English to Chinese. This means that I need 
to leam Chinese. 
Excerpt #3 (I: Interviewer, J: Jeff) 
I: Do you like learning Chinese? 
J: Chinese, you mean spoken Chinese? 
I: Written or spoken. 
J： Whether I like learning it or not? Frankly speaking, it seems ages when I thought of 
the time when learning Chinese. After entering university, I seldom encounter 
courses that aim at teaching Chinese. Whether I like learning Chinese or not? I 
think I like learning it, but I'll not leam Chinese on purpose. Actually, I have no 
problem in using Chinese in daily life，writing, listening, speaking. Now, I do not 
leam Chinese because there is no need to do it. This is the main reason for that. 
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I: Is it because the opportunities to use Chinese are rare in 
university? 
J： Yes, especially for writing. 
I: For speaking, you often speak Chinese in daily life. But for usage, 
isn't it rather rare? 
J： So, there is no need to leam it. 
I： You don't think there is kind of motivation to push you to learn 
Chinese after entering university? 
J: No. I don't think so. 
Excerpt #4 (I: Interviewer, C: Charmaine) 
I： So, you won't continue studying Chinese, right? 
C: No. I won't. 
I: Is it because you think your level of Chinese is enough for your 
daily usage? 
C: Yes. My goal of learning Chinese, I am not going to teach Chinese. I mainly use it 
for communication. I think that my level of Chinese is enough for my daily usage. 
I: So, you think you don't have any problem in writing and speaking 
Chinese. 
C: I think I have problems in writing in Chinese... But, it is not often that I need to 
write in standard Chinese. Even when I am at work, I don't have to use Chinese at 
most of the time. 
I: So, you don't have to use Chinese to write reports. 
C: No. I don't have to. ‘ 
I: So, even when you were an intern in Big 4，you did not have to 
write the whole report in Chinese. 
C: I don't have to. 
I: Most of the documents are in English. 
C: Yes. 
There were two different views on whether Chinese is viewed as an instrument 
and should continue to be leamt. In Excerpts #1 and #2, Stella and Miranda said they 
continued learning Chinese because they believed Chinese would be useful to them. 
Miranda leamt that her proficiency in Chinese would determine whether she could get 
a job that she probably would like to have. In this sense, it seemed that Chinese would 
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be a tool for Miranda to find a good job. Stella stated that she believed Chinese was 
"useful", so she wanted to keep learning it. In contrast, in Excerpt #3 and Excerpt #4， 
since Jeff and Charmaine found that they did not have much chance to use Chinese in 
their daily lives, they did not intend to take Chinese as a tool and improve their 
Chinese. 
Attitudes Towards Travel Orientation 
Questionnaire 
Four statements were adopted to gather data on participants' attitudes towards 
travel orientation on Cantonese. Table 12 presents the means and their rankings, and 
SD values obtained from the participants on travel orientation towards Cantonese. 
Statements Rank Mean S.D. 
1. Knowing Cantonese is important to me because I would like to 3 2.8485 0.70694 
spend some time abroad. 
2. Knowing Cantonese is important to me because I would like to 4 2.5455 0.89755 
travel to countries where Cantonese can be used. 
3. Knowing Cantonese is important to me because it will help me 2 3.0303 0.97617 
when traveling. 
4. Knowing Cantonese is important to me because without Cantonese 1 3.2727 0.73475 
I won't be able to travel a lot. 
Table 12: Means and standard deviation of statements concerning travel orientation 
towards Cantonese 
In this questionnaire, Statement 4 obtained the highest mean, which was 3.27 
approximately. This showed that participants believed they needed Cantonese even 
when they were not in Hong Kong. This was a very interesting view, and questions 
were set in the interviews to see whether possible explanation might be elicited. From 
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Statement 4, the participants believed without Cantonese, they would not be able to 
travel a lot. They had such an idea not because they often go to places where 
Cantonese would be used, but probably because of other reasons. The reason was that 
Statement 2，which was on "Knowing Cantonese is important to me because I would 
like to travel to countries where Cantonese can be used", gained the lowest mean 
among the four statements on travel orientation. The SD values of Statements 4 and 2 
ranked second and third in descending order. This showed that participants had 
different but not very diverse views towards these two statements. 
Interviews 
Interviewees' views towards the usage of Cantonese when traveling were at two 
poles. Their views are presented as follows. 
Excerpt #1 (1: Interviewer, J: Jeff) 
J: But, except for Mainland China，in foreign countries, people speak Cantonese more 
than Putonghua. 
I: Really? 
J： Yes. And Chiuchow dialect too. Not many people speak Putonghua... 
I: Where do you think that people speak Cantonese more than 
Putonghua? 
J: Cities like Sydney, of course, most people speak English. Yet, when you are in 
China Town, most of the people speak Cantonese. 
I： You could use.Cantonese there, do you think it's very useful? 
J: Yes. For Singapore, though people speak Putonghua, quite a lot of people speak 
Cantonese too. Though, it would be better if you could speak English. 
Excerpt #2 (I: Interview, A: Annie� 
I: How about Cantonese? When you go to foreign countries. 
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A: Yes. I speak Cantonese when I was in Canada, when I was having my meal. 
I: Where? 
A: When I went to "Yum cha"(飲茶，having dim sum in Chinese restaurant). 
I: In Vancouver? 
A: Yes. 
I: How about when you were shopping in Canada? 
A: Yes. There were a lot of Chinese salespersons in the boutiques. 
I: There was no problem at all even if you used Cantonese at all that 
time. 
A: No problem at all. 
I: Do you think Cantonese is good for going travel? 
A: Yes. There are a lot of immigrants in Canada, and they come from Hong Kong. In 
Canada, you can always use Cantonese, for example, when you are in Hong Kong 
style restaurants... 
Excerpt #3 (I: Interviewer. G: Gary) 
I: How about Cantonese? 
G: Cantonese? If it's for travel, I don't think it's very important. Because when you go 
to any other places, Cantonese will not be used. 
I: Is it because it is mainly used in Guangdong? 
G: Yes. 
Excerpt #4 (1: Interviewer, C: Charmaine) 
C: Cantonese, actually, I think, for traveling, the knowledge in Cantonese is not that 
important. Cantonese is only spoken in Guangdong Province. 
Two of the interviewees believed that Cantonese was important to them when 
traveling, especially in places where a lot of people speaking Cantonese lived. And 
the most important thing was that these two interviewees had been to these places, for 
instance, Vancouver and Sydney, where a lot of people speaking Cantonese had 
emigrated to these cities. In contrast, several of the interviewees believed that since 
Cantonese could only be understood within Guangdong province, it would not be a 
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useful language if they traveled outside the Guangdong area. Therefore, Cantonese 
was not an important language to them when traveling. 
Previous Successes and/or Failures that Contribute to Chinese Learning 
Probably because Cantonese is usually Hong Kongers，mother tongue, the 
interviewees had not expressed any difficulties they had encountered during the 
process of learning to speak Cantonese. Instead, several of the interviewees expressed 
whether they liked learning Chinese, one of the official written languages in Hong 
Kong. The excerpt of one of these interviewees was presented as follows. 
Excerpt #1 (1: Interviewer, M: Miranda) 
I: Do you like learning Chinese? 
M: Actually, I like learning Chinese. Because I got good grades in Chinese in primary 
school. And, in HKCEE, I got good grade too. 
I: What grade did you obtain? 
M: A. 
I: No wonder you like Chinese. 
One can see that Miranda liked Chinese because she achieved great success 
when learning Chinese, which was proved by her getting distinction for Chinese in the 
public examination. Therefore, Miranda seemed looking at Chinese as a subject that, 
if she paid effort to study it, the results would be a rewarding ones. Since the effort 
she paid and the result she obtained were proportional, she liked learning the 
language. 
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Relationship Between Cantonese and One's Identity 
One of the interviewees expressed an interesting view on the relationship 
between Cantonese and the identity as Hong Kong Chinese. 
Excerpt #1 (1: Interviewer, M: Miranda) 
I: When you speak in Cantonese during interviews, will you be 
nervous too? 
M: Not as nervous. 
I: Not as nervous as when you speak in English? 
M: I don't think I am really nervous when using English in interviews, but it is easier 
for me to express what I want to say if I speak in Cantonese. Because I am Hong 
Konger, speaking Cantonese. 
I: Is it because Cantonese is your mother tongue? 
M: Yes. 
In this excerpt, Miranda found that when she used Cantonese in formal situations 
like interviews, she performed better if the interview was conducted in Cantonese. 
The reason she gave was that she believed because she was a Hong Konger, so she 
could speak more fluently in Cantonese. Miranda's response demonstrated her belief 
that Hong Kongers could master Cantonese well, but probably not English and/or 
Putonghua. 
Attitudes towards Cantonese and Code- mixing 
Interviewees had many different views on whether code-mixing English into 
their Cantonese speech should be performed. Also, participants expressed how they 
looked at the code-mixing phenomenon in Hong Kong. 
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Excerpt #1 (I: Interview, A: Annie) 
I: How about English? 
A: For English, actually, Hong Konger has a bad habit. When they speak in Cantonese, 
they always code-mix English in their Cantonese speech unintentionally. Simply by 
using one English word, and this English word can substitute two to three Chinese 
vocabulary. 
I: So, you think code-mixing makes people's speech to be ended more 
quickly, and it is more convenient for people when they are 
communicating with others. 
A: Yes. Because it's faster and more convenient, so I put English into my Cantonese 
speech. Of course, I perform this kind of code-mixing following the grammar rules. 
For example, in my Cantonese speech, the word that I want to substitute is a verb in 
Cantonese, I will put the word which is an English verb into my Cantonese speech 
when I perform code-mixing, or others, like... 
I: Noun? 
A: Yes. It is because some people's English standard, I think some people's English 
standard is rather, they substitute English words into Cantonese speech without 
following the grammar rules, it's really disgusting! 
I: You don't like code-mixing? 
A: I like it. But I don't like people performing code-mixing without a pattern. For 
example, people code-mix with a lot of grammatical mistakes, I usually despise 
them. I think they pretend that they are good at English. In fact, they are not. 
Excerpt #2 (I: Interviewer, S: Stella) 
I: Do you like code-mixing? 
S: No, I don't like it. But, sometimes, it's difficult for me to avoid it. Sometimes，I just 
can't control them from coming out of my mouth. I don't think it's a good habit. 
I: Do you try to suppress yourself from performing code-mixing 
when you speak? 
S: Yes, I do. It looks strange to perform this behaviour. And, people of the older 
generation often think that youngsters nowadays mix Cantonese and English in 
their speech，they don't think it's a good behavior. Then, I think that code-mixing is 
also not a good behaviour at all, so, it's not good. I have this kind of "concept" in 
my head. Oh, I just code-mixed. 
I: Why do you think that this behaviour is kind of strange? 
S: I think that if you can use one language only to express yourself, why do you have 
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to "mix" different languages in your speech? No，no, no, no, “混合” ("mix" in 
Cantonese). 
I: You don't think there is a need to perforin code-mixing? 
S: I don't think there is a need to do that. 
I: Because you can express yourself by using one language. 
S: Yes, you can use one language only to present your view. For example, when you 
add Chinese into your English speech, you may think it's weird too. 
I: Do you think code-mixing is related to one's language ability? 
S: Yes，I think so, a little bit. I think it's also related to one's education level and 
whether this person is sophisticated enough. 
I: So, you think that if one can deliver his/her speech fluently in 
Chinese or English only, he/she is a more educated person? 
S: Yes, in comparison, a better person. 
Excerpt #3 (I: Interviewer, M: Miranda) 
I: Do you code-mix frequently? Do you like performing code-mixing? 
M: I don't have any particular preference. I use code-mixing naturally. 
I: I encountered interviewees saying that they try to suppress 
themselves from performing code-mixing. Do you think you have 
similar kind of behaviour? 
M: No. 
I： Have you encountered any code-mixed speech that you think it's 
awkward and you don't like it? 
M: If that person does not look like showing off，I think it's alright. For example, 
some people, I don't know, seems showing others that he/she is better than the 
others by performing code-mixing, I don't like this. 
Excerpt M (I: Interview, J: Jeff) 
I: So, when you chat with your friends, do you code-mix English and 
Putonghua into your speech? 
J： Code-mixing occurs more often on mixing English into our speeches. English, it is 
used academically; also, it is used in documents and reports when I was at work, 
those vocabulary are in English. But, I think that even we code-mix English 
vocabulary into the speech, we based our speech on Cantonese grammar. 
J：... the most "comfortable" way for me to speak is to mix English into my 
Cantonese speech. 
I: So, some people think that they should not mix other languages 
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into their speech, do you think so? Have you tried to suppress 
English from coming out of your mouth when you speak (in 
Cantonese)? Or, do you think that it's natural for you to have both 
English and Cantonese in your speech? 
J: I think it depends on what situation I am in. 
I: In what situations will you speak Cantonese only? And no English 
at all? 
J: When I am talking to my mom, because she is not good in English. It depends on 
whom I am talking to. 
I: How do you feel when code-mixing? Very natural? 
J: I think it's quite natural. 
I: Quite natural. 
J: Yes. Sometimes, it's quite difficult to use some Chinese terms when speaking, it is 
rather difficult to find the Cantonese equivalence of some English terms to replace 
them. 
All the interviewees performed code-mixing in their daily lives. They had 
different reactions towards their code-mixing behaviour. Stella performed 
code-mixing, but she did not like the fact that she code-mixed and wanted to stop 
herself from doing it again. During the interview, she regretted that she code-mixed, 
and immediately replaced the English term with its Cantonese equivalent. For Annie 
and Jeff, they liked code-mixing, and Jeff even used the word natural to describe his 
code-mixing behaviour. Concerning Miranda, she did not have any particular feeling 
when code-mixing. One thing should be taken notice was that though Annie said she 
like performing code-mixing, at the same time, she described code-mixing as Hong 
Kongers' bad habit. And this seemed contradictory to her favor of performing 
code-mixing in her speech. 
Apart from asking the interviewees how they viewed their code-mixing, data 
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were also elicited on how they felt about others' code-mixing. Annie did not like 
people violating grammar rules when code-mixing, no matter if they were Chinese or 
English grammar rules. Miranda did not like people who code-mixed in order to show 
that they had good English and considered themselves as better than others. Jeff 
avoided code-mixing in certain situations, for example, when talking with people who 
can only understand Cantonese but not English. All the above were some views 
worthy to be discussed. 
Summary 
This section has provided details on participants' attitudes towards Cantonese, 
with some information on their attitudes towards learning Chinese. Results gathered 
from questionnaires and interviews were used to present participants' views in 
Cantonese in terms of integrative, instrumental, and travel orientation. At the same 
time, from the interviews, participants believed that their past experiences in learning 
Chinese affected whether they favored the language anymore. Also, the participants 
believed that there was a linkage between the ability to speak Cantonese and the Hong 
Kong identity. Moreover, some of the participants agreed that Cantonese was a 
language that could be involved in code-mixing, and they liked this kind of mixing of 
codes; however, some held a contrastive view. 
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Summary of the Chapter 
In this chapter, participants' attitudes towards English, Putonghua, and Cantonese 
are presented through the data gathered from a questionnaire survey and interviews. 
Having a clear picture on how participants viewed English, Putonghua, and Cantonese, 
the subsequent chapter on the discussion of the research findings is going to focus on 
the reasons for the participants' attitudes which have been elicited from the data 
collection process, and the questions being raised in this chapter. 
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CHAPTER FIVE DISCUSSION OF FINDINGS 
This chapter is going to discuss why participants, who were Business majors, 
were found to have certain attitudes towards English, Putonghua, and Cantonese. Also, 
the relationship between attitudes of the participants and the three investigated 
languages, English, Putonghua, and Cantonese, will be demonstrated. 
Cultures and Languages 
In the subsequent paragraphs, participants' love towards cultures related to 
English, Putonghua, and Cantonese, and the three languages will be presented. By 
doing so, attitudes of participants towards English, Putonghua, and Cantonese, will be 
discussed. 
The Love of Culture towards English 
Though the participants of this study were Business majors, they did not simply 
focus on the instrumental value brought by their learning of English. Instead, 
participants of this study had an inclination towards cultures of the English-speaking 
countries. However, this attitude of integrative orientation towards English seems not 
to be working so well on pushing the Business majors to improve their English. And 
this will be discussed later. 
In the present study, the Business students referred to cultures of English as 
Western cultures in general. Still, did they prefer the culture of a specific 
130 
English-speaking country? If the answer is yes, there might be some impact on their 
choice of the type of English they want to leam. For example, if they liked American 
culture, they might pay more effort to leam vocabulary that was usually used in 
American English, or to leam to speak English with an American accent. 
The Business majors of the present study were found to be particularly interested 
in American culture. And this was different from the results obtained in Lamb's (2004) 
study, whose participants were primary school English learners in Indonesia, and 
whose integrative orientation towards English was towards the whole English world, 
which was the West in general. For the present study, the Business majors did not 
indicate clearly the kind of culture in English they liked. Still, they seemed to be 
interested in American culture more than cultures of other English-speaking countries. 
Why was there such a difference between the results obtained from the present 
study and Lamb's (2004) study? For the Business students of the present study, the 
cultures in English that they often encountered were from the US. On the contrary, 
school children in Indonesia in Lamb's (2004) study might not have contact with 
American culture as frequently as that of students in Hong Kong. 
Concerning the present study, it was found that most of the participants watched 
TV programs, particularly drama series and reality shows, from the US. They also 
watched movies in English, most of which were from Hollywood. These programs 
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and movies usually portrayed American culture. Therefore, participants might identify 
themselves with American culture more than cultures of other English-speaking 
countries. However, one should notice that as American culture is so popular in Hong 
Kong, it is possible that, not only business majors, but also English TV program and 
movie lovers, may like American culture more than the cultures of other 
English-speaking countries. 
It seems interesting that the participants were not that interested in British culture 
in comparison to American culture. The reason is that Hong Kong was a British 
colony, and the Business major participants were bom in the colonial era. Still，after 
the Handover, Hong Kong is no longer under the British rule, and is probably less 
influenced by British culture, as suggested by Tong and Clem (2007) in the South 
China Morning Post, "the end of colonial rule in 1997 signaled a gradual decline in 
the English language's dominance of society and the education system" (p. A18). As a 
result, the influence of British culture in Hong Kong is probably in a declining trend. 
On the contrary, no matter before or after the Handover, American culture has a strong 
presence in Hong Kong through media in English. Consequently, the Business 
students of this study seemed to favor American culture more than any other culture 
of the English-speaking countries, including British culture. 
One issue that should be paid attention to is that the participants were Business 
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students, and they liked American culture. However, it seemed that they did not 
understand much about the influence of the business world in America to them, which 
is part of the American culture. They did not get interested in American culture 
because they watched programs like The Apprentice, a reality show depicting the 
American business world. Instead, they liked programs such as ER, whose aim is 
mainly to entertain. Watching programs concerning the business world in America 
would certainly inspire the Business students about how to succeed in the business 
world. Also, the Business students who participated in this study seemed to have 
neglected the fact that things that happened in America would affect the international 
business world including Hong Kong, of course. For instance, after the 911 incident, 
the economic situation in American worsened. Companies in Hong Kong which had 
business deals and transactions with US-based companies were largely affected. Some 
companies in Hong Kong even had to close their business because of that. Therefore, 
it is necessary for Business students to understand what is happening in America and 
the American culture in order to survive in the business world. However, the Business 
major participants of this study were lacking this kind of business sense, and only 
concentrated on the entertainment aspect of the TV programs and movies from the 
US. 
Furthermore, though the Business majors were interested in Western cultures, it 
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seemed that the Business major participants focused on the instrumental value of 
English more than the integrative aspect of the language. As suggested by Gardner 
and Lambert (1972)，people with an integrative motivation are equipped with "a 
willingness or a desire to be like representative members of the ‘other’ language 
community" (p. 14). This means that if people want to integrate themselves into the 
culture of their target language, these people may choose to speak with the accent and 
vocabulary used in their target language culture. 
On the contrary, the Business majors participants did not believe it was important 
for them to leam the English accent and vocabulary of the culture that they liked, that 
is, American culture. Some of the participants claimed that the most important 
function of languages was to communicate with each other effectively. In this sense, 
these participants might think that even if they could not speak with an accent and use 
the vocabulary like native English speakers from the culture that they liked, they 
could still ftilfil the purpose of adopting languages for communication. Therefore, 
these Business major participants were not concerned whether or not they could speak 
English with an American accent or a British accent. And this shows that they 
probably value the instrumental aspect of English more than its integrative aspect. 
Nevertheless, the participants had an attitude of integrative orientation towards 
English. As mentioned before, participants were interested in Western cultures evident 
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from by their desire to watch TV programs and movies in English, media that reflect 
Western cultures. From the interviews, it seemed that interviewees mainly focused on 
two main types of media: TV programs, like drama series and reality shows，and 
movies in English. The Business major participants seldom mentioned whether they 
liked listening to songs in English, or radio in English. And only two of the 
interviewees pointed out that they loved reading books in English. Is there any 
relationship between interviewees' favorite type of media in English and the amount 
of information on Western cultures and knowledge in English that they could obtain? 
The Business students seemed to prefer media which could show them the 
cultures related to English. As mentioned before, participants mainly watched TV 
programs, such as drama series and reality show, and movies in English, but they 
seldom read books or listened to songs or radio programs in English. This is probably 
because TV programs and movies in English portray the image of people's daily lives 
in Western countries. And it will be easier for the participants to know more about the 
cultures of the English-speaking countries with explicit images which are provided by 
TV programs and movies, while books, songs, and radio cannot do so. Since the 
participants could get easier access to cultures related to English through images 
portrayed in TV programs and movies in English, they chose to have more contact 
with media offering images instead of those that are unable to perform this function. 
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There is one more issue that should be discussed. Even if the Business major 
participants are found to have an integrative orientation towards English, it does not 
mean that they will pay effort to leam and improve their English. Studies that tried to 
locate whether participants have strong integrative orientation, like LoCastro's (2001) 
study, followed Gardner and Lambert's (1972) idea, and suggested that it would be 
necessary for participants to get interested in the culture of the target language, in 
order to be successful in the target language learning. In the present study, integrative 
orientation seems not a necessity for the language learning of the Business major 
participants. Yes, the participants of the present study were interested in cultures 
related to English. However, except for one of the interviewees, the other six 
interviewees never indicated that a love of culture towards English was one of the 
reasons that pushed them to leam English. Moreover, it seemed that most of the 
Business major participants treated media in English as a medium for them to get 
entertained and to obtain more information on Western cultures, but not a tool for 
them to leam more English. Therefore, these Business major participants probably 
value the instrumental aspect of English more rather than the value of its integrative 
aspect. 
The Lack of Passion in Cultures towards Putonghua 
Participants appeared to be uninterested in cultures presented through Putonghua 
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in comparison to those portrayed through English and Cantonese. It seems that the 
participants would associate cultures presented through Putonghua means cultures in 
Mainland China. As mentioned in the introduction, the literal meaning of Putonghua 
is common speech. And Putonghua is a term created and coined by the Chinese 
Central government in Mainland China. Therefore, it is highly possible that the 
Business major participants of the present study associate cultures presented through 
Putonghua to cultures in Mainland China. 
It would be a surprising finding that if they were not really interested in knowing 
more about the cultures of Mainland China, Hong Kong's motherland. Most 
importantly, the participants of this study are Business majors. They are supposed to 
be clear of the fact that Mainland China would be a place that they might go for 
business trips or even relocate to work for there in the future after graduation. Having 
a kind of knowledge on cultures of Mainland China, no matter the culture in the field 
of politics, or in the field of the business world, would help these Business majors to 
execute good business strategy in the mainland. Do the Business major participants 
understand the costly value if they are not familiar with the cultures operating in a 
place where they may eventually work? 
As seen from the above, it seemed that the participants were not interested in the 
cultures presented through Putonghua. There are several possible explanations. First, 
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media in Putonghua is not as popular as media in English in Hong Kong. For instance, 
there are two free TV channels broadcasting in English. However, for Putonghua, 
people in Hong Kong would only have the chance to watch TV programs in 
Putonghua unless they have Cable TV or satellites. The popularity of media in 
Putonghua in Hong Kong is much less than that of media in English. Therefore, 
people in Hong Kong do not have frequent contact with the Putonghua media, so they 
may not understand contemporary culture, much less past, related to Putonghua which 
is often presented through the media in the language. 
Second, the Business major participants lacked the initiative to understand 
people of Putonghua culture. It seemed that the Business students of the present study 
did not have quite a lot of friends who were native Putonghua speakers. Though an 
increasing number of students and exchange students who are native Putonghua 
speakers pursue their study in the universities in Hong Kong, it seems that the 
Business students in Hong Kong are not enthusiastic about making friends with them. 
One of the reasons is that students or exchange students who are native Putonghua 
speakers are often students from Mainland China, and are always regarded as top 
students in class. Most importantly, they are famous for their industriousness and 
determination to succeed. Therefore, students in Hong Kong seem to treat students 
who are native Putonghua speakers as threats rather than friends, for they believe that 
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students speaking native Putonghua take their top positions in class and may even 
seize their job opportunities after graduation, which is naturally a concern of Business 
students. From the above，students in Hong Kong rarely take the lead to interact with 
Putonghua speakers in their daily lives, particularly for Business students who 
probably believe that Mainland students might reduce their opportunities to be hired. 
Therefore, it would be difficult for Business students to understand and show great 
interest in cultures represented by Putonghua. 
One more reason for the Business major participants' superficial knowledge and 
little interest in the cultures related to Putonghua is that, sadly, the Business major 
participants have not yet realized the importance to understand the cultures behind a 
language; in this case, it would be a great help to career development of the Business 
students if they were clear about the cultures in Mainland China. However, the 
participants simply concentrated on the economic value brought by the ability to 
speak Putonghua. For instance, fluent Putonghua is required by a lot of employers for 
job candidates. The participants clearly understand that if they can speak fluent 
Putonghua, they would be regarded by employers as candidates who can generate 
higher economic value for their companies. All in all, participants probably need some 
more time to appreciate that having knowledge of both linguistic and cultural 
knowledge regarding Putonghua would be important for them in their career 
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development. 
Just as Lai (2005) found from her Hong Kong participants who were secondary 
school students, the Business major participants in the present study also gave a poor 
rating on the integrative value of Putonghua. This is probably because both secondary 
school students and the Business majors did not take the opportunity or have much 
enthusiasm to Putonghua speakers. As a result, students from two different sectors of 
education had little interest in cultures related to Putonghua. Moreover, though it has 
already been two years from the time when Lai (2005) reported her study, it seems 
that integrative orientation towards Putonghua would not boost the passion of 
language learners in Hong Kong to leam Putonghua as their target language. Instead, 
instrumental orientation continues to be a determining factor on whether or not 
participants would be willing to leam Putonghua, a point that will be discussed later. 
Living in the Cantonese Culture in Hong Kong 
Looking at participants' attitudes towards English, Putonghua, and Cantonese in 
terms of integrative orientation, it seemed that the participants were interested in 
cultures of English-speaking countries the most. For English and Putonghua, it 
seemed that only when the participants saw the instrumental value of these two 
languages, they would pay effort to leam these two languages. 
Concerning Cantonese, though the Business students of the present study rated 
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Cantonese as the language with the lowest instrumental value, it is their mother 
tongue, the language acquired from birth. It is important to understand that other 
factors must be working simultaneously to make Cantonese the most lovable language 
with the highest integrative value in comparison to that of English and Putonghua. 
The Business major participants maintain their knowledge in Cantonese not only 
because of their love for Cantonese culture, but also because they need Cantonese to 
communicate with other people in their daily lives, as they lived among Hong Kong 
Chinese, and they were living inside Cantonese, in which they were surrounded by 
Cantonese in their daily lives. Also, the Business major participants of the present 
study probably used Cantonese as their identity marker as Hong Kong people. As Lai 
(2005) claimed, Cantonese is "the vernacular marker of Hong Kong identity" (p. 380). 
Some of the participants expressed in the interviews that, since they saw themselves 
as having a Hong Kong identity, as a result, even though they were unsure whether or 
not an ethnic Chinese person whom they started to talk with could speak Cantonese, 
they chose to speak in Cantonese to him or her. 
All in all, do Hong Kong Chinese students love their native Cantonese culture 
the most, then cultures related to English next, and the cultures related to Putonghua 
the least? Concerning the present study, this seems to be an accurate snapshot of these 
Business major participants. However, since some other participants were really 
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interested in Western cultures, especially concerning their preference for watching TV 
programs in English instead of those in Cantonese, their love towards Cantonese 
culture and Western cultures might weigh the same. Still, it is very important for 
Business majors to understand that they should have knowledge regarding cultures 
related to Putonghua so that they can communicate with people in Mainland China 
successfully in their future career. However, the cultures related to Putonghua are far 
from being drawn attention to. 
Language as an Instrument 
The following sections are going to present the reasons why fluency in English 
and Putonghua were considered by Business major participants as a prerequisite to 
succeed in the present and in the future. Issues related to participants' attitudes 
towards English and Putonghua in terms of instrumental orientation will also be 
discussed. 
English: A Traditional Requirement for Walking on the Path of Success 
The Business major participants believed fluency in English could give others 
the impression that they were highly educated and sophisticated, thus increasing their 
chances to get employed. One of the statements in the questionnaire eliciting 
participants' attitudes towards English in terms of instrumental orientation, "Studying 
English is important to [them] so that [they] can be a more knowledgeable person," 
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obtained the second highest mean in comparison to those of the other statements in 
the same questionnaire. This proved that the Business majors did agree with this idea. 
In this sense, maybe they leam and improve their English because they want to 
market themselves as being smart and clever, so that they would be respected and 
hired. Between learning English for future usage at work or future studies，and the 
purpose of looking more intelligent in front of others, which of the reason would be 
regarded by the Business major participants as more important for them to pay effort 
in their language learning? 
These two reasons are interrelated to each other. In order to succeed, Business 
majors might want to be equipped with fluent English so as to be viewed as bright, to 
out-compete other candidates, and to secure a good job. In Hong Kong, students with 
good English are always treated as the creme de la creme. As a result, to a certain 
extent, fluency in English helps portray someone as intelligent, which is a key to be 
hired or selected to pursue further studies in renowned organizations or schools. This 
would be particularly important for Business majors because they have to fight for a 
position in the Business world that thousands of other Business major fresh graduates 
are fighting for as well. If they are equipped with good English, they might be hired 
because of their higher English standard than that of the other candidates. 
Apart from the above, most of the Business major participants agree that 
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English is a necessary tool for them to become successful in society. This idea is 
understood by probably not only Business majors, but also other university students in 
Hong Kong. The reason is that since childhood, students in Hong Kong have been 
told that they need good English to succeed. 
First, it has been a long tradition for students in Hong Kong to leam English, a 
strategic part of Hong Kong's education policy adopted by the British colonial 
government. And the emphasis on English remains even after the Handover in 1997. 
Second, students and parents in Hong Kong are filled with the idea that English 
is an international language, and it is important for students to speak good English if 
they want to have a bright career. As a result, students are often pushed by their 
schools and parents to leam English. Some parents, who are Hong Kong Chinese 
speaking Cantonese as their first language, arrange for their children to study in 
international schools in order to have better English. In international schools, English 
is typically adopted as the medium of instruction, and the lingua franca among 
students. Students would have a lot of opportunities to use English, enabling them to 
have a good English standard. 
Third, students in Hong Kong strive to have fluent English in order to perform 
well on public examinations. Results of the English subject in public examinations are 
often one of the main factors that determine whether students can pursue tertiary 
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education. And after completing their tertiary education, without fluency in English, 
university graduates may find it difficult to obtain jobs with good career prospects. 
These are among the main reasons why the participants of the present study have the 
strongest instrumental orientation towards English, compared with that of Putonghua 
and Cantonese. 
Apart from the above, results gathered from the Business students in the present 
study did not correspond with Domyei's (1990) suggestion that, after having 
increasing contact with the English media, learners will gradually develop an 
instrumental orientation, which will help them to leam and further improve their 
target language. In the present study, only two of the interviewees stated that they 
liked watching TV programs and wanted to leam more English through the programs. 
The other five interviewees believed that it would be more important for them to be 
entertained rather than "taught" through media in English. In this sense, some of the 
participants took English as a tool to understand media in English and know more 
about the cultures related to English. However, it seemed that these participants loved 
to be entertained by media in English, but did not look to the media for learning more 
phrases and vocabulary in English that would help raise their standard of English and 
might help them with job-hunting. These Business majors seem to report that they 
need the media in English to help them to be relaxed from their stressed life in school, 
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but not to leam more English. 
Putonghua and English: A New Combination of Device to the Path of Success 
From the results of the present study, the Business major participants believed 
that in order to succeed, they should not only be able to speak English, but also 
Putonghua. Participants agreed that without the ability to speak Putonghua, they 
would not be successful in any field. 
This result is different from that of Lai's (2005) study. In Lai's (2005) study, it 
was reported that Putonghua was regarded as the language which was considered as 
the language with the least instrumental value. In contrast, English was viewed as the 
language with the highest instrumental value. As mentioned before, participants of 
Lai's (2005) study were Hong Kong secondary school students, but once again, the 
participants of the present study were Business majors in university. Obviously, the 
Business major participants value Putonghua highly for its instrumental value. And 
they seemed to believe that Putonghua is a necessity for their success in the business 
field. Since the participants of the present study and those of Lai's (2005) study were 
from different educational levels, it is not surprising that there is such a discrepancy in 
the results concerning the view on the instrumental value of Putonghua. Nevertheless, 
Lai's (2005) study still provides some clue on how Putonghua is viewed by students 
in Hong Kong, though not Business students in Hong Kong. 
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The Business majors seem only to notice that, due to the rapid development of 
Mainland China, they should be able to speak Putonghua as they might be posted to 
the mainland or deal with Mainland Chinese in future. Most importantly, they did not 
realize that Hong Kong and Mainland China are gradually becoming close economic 
partners. This means that these Business students seem to be lacking a clear 
understanding of the socio-economic policies adopted by the Chinese Central 
Government and the HKSAR government. 
This deficit was clearly evident in this study. The participants never mentioned 
CEPA in the interviews. CEPA is the abbreviation of Closer Economic Partnership 
Agreement between Hong Kong and Mainland China. The CEPA is carried out under 
several installments. CEPA 1 was signed in 2003，CEPA 2 in 2004，and CEPA 3 in 
2005. From CEPA 1 to CEPA 3，more and more industries are permitted with an easier 
access to the China market. Therefore, the implementation of CEPA in different 
phases from 2003 to the present moment should have gradually increased people's 
attention towards the importance of learning Putonghua in order to benefit from the 
CEPA, especially those who strive to work in the business field, that is, the 
participants of the present study who are Business majors in university. On the 
contrary, it seems that the Business major participants do not really understand what 
CEPA is, and they do not understand how CEPA would contribute to the business 
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relationship between Hong Kong and Mainland China. 
Nevertheless, the Business major participants may have heard of what CEPA is, 
as they should have encountered this term in their assignments or projects in their 
major study. However, they may not understand the articles stated in CEPA, and how 
exactly CEPA will help with the economic development of Hong Kong. 
For better or for worse, it is a worrying fact that the Business major participants 
did not pay attention to the economic policies implemented by the Chinese Central 
Government and the HKSAR government. This would affect whether they can obtain 
a good job even if they can are fluent in English and Putonghua. When searching for 
suitable job candidates, employers do not only focus on the language proficiency of 
candidates, but also whether the candidates have a deep understanding of current 
issues. Having an in-depth knowledge in current issues would definitely help with the 
business development of a company. In this sense, even if the Business major 
participants equip themselves with fluent English and Putonghua, how can they 
flourish and succeed in the increasingly competitive business world? 
Languages and their Usage in Different Geographical Locations 
According to the collected data, English was adopted by the Business major 
participants globally. Putonghua was used by participants regionally. And Cantonese 
was utilized by participants globally but under unique circumstances. These 
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interesting issues will be presented and discussed as follows. 
English: A Language of Universality 
From the results gathered, the Business major participants regarded English as a 
language that can be used all over the world. In Hong Kong, English was used by the 
Business major participants in schools for academic purposes, performing the 
function of a lingua franca to communicate with exchange students from different 
parts of the world, and to maintain friendship verbally and on the Internet. Outside 
Hong Kong, English was adopted by the participants when traveling and meeting new 
friends from different cultural backgrounds. From the above, one can see that apart 
from taking English as a tool for obtaining a good job. Business students utilized 
English to maintain friendship and travel too. This echoed Clement, Dornyei, and 
Noels' (1994) study, which discovered that one of the reasons for their participants to 
leam English was to leam English for making friends and for traveling. 
As seen from the above, some participants viewed English as a language that 
could be adopted to develop friendship with people from different cultural 
backgrounds. In this sense, one can see that the Business major participants had an 
attitude of friendship orientation towards English. However, these participants' 
friendship orientation towards English was different from the notion of friendship 
orientation defined by Clement and Kruidenier (1983). The two researchers believed 
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that when people had an attitude towards their target language in terms of friendship 
orientation, these people were then willing to leam the target language and its culture 
as they wanted to communicate with the target language speakers for the purpose of 
maintaining friendship. Yes, some of the interviewees were pushed to leam English 
for they would like to enhance the communication with their friends. Yet, it was 
unclear if they would take the initiative to leam the cultures of English in order to use 
English to communicate with their friends. 
Probably because the participants of this study were majoring in Business 
Administration, learning English for attaining a prosperous future in the business 
world was the dominating factor that stimulated the Business major participants' 
eagerness to leam English, in comparison to the purpose of maintaining friendship 
and to use English when traveling. For Business majors, it is extremely important for 
them to obtain a well-paying job in the business field in order to enhance their 
long-term career development and their abilities to have a high living standard. Also, 
the Business major participants seem to have developed an idea that they are required 
to adopt English in the workplace. Yet, they believed that English was not a necessity 
for them when traveling or communicating with friends. Therefore, the Business 
major participants seem to think that as long as they are equipped with the jargon and 
vocabulary needed for their jobs, especially when handling documents in English, 
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even if they are lacking the English phrases and vocabulary required for travel or 
chatting with their friends, they can still obtain good jobs or keep their jobs. 
Consequently, having high proficiency in English in order to attain a job with a bright 
future is probably regarded as a more important reason to have good English, than the 
reason for utilizing English during travel and making friends. 
Putonghua: A Language of Regional Use 
Compared to how English was used by the Business major participants all over 
the world, the usage of Putonghua seems to be limited within Chinese society. The 
Business major participants recalled that they would probably only use Putonghua 
when they worked or traveled in Mainland China, where Putonghua was the official 
language. 
One can see that the Business students in the present study recognized the usage 
of Putonghua in terms of its usefulness during travel. And this finding matched with 
that of Clement and Kruidenier's (1983) definition on travel orientation; people want 
to leam the target language because they believe it will be useful for them when 
visiting other countries. 
However, Business major participants' attitudes of friendship orientation towards 
Putonghua did not match with the definition of friendship orientation provided by 
Clement and Kruidenier (1983). Friendship orientation points to participants' will to 
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leam the target language and its culture to develop relationships with local speakers. 
One should note that the Business major participants predicted people with whom 
they would use Putonghua to develop friendship would be colleagues who are native 
Putonghua speakers, especially when they work in Mainland China in future. This is 
probably because building up a network in the business world and in the office is 
extremely important in becoming successful in business. Therefore, it seemed that the 
Business major participants wanted to leam Putonghua because by having high 
proficiency in Putonghua, they would be able to communicate with colleagues who 
are native Putonghua speakers in workplace in future, but not because they were 
interested in the cultures related to Putonghua. 
One should note that people in Hong Kong often work with native Putonghua 
speakers who are fluent in either English or Cantonese, or both. In this case, why did 
the interviewees still think that it would be important for them to leam Putonghua to 
enhance communication with their colleagues? 
The Business student participants might want to make friends with native 
Putonghua speakers so that they could have more opportunities to practice and 
improve Putonghua, which would help them in their jobs. In the business world in 
Hong Kong, one sees the drastic increase in business deals and transactions between 
companies in Hong Kong and Mainland China, and Business students have certainly 
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noticed that. Companies based in Hong Kong often act as service providers while 
companies based in Mainland China are often the clients of the Hong Kong 
companies. And it would not make sense to expect or ask the clients to speak English 
or Cantonese instead of their official language, Putonghua. Since the participants 
wanted to practice their Putonghua and to equip themselves well with fluent 
Putonghua for a prosperous fiiture, they are probably more than willing to use 
Putonghua for communication in leisure, even though they knew that the Putonghua 
speakers that they communicated with could speak English or Cantonese. 
Cantonese: An International Language in the Cantonese World 
Though the usage of Cantonese seems to be limited to Hong Kong and the 
neighbouring Guangdong area, where people often speak Cantonese as their first 
language, some of the participants noted that Cantonese could also be used in Western 
countries. It was quite a surprising finding that participants believed Cantonese was 
useful when they traveled. Cantonese was generally used by the mass in places like 
Hong Kong, Guangdong, and Singapore. If people did not live in or travel to these 
places，it might be rare for them to use Cantonese. On the contrary, some of the 
interviewees found Cantonese a very useful language in countries like Canada and 
Australia. One possible explanation would be that even when the interviewees 
traveled outside Hong Kong, they chose to go to places where a lot of people spoke 
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Cantonese. Therefore, they traveled and met people who shared a familiar culture. In 
this sense, did the interviewees open themselves to know more about other cultures? 
Also, did the participants of this research look at English or Putonghua as integrative 
as corresponding to what had been elicited from the questionnaires? 
The answer is quite interesting. The Business major participants are rather 
ethnocentric. When these participants traveled to a place in another culture, it seemed 
that they continued to look for and go to places where they could stay in a culture that 
they were familiar with. For instance, one of the participants said that she went to 
Hong Kong style restaurant when she was in Canada. In this case, the participants did 
not open themselves to know more about other cultures. These participants might 
welcome other cultures when they were in a familiar cultural environment, for 
example, when they were in Hong Kong. On the contrary, if they were placed in an 
unfamiliar cultural environment, they might generate a sense of insecurity and look 
for something that could provide them the sense of security. And in this case, 
participants took Cantonese as an instrument to make them feel comfortable in an 
unknown environment where they traveled to. Therefore, even when the Business 
students of the present study traveled, they went to places where Cantonese could be 
used. 
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Challenges in Language Learning 
The following section is going to present two types of challenges in language 
learning. On the one hand, challenges in language learning can serve as a stimulator to 
encourage Business major participants to leam. On the other hand, some of the 
challenges might serve as an obstacle in Business major participants' target language 
learning. The subsequent paragraphs are going to identify the types of challenges that 
the Business major participants encounter, and how they deal with these two types of 
challenges. 
Challenges as a Stimulator in Language Learning 
The majority of the interviewees admitted that they paid much more effort to 
leam English when facing examinations. From this, it seems that these Business major 
participants are very practical. As is clearly known, results obtained in examinations 
determine whether students will be promoted to a higher level of education. For 
public examinations, the results even decide whether or not students will be able to 
receive tertiary education and which stream of study they can get into. 
Unlike most of the interviewees who only liked to study hard for practical 
purposes, surprisingly, one of the Business major participants looked at language 
learning as a challenge to overcome. And he found this view helped with his English 
learning. This is because he had an intrinsic orientation towards his learning of 
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English. According to Deci and Ryan (1985), intrinsic motivation occurred when 
participants were filled with an "innate, natural" inclination towards “ . . . conquer[ing] 
optimal challenges" (p. 43). This Business student seemed to have been filled with the 
fire to conquer English learning. And due to his enthusiasm, he succeeded in his 
language learning. 
Challenges as an Obstacle in Language Learning 
From the results gathered, there are two main types of uncontrollable obstacles 
that hampered the Business major participants from pursuing their language learning. 
These two obstacles were: (1) failures in previous language learning and (2) the 
activities and style adopted by the language instructors. 
Failures in Previous Language Learning 
The Business major participants surrendered after encountering failures in 
language learning and stopped paying effort to leam. The participants seemed to have 
gradually lost their interest in their target language learning when they found that they 
could do nothing about the learning. Most importantly, though one of the interviewees 
claimed that she did not like Putonghua learning, she leamt and was able to speak 
Putonghua. This implied that she might have paid effort to leam Putonghua though 
she had no interest in it. 
One of the interviewees found that she could not master Putonghua well, and she 
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lost the enthusiasm in her Putonghua learning. And she believed that the attributes to 
her failing in learning Putonghua should be the age factor. This attribute of age factor 
is also recognized by Little (1985) in his finding of 18 categories explaining academic 
successes and failures. The Business major participant believed that one could only 
succeed in language learning if he or she started learning the target language when 
young. This interviewee believed that the causal attribution that led to her failing to 
leam Putonghua lied in the age factor. And this attribution of age factor involves all 
three elements of causal attributions suggested by Weiner, Russell, and Lerman 
(1979). 
These three causal attributions are locus of causality, locus of stability, and 
controllability. Locus of causality can be divided into two types: internal and external 
locus of causality. Locus of stability refers to whether the attributes will undergo 
changes over time, while controllability is about whether the learner can control the 
outcome of the issue and whether the learner has the intention to do so. 
Concerning this interviewee who failed in her Putonghua learning, first, external 
causality could explain her failure in Putonghua learning. She believed that being too 
old to start her Putonghua learning was one of the key factors for her failure. And this 
is the external locus of causality which she could not control. For the locus of stability, 
due to this age factor, she proposed that her Putonghua learning would not progress 
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but would remain stable. And as she grew older and older, she foresaw the lack of 
development in her Putonghua learning. Concerning the controllability of the age 
factor as an attribute to failing in Putonghua learning, it seemed that the interviewee 
would not try to control, and she probably realized that she did not have the ability to 
cope with the age factor which affected her Putonghua learning. She would grow up 
year after year, and as she grew older, she knew that it would be more and more 
difficult for her to have high proficiency in an additional language. Therefore, the 
interviewee found that she would never be able to speak good Putonghua. And she 
had no interest in it anymore and did not like the learning of Putonghua. 
It seems that for Business majors, even though they do not like learning certain 
languages, if they notice the instrumental value of the language, they would pay effort 
to leam the language. As mentioned before, this interviewee is able to speak 
Putonghua. This is probably because she clearly understands the significance of 
equipping herself with Putonghua for her future career and her career development. 
However, once she finds that she can adopt the language to communicate with other 
people effectively, she might stop her further learning of Putonghua. And this might 
be applicable to explain the target language learning of other Business students too. 
Teaching Activities and Styles 
Another barrier that the Business major participants find unmanageable is the 
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teaching activities and style that they encountered in language lessons. One of the 
interviewees claimed that the teaching activities and style of her English class had 
reduced her enthusiasm in learning English. She was unhappy with the fact that her 
instructor carried out the lesson in a controlling manner, as she said that the lesson 
was conducted like, “the instructor taught, and we listened." 
Interestingly, this matched with what Noels (2003) found from her participants 
who were also university students. Noels (2003) declared the controlling behavior of 
the teachers affected participants from getting interested to leam their second 
language, Spanish. As mentioned before, Noels' (2003) definition on the term 
controlling is rather vague. Still, to the Business major participant of the present study, 
controlling means she has no say and no choice concerning the teaching activities, 
and she has no interaction with the instructor, but simply had to listen to what the 
instructor talked about. 
Identity, Language Learning, and Language Choice 
This section of the chapter is going to point out and discuss how the Business 
students who are participants of the present study look at the relationship between 
identity and language learning, as well as identity and language choice. 
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Identity and Language Learning 
Chinese Identity and Language Learning 
To the Business major participants, it seemed that the term Chinese was equal to 
Hong Kong Chinese. The reason is that one of the participants believed that Chinese 
should be able to speak both Cantonese and Putonghua. Obviously, the participant 
overlooked the different categorizations under the term Chinese, such as Ethnic 
Chinese, National Chinese, Mainland Chinese, or Hong Kong Chinese. There are two 
possibilities for that. The first possible explanation is that this participant strongly 
identifies himself as Chinese. However, according to Lai (2005), 65% of her 
participants identified themselves as Hong Kongers. Therefore, it would be hard to 
conclude that whether most of the participants considered themselves as Chinese 
rather than the identity of a Hong Kong Chinese. The second possible explanation is 
that the participant's scope of view is not wide enough, and he seems to be only 
focusing on issues around him, but not issues around the whole world. Therefore, he 
did not recognize the various types of Chinese who lived in different parts of the 
world. 
If the Business students of the present study realized the many types of Chinese, 
they should understand that ethnic Chinese people may not necessarily know either 
Cantonese or Putonghua, especially if they do not and will not encounter any 
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opportunity to use Cantonese and Putonghua. For instance, ethnic Chinese who have 
been bom or live in English-speaking countries for a long time may need only English 
in their daily lives. Also, Mainland Chinese may only need Putonghua in their living 
and working environment. As is clear, the Business major participants should develop 
a wider scope of view and awareness in order to succeed in today's fast-moving 
economic and social world 
Hong Kong Chinese Identity and Language Learning 
A strong Hong Kong Chinese identity posed an obstacle for one of the 
participants in her language learning; however, it is unclear whether this would stop 
other Business students from learning their additional languages. One of the 
participants had an idea that the social identity of being a Hong Kong Chinese meant 
that she would only be able to speak fluent Cantonese, but never speak fluent English 
and Putonghua, as only Cantonese was her mother tongue. Tajfel's (1974) idea of 
social identity states that individuals develop their identities through the "knowledge 
of his membership of a social group (groups) together with emotional significance 
attached to that membership" (p. 69, also see Mitchell & Myles, 2004, p. 246). In this 
case，the participant believed that she belonged to the group of Hong Kong Chinese, 
and she would only have high proficiency in Cantonese. It seemed to be hard for her 
to break her social identity as a Hong Kong Chinese. Unfortunately, this kind of 
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attitude towards language learning can affect people's learning of their second and 
third language. To be sure, other Business students do not believe that the only way to 
maintain their Hong Kong identity is by speaking fluent Cantonese, but not other 
languages. 
Identity as a University Student and Language Learning 
One of the participants expressed her view on the relationship between the 
identity as a university student and the importance for a university student to be able 
to speak both Cantonese and Putonghua. As this participant is a university Business 
major, she may have combined her identity as a Business major into the identity of a 
university student. Therefore, the deeper idea behind her view is that as both a 
university student and Business major, she should be equipped with fluent Cantonese 
and Putonghua. 
As to why a university Business major should be able to speak Putonghua, this 
could be explained with Peirce's (1995) notion of investment. University students are 
often considered as people who are highly educated and who are fluent in English and 
Putonghua. In this sense, the participant probably wants to speak fluent Putonghua in 
order to try her best and gain the power to control how others see her: to be viewed as 
a person who deserved the title of a university student. And this would be her return 
of investment as she would be able to fulfil the identity as a university student. Added 
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to this, this Business major might also see the instrumental value of Putonghua. As a 
result, she wanted to speak fluent Putonghua, which would become her power to 
impress her potential employers, and get job offers. Being given job offers would be 
the return for her investment. 
However, why does this Business major participant think that university students 
in Hong Kong should be fluent in Cantonese too? This is probably because this 
participant has a very strong preference towards her Hong Kong identity. As 
Cantonese is regarded as the “identity marker" of the Hong Kong identity, therefore, 
she believed that being a university student in Hong Kong, she should have high 
proficiency in Cantonese (Lai, 2005, p. 381). 
Identity and Language Choice 
Mainland Chinese Identity and Code-switching/mixing 
Apart from the above, one of the participants believed that Mainland Chinese 
should not perform code-switching/mixing in Putonghua. The above particular 
attitude might be developed due to the participants' long term attitude towards 
Putonghua. Gibbon (1987) claimed that people's long term attitude towards a 
language “might derive from history, experiences and socio-political situation" (p. 
129). It is known that people who speak Putonghua seldom perform 
code-switching/mixing. And in places like Mainland China, which takes Putonghua as 
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the official language for communication, does not encourage people to 
code-switch/mix. Therefore, participants might have the idea that if Mainland Chinese 
speak Putonghua, it seems inappropriate if they performed code-switching/mixing in 
their Putonghua speech. 
Hong Kong Identity and Code-switching/mixing 
Some of the participants probably believed that Hong Kong Chinese should have 
high proficiency in Cantonese, and should not perform code-switching/mixing, 
though they could not help themselves and kept mixing English into their Cantonese 
speech; while some other participants believed there was no problem in doing that. It 
was surprising that participants' views towards code-switching/mixing involved in 
Cantonese speech was similar to the results gathered from a study which was 
completed in the 1980's, such as Gibbons (1983). The most interesting issue was that 
the participants of the present study were Business majors, but the participants of the 
study which was done around two decades ago, were university students from 
different streams of study. Yet, they had the same attitude towards 
code-switching/mixing in Hong Kong. 
According to Li and Tse (2002), code-switching and code-mixing English into 
Cantonese speech is considered as a necessity in life in Hong Kong. And this is 
probably the reason why even though some participants did not like the 
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code-switching/mixing behaviour, they could control themselves and inserted English 
words into their Cantonese speech. Also, it seemed that since participants often used 
English in their academic life, when they needed to discuss their school life with other 
people, vocabulary in English would be code-mixed into their Cantonese speech to 
enhance communication. The reason is probably due to their habit of using certain 
English words in their Cantonese speech to talk about their academic life. For 
example, they might like to use “sem” to represent "semester", and code-mixed it into 
their Cantonese speech. 
Still, participants of the present study held contrastive views on whether 
code-switching/mixing of English into Cantonese speech should be performed. This 
echoed Gibbon's (1983) study on the views of university students in Hong Kong 
towards code-switching/mixing, which had been done over 20 years ago. In Gibbon's 
(1983) study, some of the participants had a negative view towards 
code-switching/mixing. At the same time, some of the participants held a positive 
view towards code-switching/mixing behavior, and even considered people 
performing this behavior as being attractive looking. 
One can see that throughout these two decades, no matter their undergraduate 
major is, it seems that students in Hong Kong still have not reached a consensus on 
whether or not code-switching/mixing is appropriate. Some of the participants refused 
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to code-switch/mix; however, some of the participants found it comfortable and 
natural to mix other languages into their Cantonese speech. This issue is hard to 
understand and requires further studies to find the answers. 
Summary 
In this chapter, issues derived from the results gathered have been discussed. 
Relationship between cultures and languages, the use of language as an instrument, 
the use of the investigated three languages globally and regionally, the challenges in 
language learning, and the relationship between identity and language learning, and, 
identity and language choice, are the issues that found among the Business students 
participated in the present study. 
The following chapter is going to answer the three research questions stated at 
the beginning of the whole study according to the results gathered. Also, implications 
arisen from the present study and possible related topics for future studies will be 
presented. 
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CHAPTER SIX CONCLUSIONS AND IMPLICATIONS 
Introduction 
This chapter is going to provide answers to the three research questions stated at 
the beginning of the present study. Also, implications arising from the gathered results, 
and limitations of the present research will be revealed. Furthermore, possible future 
studies related to the present research will be suggested. 
Answers to the Research Questions 
1. What are the participants' attitudes towards English, Putonghua, and 
Cantonese in terms of integrative, instrumental, and travel orientations? 
English 
Concerning integrative orientation, participants are interested in the cultures 
related to English, which are Western cultures. Also, the Business major participants 
are found to have a particularly strong instrumental orientation in English. For travel 
orientation, no matter whether they have traveled to English-speaking countries or not, 
the Business students of the present study treat English as the most useful language 
when traveling. 
Putonghua 
For integrative orientation, the participants do not have a strong inclination 
towards cultures related to Putonghua, which is believed to be cultures in Mainland 
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China. The Business major participants also have quite a strong instrumental 
orientation towards Putonghua. Concerning the attitudes towards Putonghua in terms 
of travel orientation, the Business major participants do not regard Putonghua as 
useful as English during travel. This is probably because the participants only used 
Putonghua when traveling and when they were having their summer internships in 
Mainland China. 
Cantonese 
Concerning the Business major participants' attitudes towards Cantonese on 
integrative orientation, participants love cultures which are related to and developed 
from Cantonese the most, in other words，they love the culture in Hong Kong. 
However, the participants consider Cantonese as the language with the least 
instrumental value. In terms of travel orientation, some participants believe that 
Cantonese can only be used in Hong Kong and the nearby Guangdong area, while for 
some of the participants, quite surprisingly, they think that Cantonese is quite useful 
in Western countries too. 
2. Apart from adopting integrative, instrumental, and travel orientations to 
explain learners，attitudes, what are other motivational orientations and 
ideas that can be used to explain learners' attitudes towards English, 
Putonghua, and Cantonese? 
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English 
Apart from integrative, instrumental, and travel orientations, it is found that 
friendship orientation, media factor, intrinsic and extrinsic orientations, participants' 
view on the teaching activities and styles of the instructors teaching English, and 
previous successes and failures in English learning, can all be adopted to explain the 
Business major participants' attitudes towards English. 
Putonghua 
Integrative, instrumental, and travel orientations can be employed to discuss how 
participants view Putonghua. At the same time, friendship orientation, media factor, 
previous successes and failures of Putonghua learning, relationship between one's 
social identity and Putonghua, and how participants view code-switching/mixing in 
Putonghua, can be used to discuss participants' attitudes towards the language. 
Cantonese 
Again, integrative, instrumental, and travel orientations can be utilized to explain 
Business major participants' attitudes towards Cantonese. Also, the relationship 
between one's social identity and Cantonese, as well as participants' views towards 
code-switching/mixing in Cantonese provide some hints on how the Business students 
of the present study look at Cantonese. 
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3. Why do the participants have such attitudes towards English, Putonghua, 
and Cantonese? 
Integrative Orientation 
As mentioned before, participants have a strong integrative orientation towards 
Cantonese. This is probably because they see themselves as having a Hong Kong 
identity, as Cantonese is the identity marker of this particular identity. Also, 
participants love the culture in Hong Kong, which is dominated by Cantonese. 
Therefore, they rated Cantonese as the language with the highest rating in terms of 
integrative orientation in the questionnaires. 
Concerning English, participants are interested in cultures related to English, 
especially those presented through media in English. However, it is discovered that 
having an integrative orientation towards English and a high interest in media in 
English do not guarantee that participants would develop an instrumental orientation 
towards English or increase their willingness to take the initiative to leam the 
language. 
Participants are found to have the weakest integrative orientation towards 
Putonghua. It is probably because they have few opportunities to encounter cultures 
related to Putonghua. Also, it seems that the participants do not understand the 
importance of knowing Putonghua and its cultures, which would help with their 
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career development especially when they work in Putonghua-speaking countries, such 
as Mainland China. 
Instrumental Orientation 
The Business major participants have a strong instrumental orientation towards 
both English and Putonghua. Since childhood, the Business major participants have 
clearly understood the position of English as an international language, and they were 
aware that they must be equipped with it in order to succeed. Concerning Putonghua, 
the participants treat it as a language with high instrumental value because they know 
that they have to use Putonghua when they work in Mainland China in future. 
Therefore, they expressed that fluency in Putonghua would be really important for 
them to obtain a good job, to excel in the workplace, and to have a prosperous future. 
Cantonese is considered as a language having the lowest instrumental value. It is 
probably because Cantonese was often only used by participants in their daily lives. 
And most importantly, the Business major participants may find that fluency in 
Cantonese would be of no use to their career development, but proficiency in English 
and Putonghua would bring them a successful career. 
Travel Orientation 
The Business major participants believe that the status of English as an 
international language implies that English could be used all over the world. 
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Therefore，they regard English as the most useful language for traveling. Interestingly, 
the Business major participants rated Cantonese higher in terms of its travel 
orientation than that of Putonghua in the questionnaires. The possible explanation is 
as follows. Some of the participants revealed that they had the experience of using 
Cantonese in Western countries. Therefore, it seems that Cantonese could be used not 
only in Hong Kong and the neighboring Guangdong area, but also in the Western 
world. 
However, for Putonghua, it was used by the Business major participants only 
when they were in Mainland China. Probably because they were filled with the 
perception that Putonghua could only be used in the Mainland, they did not have a 
very strong attitude towards Putonghua in terms of travel orientation. 
Friendship Orientation 
Concerning English, some participants view English as a language to 
communicate and meet new friends from different cultural backgrounds. Putonghua 
was used by some participants to communicate with people when traveling, and when 
communicating with students from Mainland China on campus. However, most of 
them believe that they would only use Putonghua to communicate with and build up 
friendship with their native Putonghua-speaking colleagues in future. 
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Intrinsic and Extrinsic Orientation 
The Business major participants are found to have attitudes towards English in 
terms of intrinsic and extrinsic orientations. Only one of the participants has an 
intrinsic orientation towards English, because this participant regards English learning 
as a challenge. It is discovered that the Business major participants have a much 
stronger attitude of extrinsic orientation towards English than that of intrinsic 
orientation. The reason is that the participants stressed that they paid more effort when 
facing examinations, in which the subject of English language would be examined. 
Attribution Theory—Previous Successes and/or Failures in Language Learning 
The attribution theory, which is concerned with the previous successes and 
failures which language learners encounter in their previous language learning, can be 
used to explain the Business major participants' attitudes towards their target language 
learning. Successes do encourage the Business students of the present study to 
continue their language learning. However, when encountering failures, they seem to 
be easily defeated and refuse to pay effort to leam the language. 
Identity and Language Learning 
The Business major participants' perception of their identities that they have 
influences the languages they choose to leam and use. Students' investment in 
learning and using certain languages depend on their sense of identity. Students make 
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efforts to leam and maintain languages that will reflect their perceived 
identity/identities. For instance, one of the participants revealed that because she 
believed that university students should be able to speak both Cantonese and 
Putonghua, consequently, she paid effort to leam Putonghua. And she believed all 
other university students should have the ability to speak Putonghua too. 
Identity and Language Choice 
Some of the participants believe that people from Mainland China should not 
perform code-switching/mixing in their Putonghua speech. This is probably because 
the Business students of the present study have a deep-rooted idea that native 
Putonghua speakers seldom perform code-switching/mixing in their Putonghua 
conversation. Therefore, they believe it would be inappropriate that if they heard 
Putonghua speech being code-switched/mixed with other languages. 
Some of the participants believe that it would be improper for them to perform 
code-switching/mixing because they probably think since they believe they have a 
Hong Kong identity, then, they should be fluent in Cantonese. In contrast, some of the 
participants found it natural and comfortable to code-switch/mix. 
All in all, the above sections provide detailed answers to the three research 
questions. One can see that apart from integrative, instrumental, and travel 
orientations, some other orientations and ideas to look at students' learning could also 
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be adopted to understand attitudes of Business majors towards English, Putonghua, 
and Cantonese. 
Implications for Business Majors and Their Instructors in University 
To Business majors in Universities 
It is encouraging that the Business major participants are eager to leam English 
and Putonghua, the two languages being regarded as must-learn languages in Hong 
Kong for a good career prospect. Nevertheless, apart from equipping themselves with 
fluent English and Putonghua, the Business students should also pay attention to and 
be more sensitive to the socio-economic issues happening around the world, which is 
a key for implementing effective business strategies for obtaining more revenue. 
Therefore, the Business students should invest more time in understanding more about 
current issues in the world. 
To Instructors Teaching Business majors English and Putonghua in Universities 
Instructors can select and integrate a variety of media in English and media in 
Putonghua teaching materials. By doing so, teachers might encourage Business 
students to pay more attention to the cultures associated with these languages. As 
emphasized in the chapter on discussion of findings, in order to succeed, it is 
important for people working in the business field to understand the culture of the 
place where they work. It is through the media in English and Putonghua that the 
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Business major participants can understand more about the cultures of their target 
languages. In this way, students will then be more prepared to deal with people from 
different cultural backgrounds in the business world. 
Implications for Language Change, Social Identities, and Language Planning 
Language Change 
The results of the present study imply that English, Putonghua, and Cantonese 
will continue to be the three most important languages for Business students in Hong 
Kong. The Business students need both English and Putonghua for their jobs. At the 
same time, they adopt Cantonese to maintain their distinctiveness of the Hong Kong 
identity, which is solidarity marker for Hong Kong citizens. Therefore, the three 
languages, English, Putonghua, and Cantonese, will continue flourishing in future 
Hong Kong, especially among those who prepare to work or are working in the 
business field. 
Social Identities 
Brewer (1999) suggests that there are three distinctive identities in Hong Kong. 
They are Hong Konger, Hong Kong-Chinese, and Chinese. However, it would be hard 
to predict which identity people in the Business sector will cling to. Nevertheless, 
Business students, as well as people in Hong Kong in general, may perceive one of 
their social identities to be Chinese. The reason is that more and more people are 
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working in Mainland China, and they may have a stronger feeling that they are 
Chinese. Also, the booming economy of Mainland China and the Olympic Games 
which is to be held in Beijing, China, in 2008, might help shape a strong, prosperous 
China to people in Hong Kong. As a result, Business students and Hong Kong citizens 
who are ethnic Chinese might be more willing to associate themselves with the 
identity as Chinese, for China seems to be an emerging nation in the world. And they 
might be pleased to have one of their identities as Chinese. Therefore, people in Hong 
Kong may regard themselves as having identities of Hong Konger, Hong Kong 
Chinese, and Chinese simultaneously. 
Language Planning 
It seems that the government will continue to promote English, Putonghua, and 
Cantonese as the three languages that students in Hong Kong should be competent in. 
Yes, this is a policy that would help Hong Kong to maintain its competitiveness in the 
region. However, will students in Hong Kong feel overloaded? Students in Hong 
Kong have to be bilingual in written Chinese and English, and trilingual in spoken 
English, Putonghua, and Cantonese, they may feel that too much pressure is put on 
them. Added to this, if they encounter continuous failures in their language learning, 
they may give up their learning of languages, and in turn weaken the competitiveness 
of Hong Kong. Therefore, the HKSAR government should work closely with schools 
. 177 
to create a curriculum that would help with students' language learning, so as to 
achieve the aim of nurturing students as bilingual in written Chinese and English, and 
trilingual in spoken English, Putonghua, and Cantonese. 
Limitations 
First of all, from the data gathered, it is found that there is a close relationship 
between the perceived identities of the participants and their attitudes towards English, 
Putonghua, and Cantonese. Though the issue of relationship between identity and 
language attitudes has been discussed in the present study, an even more in-depth 
discussion on the topic can be carried out. 
Second, the present study is able to collect data on participants' attitudes towards 
the three investigated languages at the moment when the present study was conducted. 
And participants may have a different attitude towards these three languages in future, 
especially after entering the business world. However, based on the data gathered for 
the present study, it would be hard to predict whether participants will change their 
attitudes towards English, Putonghua, and Cantonese after graduation. 
Furthermore, due to time limitation and availability of the interviewees, diary is 
chosen not to be adopted in the present study for data collection. Due to participants' 
packed schedule and busy school work, it would be difficult to ask participants to 
write diaries particularly for the research. Nevertheless, diaries could help observe the 
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possible changing attitudes of participants towards English, Putonghua, and 
Cantonese, within the period of data collection. 
Moreover, more interesting data maybe elicited if more interviews were done 
with each participant within a longer time frame concerning the period of data 
collection. Being interviewed for more than once with the same interviewer, 
interviewees may gradually develop a closer relationship with the interviewer. As a 
result, interviewees may open up themselves in an even larger degree and express 
their opinion more freely concerning the research topic. 
Further Studies 
Based on the data gathered from the present study, a further study of the 
relationship between people's perception of their identities, as well as their attitudes 
towards English, Putonghua, and Cantonese can be carried out. In this way, one can 
see another view regarding why people are interested in certain languages, but not 
others. Most importantly, cultures, identities, and languages are closely related to each 
other. It is through accomplishing such further study that all these previously 
mentioned issues can be found and discussed. 
Also, a longitudinal study can be implemented to find out whether participants 
will change their attitudes towards English, Putonghua, and Cantonese after their 
graduation. The reason is that after entering the business world, they may have other 
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attitudes toward these three languages, due to different working environment that they 
are in. For example, if a participant becomes an expatriate in an English-speaking 
country, he or she may find Putonghua less important than when he or she was a Hong 
Kong university student. Therefore, a longitudinal study would be very useful. 
Added to this, a qualitative study can be carried out adopting the topic of the 
present study. The present study utilizes both questionnaires and interviews to elicit 
insider and outsider perspective on the research topic. With a qualitative study 
utilizing interviews, diaries, journal entries, participant observation, and some other 
qualitative research methods, some other interesting findings may be elicited. 
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Appendix E ’ 
This questionnaire aims at gathering data/or my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part I: Questionnaire 
Please circle the number which best indicate what you 
think about the following statements. 
Strongly Strongly 
disagree agree 
1. Studying English is important to me so that I can be 1 2 3 4 
a more knowledgeable person. 
2. Studying English is important to me because I will 1 2 3 4 
need it later (for job, studies). 
« 
3. It is important for me to know English in order to 1 2 3 4 
know the life of the English-speaking nations. 
4. Studying English is important to me because I I 2 3 4 
would like to spend some time abroad. 
5. Native English speakers are open-minded and 1 2 3 4 
modem people. 
6. Studying English is important to me so that I can 1 2 3 4 
understand English pop music. 
7. Studying English is important to me because an 1 2 3 4 
educated person is supposed to be able to speak 
English. . 
8. I easily give up goals which prove difficult to reach. 1 2 3 4 
9. People who speak fluent English are sociable and 1 2 3 4 
hospitable. 
10. Studying English is important to me because I I 2 3 4 




This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
11. The more I leam about Westerners, the more I like 1 2 3 4 
them. 
12. It is important for me to know English in order to 1 2 3 4 
think and behave like native English speakers do. 
13. Studying English is important to me so that I can 1 2 3 4 
understand English-speaking films, video, TV or 
radio. 
14. Studying English is important to me because I I 2 3 4 
would like to travel to countries where English is 
used. 
15.1 like the way native English speakers behave. 1 2 3 4 
16. Studying English is important to me so that I can 1 2 3 4 
keep in touch with foreign friends and 
acquaintances. 
17. Studying English is important to me because 1 2 3 4 
without it one cannot be successful in any field. 
18. Studying English is important to me because it will 1 2 3 4 
enable me to get know various cultures and peoples. 
19. Studying English is important to me because it will 1 2 3 4 
help me when traveling. 
20.1 hate to do a job with less than my best efifort. 1 2 3 4 




This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
22. Studying English is important to me so that I can 1 2 3 4 
read English books, newspapers or magazines. 
23.1 would like to know more about native English 1 2 3 4 
speakers. 
24. Native English speakers are friendly people, 1 2 3 4 
25. Studying English is important to me because 1 2 3 4 
without English I won't be able to travel a lot. 
26.1 usually get uneasy when I have to speak English. 1 2 3 4 
27. Studying English is important to me because it will 1 2 3 4 
enable me to leam more about what is happening in 
the world. 
28. It is important for me to know English in order to be 1 2 3 4 
similar to the native English speakers. 
29. Studying English is important to me because it will 1 2 3 4 
enable me to leam more about the English world. 
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Appendix E 
This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part II: Contact information 
The researcher guarantees that no one, except the researcher, will be looking at the 
participants' contact information. I sincerely hope that you could fill in your personal 
information for my research. This would help me a lot. You maybe contacted later for 
an interview. Thank you very much! 




What is your first language? 
E-mail: 
Tel: 
Thank you very much for your help! 
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Appendix F 
This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part I: Questionnaire 
Please circle the number which best indicate what you 
think about the following statements. 
Strongly Strongly 
disagree agree 
1. It is important for me to know Putonghua in order 1 2 3 4 
to think and behave like native Putonghua speakers 
do. 
2. Studying Putonghua is important to me because I I 2 3 4 
would like to travel to countries where Putonghua is 
used. 
3. I would like to know more about native Putonghua 1 2 3 4 
speakers. 
4. I usually get uneasy when I have to speak 1 2 3 4 
Putonghua. 
5. Studying Putonghua is important to me so that I can 1 2 3 4 
be a more knowledgeable person. 
6. Studying Putonghua is important to me because I I 2 3 4 
would like to get a good grade in the Putonghua 
course. 
7. Native Putonghua speakers are friendly people. 1 2 3 4 
8. Studying Putonghua is important to me because it 1 2 3 4 
will enable me to leam more about what is 
happening in the Putonghua-speaking world. 
9. Studying Putonghua is important to me because I 1 2 3 4 
need it later (for job, studies). 
10. Studying Putonghua is important to me because I I 2 3 4 
would like to spend some time abroad. 
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Appendix E 
This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
11. It is important for me to know Putonghua in order 1 2 3 4 
to be similar to the native Putonghua speakers. 
12. Studying Putonghua is important to me so that I can 1 2 3 4 
understand Putonghua pop music. 
13. Studying Putonghua is important to me because 1 2 3 4 
without it one cannot be successful in any field. 
14. Studying Putonghua is important to me so that I can 1 2 3 4 
read books, newspapers or magazines that are 
published by Putonghua-speaking nations or written 
by authors who are native Putonghua speakers. 
15. Studying Putonghua is important to me because an 1 2 3 4 
educated person is supposed to be able to speak 
both English and Putonghua. 
16. It is important for me to know Putonghua in order 1 2 3 4 
to know the life of the Putonghua-speaking nations. 
17. People who speak fluent Putonghua are sociable 1 2 3 4 
and hospitable. 
18. Studying Putonghua is important to me so that I can 1 2 3 4 
understand Putonghua-speaking films, video, TV or 
radio. 
19.1 hate to do a job with less than my best effort. 1 2 3 4 
20. Studying Putonghua is important to me because 1 2 3 4 
without Putonghua I won't be able to travel a lot. 




This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
22. Studying Putonghua is important to me so that I can 1 2 3 4 
keep in touch with Putonghua-speaking friends and 
acquaintances. 
23. Studying Putonghua is important to me because it 1 2 3 4 
will enable me to get know various cultures and 
peoples. 
24.1 easily give up goals which difficult hard to reach. 1 2 3 4 
25.1 like the way native Putonghua speakers behave. 1 2 3 4 
26. Studying Putonghua is important to me because it 1 2 3 4 
will help me when traveling. 
27.1 feel calm and confident in the company of 1 2 3 4 
Putonghua-speaking people. 
28. Studying Putonghua is important to me because it 1 2 3 4 
will enable me to leam more about the 
Putonghua-speaking world. 
29. The more I leam about Putonghua speakers, the 1 2 3 4 
more I like them. 
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Appendix F 
This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part 11: Contact information 
The researcher guarantees that no one, except the researcher, will be looking at the 
participants，contact information. I sincerely hope that vou could fill in your personal 
information for my research. This would help me a lot. You maybe contacted later for 
an interview. Thank vou very much! 
What is your first language? 
If your first language is not Putonghua, have you taken any Putonghua courses in the 
university? 
If your answer to the above question is ‘No’，are you planning to take a Putonghua course in 
future? 





Thank you very much for your help! 
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Appendix G 
This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part I: Questionnaire 
Please circle the number which best indicate what you 
think about the following statements. 
Strongly Strongly 
disagree agree 
1. Knowing Cantonese is important to me as it allows 1 2 3 4 
me to keep in touch with Cantonese-speaking 
friends and acquaintances. 
2. I easily give up goals which prove difficult to reach. 1 2 3 4 
3. Knowing Cantonese is important to me as it allows 1 2 3 4 
me to understand Canto-pop music. 
4. Knowing Cantonese is important to me because it 1 2 3 4 
will enable me to leam more about what is 
happening in the world. 
5. I would like to know more about native Cantonese 1 2 3 4 
speakers. 
6. Knowing Cantonese is important to me because I I 2 3 4 
will need it later (for job, studies). 
7. Native Cantonese speakers are open-minded and 1 2 3 4 
modem people. 
8. I usually get uneasy when I have to speak 1 2 3 4 
Cantonese. 
9. Knowing Cantonese is important to me because it 1 2 3 4 




This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
10. Knowing Cantonese is important to me because it 1 2 3 4 
will help me when traveling. 
11. Knowing Cantonese is important to me as it allows 1 2 3 4 
me to read books, newspapers or magazines written 
in oral-Cantonese. 
12. Knowing Cantonese is important to me because an 1 2 3 4 
educated person is supposed to be able to speak 
Cantonese. 
13. Knowing Cantonese is important to me because it 1 2 3 4 
allows me to get know various cultures and peoples. 
14. The more I leam about Cantonese speakers, the 1 2 3 4 
more I like them. 
15.1 hate to do a job with less than my best effort. 1 2 3 4 
16. Knowing Cantonese is important to me because 1 2 3 4 
without Cantonese I won't be able to travel a lot. 
17. Knowing Cantonese is important to me as it allows 1 2 3 4 
me to understand Cantonese-speaking films, video, 
TV or radio. 
18. Knowing Cantonese is important to me as it allows 1 2 3 4 
me to be viewed as a more knowledgeable person. 




This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Strongly Strongly 
disagree agree 
20. Knowing Cantonese is important to me because I I 2 3 4 
would like to travel to countries where Cantonese 
can be used. 
21. It is important for me to know Cantonese in order to 1 2 3 4 
be similar to the native Cantonese speakers. 
22. Knowing Cantonese is important to me because 1 2 3 4 
without it one cannot be successful in any field in 
Hong Kong. 
23. Knowing Cantonese is important to me because I I 2 3 4 
would like to spend some time abroad. 
24. Native Cantonese speakers are friendly people. 1 2 3 4 
25. It is important for me to know Cantonese in order to 1 2 3 4 
know the life of the Cantonese-speaking world. 
26.1 like the way native Cantonese speakers behave. 1 2 3 4 
27.1 feel calm and confident in the company of 1 2 3 4 
Cantonese-speaking people. 
28. It is important for me to know Cantonese in order to 1 2 3 4 
think and behave like native Cantonese speakers do. 
29. Knowing Cantonese is important to me because I I 2 3 4 
would like to get a good grade in the Chinese 
course [For those who have taken Chinese 
course(s) at the university]. 
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This questionnaire aims at gathering data for my M.Phil research, which is on how you 
think about a language. Thank you very much! 
Part II: Contact information 
The researcher guarantees that no one, except the researcher, will be looking at the 
participants* contact information. I sincerely hope that you could fill in your personal 
information for my research. This would help me a lot. You maybe contacted later for 
an interview. Thank you very much! 
What is your first language? 
If your first language is not Cantonese, have you taken any Cantonese courses at the 
university? 
If your answer to the above question is ‘No，，are you planning to take a Cantonese course in 
the future? 
Have you taken any Chinese courses at the university? 
What is/are the course(s) about? 
If your answer to the above question is ‘No，，are you planning to take a Chinese course or 
any Chinese courses at the university in future? 








1. Do you feel differently when you speak Cantonese? English? Putonghua? Please 
explain. 
i. When I speak Cantonese, I feel 
ii. When I speak English, I feel 
iii. When I speak Putonghua, Ifeel..... 
2. Do you consider English/Putonghua a language for public (e.g. academic) 
discourse instead of private/ personal communication? One that is “used，，rather 
than lived in? Could you provide some examples? 
3. In which situations will you use Cantonese/English/Putonghua? Why? 
4. Do you like learning Chinese/English/Putonghua? Why? 
5. Do you like to use code-mixing when speaking (Code-mixing means that when 
you speak with more than one languages within a sentence of your speech)? In 
which situations do you code-mix often? Why? How do you feel when 
code-mixing? 
6. Why do you leam English/Putonghua? 
7. Do you think having a kind of knowledge in language(s) is important when you go 
travel? Why? 
8. (If the answer to Question No, 7 is 'Yes') Which of the language do you think is 




(iv) Others, could you provide some examples? 
9. Do you have any travel experience? Could you describe your travel experience? 
10. Could you rate your proficiency on English/Putonghua (Reading, writing, 
listening, speaking)? Do you want to improve your English/Putonghua? Why? 
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11. Are you motivated to leam English/Putonghua? What are the factors that push 
you to leam English/Putonghua? 
12. Do you think English/Putonghua is going to have any influence on your personal 
and professional lives in the future? 





I understand that LAW She Kay Lourdes, a second-year M.Phil student in English 
(Applied English Linguistics) in the Chinese University of Hong Kong, is conducting 
a study as part of the program requirement for the M.Phil Program in English 
(Applied English Linguistics). Her research topic is "Attitudes of CUHK Business 
Students towards English and Putonghua". I am willing to share my views about this 
topic and agree to be interviewed. I understand that she will use mp3 players to record 
my views and that excerpts will be used in her report. I understand that my identity 
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